University of North Dakota

UND Scholarly Commons
Theses and Dissertations

Theses, Dissertations, and Senior Projects

8-1-2006

Perception of the Future Need for Family and Consumer Sciences
Teachers in North Dakota's Public Schools
Elaine Helen Ann Larson

Follow this and additional works at: https://commons.und.edu/theses

Recommended Citation
Larson, Elaine Helen Ann, "Perception of the Future Need for Family and Consumer Sciences Teachers in
North Dakota's Public Schools" (2006). Theses and Dissertations. 3013.
https://commons.und.edu/theses/3013

This Dissertation is brought to you for free and open access by the Theses, Dissertations, and Senior Projects at
UND Scholarly Commons. It has been accepted for inclusion in Theses and Dissertations by an authorized
administrator of UND Scholarly Commons. For more information, please contact und.commons@library.und.edu.

PERCEPTION OF THE FUTURE NEED FOR FAMILY AND CONSUMER
SCIENCES TEACHERS IN NORTH DAKOTA’S PUBLIC SCHOOLS

by

Elaine Helen Ann Larson
Bachelor of Science, Minot State University, 1968
Bachelor of Science, North Dakota State University, 1975
Masters of Science, North Dakota State University, 1977

A Dissertation
Submitted to the Graduate Faculty
of the
University of North Dakota
in partial fulfillment of the requirements
for the degree of

Doctor of Education
Grand Forks, North Dakota

August
2006

This dissertation, submitted by Elaine Helen Ann Larson in partial fulfillment of
the requirements for the Degree of Doctor of Education from the University of North
Dakota, has been read by the Faculty Advisory Committee under whom the work has
been done and is hereby approved.

This dissertation meets the standards for appearance, conforms to the style and
format requirements of the Graduate School of the University of North Dakota, and is
hereby approved.

JL

a

d l . dOOb
Date

11

PERMISSION
Title

Perceptions of the Future Need for Family and Consumer Sciences
Teachers in North Dakota’s Public Schools

Department

Educational Leadership

Degree

Doctor of Education

In presenting this dissertation in partial fulfillment of the requirements for a
graduate degree from the University of North Dakota, I agree that the library of this
University shall make it freely available for inspection. I further agree that permission for
extensive copying for scholarly purposes may be granted by the professor who supervised
my dissertation work or, in his absence, by the chairperson of the department or the dean
of the Graduate School. It is understood that any copying or publication or other use of
this dissertation or part thereof for financial gain shall not be allowed without my written
permission. It is also understood that due recognition shall be given to me and to the
University of North Dakota in any scholarly use which may be made of any material in
my dissertation.

Date

m

TABLE OF CONTENTS
LIST OF TABLES........................................................................................................... vii
ACKNOWLEDGMENTS.............................................................................................. xiv
ABSTRACT..................................................................................................................... xv
CHAPTER
I.

INTRODUCTION............................................................................................. 1
Purpose of the Study.................................................................................4
Research Questions..................................................................................4
Significance of the Study..........................................................................5
Delimitations............................................................................................6
Definitions of Terms.................................................................................6

II.

REVIEW OF THE LITERATURE....................................................................8
History of the FACS Teacher Shortage....................................................8
Reasons for the FACS Teacher Shortage............................................... 14
Reasons for FACS Programs Closing.................................................... 16
What is Being Done About It?...............................................................27
What Can Individuals Do?.....................................................................42

III.

METHODOLOGY.......................................................................................... 44
Selection of Subjects..............................................................................45
Survey Instrument..................................................................................45
IV

Principal ’s Instrument............................................................................ 47
Redefining and Pilot Testing the Survey................................................ 48
Human Subject Review..........................................................................48
Data Collection...................................................................................... 48
Data Analysis......................................................................................... 50
IV.

ANALYSIS OF THE DATA........................................................................... 52
Family and Consumer Sciences Teachers.............................................. 52
Family and Consumer Sciences Principals.......................................... 109
Comparison Between Teachers’ and Principals’ Comments............... 143

V.

CONCLUSIONS AND RECOMMENDATIONS........................................ 169
Summary..............................................................................................169
Conclusions of the FACS Teachers......................................................172
Conclusions of the FACS Principals.....................................................176
Conclusions Between Teachers’ and Principals’ Comments............... 178
Implications and Discussions............................................................... 181
Recommendations................................................................................ 186
Further Study........................................................................................188

APPENDICES............................................................................................................... 189
Appendix A: Family and Consumer Sciences (FACS) Teacher’s Survey..........190
Appendix B: Family and Consumer Sciences (FACS) Principal’s Survey....... 193
Appendix C: Teacher’s Cover Letter.................................................................. 196
Appendix D: Principal’s Cover Letter................................................................ 197
Appendix E: Postcard.........................................................................................198
v

Appendix F: Teachers’ Open-ended Responses................................................. 199
Appendix G: Principals’ Open-ended Responses............................................... 232
REFERENCES...............................................................................................................243

vi

LIST OF TABLES
Table

Page

1.

Frequencies and Percentages Regarding FACS Teachers’
Demographic Data................................................................................................53

2.

Frequencies and Percentages Regarding FACS Teachers Remaining
In Same Position for Next Year, Five Years, and Ten Years..............................59

3.

Frequencies and Percentages Regarding FACS Teachers Seeking a
Position Elsewhere for Next Year, Five Years, and Ten Years...........................60

4.

Frequencies and Percentages Regarding FACS Teachers Seeking a
Higher Position for Next Year, Five Years, and Ten Years................................61

5.

Frequencies and Percentages Regarding FACS Teachers Seeking Employment
Outside Education for Next Year, Five Years, and Ten Years............................. 62

6.

Frequencies and Percentages Regarding FACS Teachers Leaving the
Work Force Temporarily for Next Year, Five Years, and Ten Years.................64

7.

Frequencies and Percentages Regarding FACS Teachers Leaving the
Work Force to Obtain an Advance Degree for Next Year, Five Years,
Ten Years............................................................................................................. 65

8.

Frequencies and Percentages Regarding FACS Teachers Leaving the
Work Force Permanently Before Retirement for Next Year,
Five Years, and Ten Years....................................................................................67

9.

Frequencies and Percentages Regarding FACS Teachers Retiring for
Next Year, Five Years, and Ten Years.................................................................68

10.

Frequencies and Percentages Regarding What Year FACS Teachers
Will Retire............................................................................................................ 69

11.

FACS Enrollment and Degrees at North Dakota State University
From 1998-2004....................................................................................................70

vii

Frequencies and Percentages Regarding Another Teacher Filling Their
Position if They Left Next Year, Five Years, and Ten Years.................

71

Frequencies and Percentages Regarding FACS Teachers Leaving
Their Position Because of Salary for Next Year, Five Years,
and Ten Years...........................................................................................

73

Frequencies and Percentages Regarding FACS Teachers Leaving
Their Position Because of Workload for Next Year, Five Years,
and The Years...........................................................................................

74

Frequencies and Percentages Regarding FACS Teachers Recommending
Teaching FACS to High School Students as a Career Choice for Next
Year, Five Years, and The Years...............................................................

76

Frequencies and Percentages Regarding FACS Teachers Having
Administrative Support for Their Program for Next Year,
Five Years, and Ten Years........................................................................

77

Frequencies and Percentages Regarding the Demand for FACS Teachers
Increasing for Next Year, Five Years, and Ten Years as Perceived
by FACS Teachers....................................................................................

79

Frequencies and Percentages Regarding the FACS Programs Surviving
Funding Cutbacks for Next Year, Five Years, and Ten Years as
Perceived by FACS Teachers...................................................................

80

Frequencies and Percentages Regarding the FACS Student
Enrollment Increasing and Classes Being Added for
Next Year, Five Years, and Ten Years as Perceived
by FACS Teachers....................................................................................

82

Frequencies and Percentages Regarding the FACS Programs
Continuing to Offer Classes for Non-college Bound Students
for Next Year, Five Years, and Ten Years as Perceived
by FACS Teachers....................................................................................

83

Frequencies and Percentages Regarding a Large Percent of Today’s
North Dakota FACS Teachers Retiring Next Year, in Five Years,
and in Ten Years as Perceived by FACS Teachers....................................

85

Frequencies and Percentages Regarding When a FACS Teacher Retires,
the Position Will be Filled With Another Teacher for Next Year,
Five Years, and The Years as Perceived by FACS Teachers....................

86

viii

23.

Frequencies and Percentages Regarding College-bound Classes
Being More Important Than FACS for Next Year, Five Years,
and Ten Years as Perceived by FACS Teachers..................................................88

24.

Frequencies and Percentages Regarding FACS Programs
Continuing to Suffer From Image/Identity Problems for
Next Year, Five Years, and Ten Years as Perceived
by FACS Teachers.............................................................................................. 89

25.

Frequencies and Percentages Regarding FACS Program
Continuing to Suffer From Scheduling Conflicts for
Next Year, Five Years, and Ten Years as Perceived
by FACS Teachers............................................................................................... 91

26.

Frequencies and Percentages Regarding Students Valuing FACS
Classes for Next Year, Five Years, and Ten Years as Perceived
by FACS Teachers............................................................................................... 92

27.

Frequencies and Percentages Regarding College Preparing Fewer
FACS Teachers for Next Year, Five Years, and Ten Years as
Perceived by FACS Teachers...............................................................................94

28.

Frequencies and Percentages Regarding Perceptions of Outdated
Curriculum Continuing to be a Problem for Next Year, Five
Years, and Ten Years as Perceived by FACS Teachers...................................... 95

29.

Frequencies and Percentages Regarding More Career Choices for
Females Hurting FACS Enrollments the Next Year, Five Years
and Ten Years as Perceived by FACS Teachers................................................. 97

30.

Frequencies and Percentages Regarding FACS Programs Staying
Open Because Parents Will Complain for Next Year, Five
Years, and Ten Years as Perceived byFACS Teachers........................................ 99

31.

Frequencies and Percentages Regarding FACS Programs Reopening
When FACS Teachers Move Into the Local Community for Next
Year, Five Years, and Ten Years as Perceived by FACS Teachers..................100

32.

FACS Teachers’ Comments Regarding the Reasons for Dropping
FACS Programs..................................................................................................103

33.

FACS Teachers’ Comments Regarding the Reasons for Retaining
FACS Programs..................................................................................................104

ix

FACS Teachers’ Comments Regarding How FACS Teachers
Can Retain Programs...............................................................................

105

FACS Teachers’ Comments Regarding How High Schools
Can Retain and Increase Enrollments......................................................

107

FACS Teachers’ Comments Regarding How Colleges Can
Retain and Increase Enrollments.............................................................

108

FACS Teachers’ Comments Regarding How They Increased
Enrollments in FACS Programs................................................................

109

Frequencies and Percentages Regarding the Principals’
Demographic Data...................................................................................

111

Frequencies and Percentages in Rank Order Regarding How the
Principals Obtained Their Knowledge About FACs Programs................

114

Frequencies and Means Regarding How the Principals Would
Rank Elective Classes Within a Limited Budget......................................

116

Frequencies and Percentages Regarding the Demand for FACS
Teachers Increasing for Next Year, Five Years, and Ten Years
as Perceived by Principals.......................................................................

117

Frequencies and Percentages Regarding FACS Programs Surviving
Funding Cutbacks for Next Year, Five Years, and Ten Years as
Perceived by Principals............................................................................

118

Frequencies and Percentages Regarding FACS Student Enrollments
Increasing and Classes Being Added for Next Year, Five years,
and Ten Years as Perceived by Principals................................................

120

Frequencies and Percentages Regarding FACS Programs Continuing
to Offer Classes for Non-college Bound Students for Next Year,
Five Years, and Ten Years as Perceived by Principals.............................

121

Frequencies and Percentages Regarding a Large Percent of Today’s
North Dakota FACS Teachers Retiring for Next Year, Five
Years, and Ten Years as Perceived by Principals.....................................

123

Frequencies and Percentages Regarding When a FACS Teacher Retires,
the Position Will be Filled With Another Teacher for Next Year,
Five Years, and Ten Years as Perceived by Principals.............................

124

x

Frequencies and Percentages Regarding College-bound Classes
Being More Important Than FACS for Next Year, Five Years,
and Ten Years as Perceived by Principals..........................................

126

Frequencies and Percentages Regarding the FACS Programs
Continuing to Suffer From Image/Identity Problems for Next
Year, Five Years, and Ten Years as Perceived by Principals.............

127

Frequencies and Percentages Regarding the FACS Programs
Continuing to Suffer from Scheduling Conflicts for Next Year, 129
Five Years, and Ten Years as Perceived by Principals.......................

129

Frequencies and Percentages Regarding Students Valuing FACS
Classes for Next Year, Five Years, and Ten Years as
Perceived by Principals.......................................................................

130

Frequencies and Percentages Regarding Colleges Preparing Fewer
FACS for Next Year, Five Years, and Ten Years as
Perceived by Principals.......................................................................

132

Frequencies and Percentages Regarding the Perceptions of Outdated
Curriculum Continuing to be a Problem for Next Year, Five Years,
and Ten Years as Perceived by Principals..........................................

133

Frequencies and Percentages Regarding More Career Choices
For Females Hurting FACS Enrollment for Next Year,
Five Years, and Ten Years as Perceived by Principals........................

135

Frequencies and Percentages Regarding FACS Programs Staying
Open Because Parents Will Complain for Next Year, Five
Years, and Ten Years as Perceived by Principals................................

137

Frequencies and Percentages Regarding FACS Programs Reopening
When FACS Teachers Move Into the Local Community for Next
Year, Five Years, and Ten Years as Perceived by Principals..............

139

FACS Principles’ Comments Regarding Reasons for Dropping
FACS Programs..................................................................................

140

FACS Principals’ Comments Regarding Reasons for Retaining
FACS Program...................................................................................

141

FACS Principals’ Comments Regarding How Can High Schools and
Colleges Retain and Increase Enrollment in FACS Programs............

142

xi

FACS Principals’ Comments Regarding How They Increased
Enrollment in FACS Programs..........................................................

144

Differences in Beliefs Between Teachers and Principals Regarding
The Demand for FACS Teachers Increasing for Next Year,
Five Years, and Ten Years................................................................

145

Differences in Beliefs Between Teachers and Principals Regarding
FACS Program Surviving Funding Cutbacks for the Next Year,
Five Years, and Ten Years.................................................................

146

Differences in Beliefs Between Teachers and Principals Regarding
FACS Student Enrollments Increasing and Classes Being Added
For Next Year, Five Years, and Ten Years........................................

148

Differences in Beliefs Between Teachers and Principals Regarding
FACS Programs Continuing to Offer Classes for Non-college
Bound Students for Next Year, Five Years and Ten Years...............

150

Differences in Beliefs Between Teachers and Principals Regarding
a Large Percent of Today’s North Dakota FACS Teachers
Retiring for Next Year, Five Years, and Ten Years..........................

151

Differences in Beliefs Between Teachers and Principals Regarding
When a FACS Teacher Retires, the Position Will be Filled With
Another Teacher for Next Year, Five Years, and Ten Years.............

153

Differences in Beliefs Between Teachers and Principals Regarding
College-bound Classes Being More Important Than FACS for
Next Year, Five Years, and Ten Years..............................................

155

Differences in Beliefs Between Teachers and Principals Regarding
FACS Programs Continuing to Suffer From Image/Identity
Problems for Next Year, Five Years, and Ten Years........................

156

Differences inn Beliefs Between Teachers and Principals Regarding
FACS Programs Continuing to Suffer From Scheduling Conflicts
for Next Year, Five Years, and Ten Years.........................................

158

Differences in Beliefs Between Teachers and Principals Regarding
Students Valuing FACS Classes for Next Year, Five Years,
and Ten Years...................................................................................

159

xii

70.

Differences in Beliefs Between Teachers and Principals Regarding
College Preparing Fewer FACS Teachers for Next Year, Five
Years, and Ten Years.........................................................................................161

71.

Differences in Beliefs Between Teachers and Principals Regarding
Perceptions of Outdated Curriculum Continuing to be a Problem
For Next Year, Five Years, and The Years........................................................162

72.

Differences in Beliefs Between Teachers and Principals Regarding
More Career Choices for Females Hurting FACS Enrollments
For Next Year, Five Years, and Ten Years........................................................164

73.

Differences in Beliefs Between Teachers and Principals Regarding
FACS Programs Staying Open Because Parents Will Complain
For Next Year, Five Years, and Ten Years........................................................166

74.

Differences in Beliefs Between Teachers and Principals Regarding
FACS Programs Reopening When FACS Teachers Move Into the
Local Community for Next Year, Five Years, and Ten Years.......................... 167

xiii

ACKNOWLEDGMENTS
I would like to express my sincere gratitude to my professors, colleagues, and
family who made it possible to attain my goal of a Doctorate in Education.
Thank you to my University of North Dakota committee chairperson, Dr. Larry
Klundt, and committee members, Dr. Daniel Rice, Dr. Kathleen Gershman, Dr. Beverly
Uhlenberg, and Dr. Renee Mabey for their guidance and recommendations in completing
this dissertation.
I would like to express my appreciation to the Dean of the College of Education
and Health Sciences, Dr. Neil Nordquist, and the faculty and secretaries of the Teacher
Education and Human Performance Department at Minot State University. Their
professional opinions, kind words of encouragement and support were appreciated more
than words can express.
Lastly, loving gratitude goes to my family for their support and understanding.
While I spent days, nights, weekends, and summers in classes studying and writing the
dissertation, I missed many get-togethers with my family. Their encouragement meant so
much to me. It is with the help of all these people that this goal was accomplished.

xiv

ABSTRACT
Family and consumer sciences (FACS) school programs provide some of the
earliest opportunities for students to leam relationship, communications, teamwork, and
decision-making skills that support and strengthen family life and to make healthy
lifestyle choices that have a positive impact on all of society. Unfortunately, research data
document a shortage of FACS teachers across the nation. Without an increasing supply of
teachers, many programs may be weakened and some may be eliminated.
The purpose of this study is to identify the future need for FACS teachers in the
North Dakota public schools. A secondary purpose is to identify the reasons why FACS
middle and secondary programs are closing and what North Dakota could do to stop this
trend. A survey was sent to 185 FACS teachers in North Dakota public schools and to
147 of their principals. Completion and return rates for FACS teachers were 157 surveys
(85%) and the principals were 77 surveys (52%).
Frequency distribution and percentages was computed on the teachers’ and
principals’ personal and teaching or administrative data, career plans, and their beliefs
about the future of FACS as a teaching profession. Total means were computed for the
sections using the five-point Likert-type scales for each time period (next year, five years,
and ten years) and for both the teachers’ and principals’ surveys. A t-test was used to
determine if there was a significant difference between the FACS teachers’ verses the
principals’ beliefs about the future of FACS as a teaching profession.
xv

The FACS teacher crisis will happen in the next five years and steadily continue
for ten years. Retirements will decrease the supply, thus not meeting the need of middle
and secondary programs. North Dakota State University FACS education graduates will
not keep up with the retirements. The reason why FACS middle and secondary programs
are closing is because of the lack of qualified teachers. The solution: Encouraging 7-8th
graders to acquire additional life and occupational skills from high school FACS classes
and to pursue a FACS teaching career by updating the curriculum and image of both the
FACS teacher and the program.
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CHAPTER I
INTRODUCTION
Family and consumer sciences school programs provide some of the earliest
opportunities for students to learn relationship, communications, teamwork, and decision
making skills that support and strengthen family and work life and to make healthy
lifestyle choices which have a positive impact on all of society. Unfortunately, research
data document a shortage of family and consumer sciences teachers across the nation.
Without an increasing supply of teachers, many programs may be weakened and some
may be eliminated.
Bobbitt (1988) and Hall and Miller (1989) were among the first to predict a
serious shortage of family and consumer sciences (FACS) teachers. The 1980s could be
called the decade of educational reform, beginning with the publication of A Nation at
Risk, which recommended more rigorous high school graduation requirements, tests for
teachers, longer school days, and a general back-to-basics theme (Hall and Miller,
1989, p. 7). The Carnegie report, A Nation Prepared, and the Holmes Group report,
Tomorrow’s Teachers, focused on teacher education and the teaching profession, had a
tremendous impact on current practice and future directions of teacher education (Hall
and Miller, 1989).
Burge and Stewart (1991) and Jackman and Rehm (1994) conducted national
supply and demand studies of FACS teachers, but lacked the comprehensive view that
1

was needed by the profession. Thus, in 1996 Miller and Meszaros conducted the “Study
of National Incoming Supply and Demand for Family and Consumer Sciences Teachers
and Extension Educators” and documented the decline in the number of undergraduates
majoring in family and consumer sciences education as well as the number of programs
preparing family and consumer sciences educators. The findings suggested a severe
national shortage of family and consumer sciences teachers and extension educators.
An earlier study found that overall factors influencing teacher supply and demand
were 1) the number of students enrolled, 2) age of the teaching force as related to
retirements, 3) number of teachers resigning, 4) number of teachers prepared and 5)
decisions to increase, decrease or eliminate course offerings (Bartolini, 1985). National
enrollment patterns have indicated that enrollments in public elementary and secondary
schools across the nation are expected to increase through the year 2005 (Drizon, 1993).
National figures also have shown a significant increase in teacher’s retirement and
resignation rates, because of early-career teacher flight and increasing competition for
teacher candidates from other states and the private sector. New teachers leave because of
low salaries, negative school environment, and lack of induction and mentoring support.
On the other hand, rates for those completing teacher preparation programs nationwide
have been declining for some time and are expected to continue to decline (Drizon,
1993). Several universities have even eliminated their home economics teacher
preparation programs (Harper and Davis, 1986), contributing further to the future ability
to respond the shortage of home economics teachers.
Another factor that is impacting the need for teachers is related to curriculum
changes. State legislatures continue to legislate new requirements related to both content
2

and total requirements for high school graduation. The nature of decisions that local
school boards are likely to make about curriculum is therefore influenced by these statelegislated mandates and other factors, which relate to a particular school district. This
may affect existing curricular areas either positively, increasing the need for teachers in
the area, or negatively, decreasing the need (Drizon, 1993).
In nine years, the number of family and consumer sciences teachers graduating
from universities have dropped by nearly two-thirds, from 852 graduates in 1986-87 to
315 in 1995-96, according to the National Center of Educational Statistics (Zehr, 1998).
Underlying factors that account for the reduction in graduates were documented as
negative stereotyping, the perceptions of teachers and administrators, fragmentation
within the profession, reduced program visibility due to changes in names and structure
of administrative units, and a local mindset that creates the perception of an oversupply
of teachers (Stout, Couch, & Fowler, 1998)). Rehm and Jackman (1995) found that the
factors contributing to decreasing enrollment included stereotyping, social changes, and
more females entering nontraditional fields, patriarchal devaluation, and fragmentation
within family and consumer sciences.
An overlying factor hitting all secondary and post-secondary family and consumer
sciences programs is the lack of federal and state funding. Less federal money is being
targeted to secondary family and consumer sciences programs thus forcing local school
boards to support the programs. Some public colleges and universities, particularly in the
Midwest and Southeast, are proposing and implementing major tuition increases to offset
the failing support of state funding (Barnes, 2001, p. 37).
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According to Miller and Meszaros (1996) between 1987-1995 statewide studies
on the FACS teacher shortage were conducted by California, Iowa, Kentucky, Ohio, and
Virginia (Mimbs, 1995). They left out Ohio (Hoying, 1994) and Washington (White,
1989) that also conducted statewide studies on the FACS teacher shortage. Currently,
there is little information available which identifies the FACS teacher shortage in North
Dakota. What will happen to FACS school programs if universities are not able to
provide an adequate supply of graduates? In the state of North Dakota the only program
that prepares FACS teachers now is in Family and Consumer Sciences Education at
North Dakota State University since the programs were closed at the University of North
Dakota and Minot State University.
Purpose of the Study
The purpose of this study was to identify the future need for family and consumer
sciences teachers in the North Dakota public schools. A secondary purpose is to identify
the reasons why family and consumer sciences middle and secondary programs are
closing and what North Dakota could do to stop this trend.
Research Questions
The FACS teachers’ and their principals’ perceptions of the future need for family
and consumer sciences teachers in the North Dakota public schools were examined with
the following research questions:
1. What will be the need for family and consumer sciences teachers in North
Dakota in the next year, five years, and 10 years?
2. Will the demand for family and consumer sciences teachers be met by the
supply of available teachers in the next year, five years, and 10 years?
4

3. Why are North Dakota high schools dropping family and consumer sciences
courses or programs?
4. If there is a need, how can high schools and colleges retain or increase family
and consumer sciences programs?
Significance of the Study
Information on the family and consumer sciences shortage for the next decade is
important for several reasons. Higher education needs to recruit and advise students as
well as revise programs of teacher preparation so they are more customer friendly and
available. Recruitment is also an issue for the public school districts. With the new “joint
powers agreements” that are possible among districts, some school districts will merge
administrative functions and probably secondary programs as well. Because of the FACS
teacher shortage states must make emergency licensure available to teachers who are
considering a career move into family and consumer science education. Current teachers
and administrators need information to formulate their own career plans, e.g., move to
another area, pursue an advanced degree, or change careers. If the study proves that the
perceptions of FACS teachers and their principals believe that high school programs have
changed their curriculum, then the majority of the FACS programs would be teaching
skills that business and industry are now acknowledging as essential for employment.
Eighty percent of the jobs in North Dakota do not require higher education; family and
consumer sciences occupational programs could train these students for jobs in child care
centers, home-based child care, sewing facilities, retail stores, and restaurants through the
change in curriculum.

5

Delimitations
The following delimitations were pertinent to this study:
1. Due to the fact that this study was limited to the state of North Dakota, the
results and findings will have limited ability to be generalized.
2. Due to the fact that this study was limited to only the public schools that are
accredited, leaving out the private schools, the results and findings do not show the
complete shortage of family and consumer sciences teachers.
Definitions of Terms
Family and Consumer Sciences (FACS): middle school, junior high, and senior
high coursework that empowers individuals and families across the life span to manage
the challenges of living and working in a diverse, global society. Integrates concepts from
all the sciences (physical, biological, natural, social) into the coursework focusing on
families, work and their interrelationships.
Joint Power Agreements', formal agreements between/among school districts
under which the participating districts agree to maintain a joint operating fund, share
administrative functions, or agree to implement common requirements.
Teacher supply, the number of persons trained as licensed teachers and who are
available and willing to fill educational positions in schools.
Teacher demand: the number of part- and full-time qualified teachers that schools
need to hire during any one school year to adequately staff school programs.
Teacher need: a discrepancy that occurs when the demand for teachers exceeds
the supply of available and willing teachers with requisite licensure and qualifications.
Small school: a North Dakota public school that is composed of 1-500 students.
6

Large school: a North Dakota public school that is composed of more than 500
students.
The following Chapter II offers a review of the literature with this study. It
includes a historical overview of the FACS teacher shortage, reasons for the shortage,
reasons for the closings, and what is being done in family and consumer sciences to
prevent both the shortages of teachers and the closing of programs.
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CHAPTER II
REVIEW OF THE LITERATURE
This review of the literature chapter is designed to present a brief overview of the
history of the family and consumer sciences (FACS) teacher shortage, reasons for the
FACS teacher shortage, reasons for FACS programs closing, and what is being done
about it. In this chapter, the phrase “home economics” is used when discussing the past
and the phrase “family and consumer sciences” is used when writing about the present
and future.
History of the FACS Teacher Shortage
Bobbitt (1988) and Hall and Miller (1989) were among the first to predict a
serious shortage of home economics teachers in the 1990s. Bobbitt’s projections
indicated a greater yearly demand for consumer and homemaking teachers than
occupational teachers.
The 1980s could be called the decade of educational reform, beginning with the
publication of A Nation at Risk, which recommended more rigorous high school
graduation requirements, tests for teachers, longer school days, and a general
back-to-basics theme. Others, namely the Carnegie report, A Nation Prepared,
and the Holmes Group report, Tomorrow’s Teachers, followed that report. The
Carnegie and the Holmes Group reports, which focused on teacher education and
the teaching profession, are having a tremendous impact on current practice and
future directions of teacher education. (Hall & Miller, 1989, p. 7)
Hall and Miller (1989) undertook a study to determine the extent to which
the school reform movement and other trends would impact home economics
education programs in the future. From the review of literature a list of twenty
8

program characteristics were identified and used to develop a questionnaire that
was sent to 30 home economics teachers designated as a panel of experts. Some
of the characteristics very likely to be typical of home economics teacher
education in the year 2000 were: 1) Fewer institutions will prepare home
economics education students in the year 2000, 2) A greater proportion of the
home economics portions of home economics education programs will be on
family/home development and managerial concepts rather than on skills, 3) There
will be a greater emphasis on student outcomes and assessment and program
effectiveness than today, 4) The median age of home economics education
students will increase, and 5) A large percentage of today’s home economics
teachers will retire between 1988 and 2000 (p. 8). Thus, the education reform
movement of the 1980s was predicted to have a major impact on home economics
education programs into the year 2000.
Kellett and Beard (1991) verified the Hall and Miller (1989) study by
surveying home economics teacher educators about the impact of societal
changes, educational reforms, enrollment trends, and restricted resources on home
economics teacher education programs. They reported dropping enrollments and
thus, some colleges and universities had dropped their teachers education
programs. But the number of older female students was increasing. There were
few male or minority students in home economics education matching the
prediction of the Carnegie Report, A Nation Prepared, that the lack of minority
teachers will become an increasing problem.
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Between 1987-1995 California, Iowa, Kentucky, Ohio, and Virginia were
conducting statewide studies on the FACS teacher shortage (Miller & Meszaros, 1996).
Ohio (Hoying, 1994) and Washington (White, 1989) also conducted statewide studies on
the FACS teacher shortage, but were left out of Miller and Meszaros’s list. Each
individual state study found FACS teacher shortages in their state, but lacked the national
view needed by the FACS profession.
Burge and Stewart (1991) undertook a study to determine the need for recruiting
home economics educators. Chosen because of their leadership roles, 162 home
economics educators from every state, including secondary and post secondary teachers,
completed a mail survey. Findings indicated that home economics educators recognized a
critical need for teachers especially for the secondary level.
Jackman and Rehm (1994) sent a student enrollment survey directly to all higher
education teacher educators listed in the National Directory of the Home Economics
Division of the American Vocational Association and a teachers survey to all state
supervisors of Vocational Home Economics. The decline in home economics majors did
not parallel by equivalent declines in teaching positions predicting a shortage of teachers.
By 1995 the American Association of Family and Consumer Sciences
(AAFCS) sponsored a national dialogue at their annual meeting on teacher supply
and demand. From the dialogue or “public talk” four central themes emerged:
promote the positive aspects of teaching, provide mentoring and peer support,
develop alternative certification models, and improve collaboration and
networking. AAFCS sponsored a national study of supply and demand initiated
by then AAFCS President Peggy Meszaros. Also in 1995 the Family and
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Consumer Sciences Division of the American Vocational Association (AVA)
sponsored pre-sessions on teacher supply and demand at their annual meeting.
They established a National Task Force to deal with the issue (Stout, Couch, &
Fowler, 1998).
Burge and Stewart (1991) and Jackman and Rehm (1994) conducted national
supply and demand studies of FACS teachers, but lacked the comprehensive view that
was needed by the profession. Thus, in 1995 Miller and Meszaros conducted the “Study
of National Incoming Supply and Demand for Family and Consumer Sciences Teachers
and Extension Educators” by mailing three sets of surveys. The first set of surveys went
to 171 deans and/or department heads/chairs of academic institutions to obtain the supply
data on undergraduate enrollment in family and consumer sciences education for 1993.
The second set of surveys was mailed to 49 state supervisors of vocational programs to
assess the incoming demand of family and consumer sciences teachers. The third set of
surveys was mailed to 51 state leaders for extension within the field to assess the demand
for extension educators. The findings not only had the number of institutions offering
family and consumer sciences teacher education programs declining, but the number of
undergraduates choosing to major in family and consumer sciences education also had
decreased. Matching the decline in undergraduate enrollment numbers with the reported
anticipated vacant positions for family and consumer sciences teachers and extension
educators, the findings suggested a severe national shortage of family and consumer
sciences teachers and extension educators. By the year 2000 the national demand for
teachers and extension educators will be four times the supply of undergraduates
preparing to enter the field (Miller & Meszaros, 1996).
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In 1996, AAFCS Senate at the annual meeting in Nashville, TN, passed the
resolution, Family and Consumer Sciences Teacher Supply and Demand, displayed
below. It addressed the social issues that impact the children and families served by
members of the profession and the association (American Association of Family and
Consumer Sciences, AAFCS, 1999).
WHEREAS, family and consumer sciences teachers empower individuals and
families across the life span to manage the challenges of living in a
diverse, global society, incorporating their unique focus on families, work,
and the interrelationships of the two; and
WHEREAS, family and consumer sciences teachers are advocates for families
through programs such as nutrition, parenting, decision making, and
financial management education; and
WHEREAS, there is growth in the number of students enrolling in secondary
family and consumer sciences programs; and
WHEREAS, there is growing documentation of a shortage of family and
consumer sciences teachers across the nation; and
WHEREAS, legislators, the communities being served, and the educational
community need to become aware of the shortage and of the benefits
provided through family and consumer sciences education in middle and
secondary school programs; therefore be it
RESOLVED, that the American Association of Family and Consumer Sciences
recruit through members of student organizations; and be it further
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RESOLVED, that the American Association of Family and Consumer Sciences
work to retain teachers through the use of mentors, role models, and
continued education through programming at the Association’s Annual
Meetings; and be it further
RESOLVED, that the American Association of Family and Consumer Sciences
publicize the value of teaching family and consumer sciences and the
accomplishments of those who teach as well as the positive impact they
make on individuals, families, and communities (AAFCS, 1996, p. 13).
In 1997, the American Association of Family and Consumer Sciences awarded a
Massachusetts Avenue Building Assets Fund Grant to develop a plan of action to
increase the supply of FACS educators and disseminate at the 1999 AAFCS Annual
Meeting and Exposition. It targeted seven of the states identified by Miller and Meszaros
(1996) as having severe shortages of FACS teachers (Stout el at. 1998).
In 1998, Dr. Coby B. Simerly, AAFCS president, called on the board of directors,
individual members, sections, divisions, and affiliates to work with local school districts,
state departments of education, state supervisors, and colleges and universities to solve
the FACS teacher shortage. AAFCS helped to address this critical need through the
following initiatives:
1.

The Board of Directors of the AAFCS set up the Millennium Project to award

$350,000 over a two-year period to invest in the long-term future of the profession and
the association. The three priorities of the grants were to: 1) Increase middle school
students’ awareness of FACS careers, 2) Recruit minorities into FACS graduate
programs, and 3) Recruit students into graduate programs that have severe shortages of
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professionals such as teacher education; housing; elementary, secondary, and community
college teaching; and Cooperative Extension.
2. A town hall meeting was scheduled for the 1999 AAFCS Annual Meeting and
Exposition in Seattle with a focus on strategy development, coalition building, and
sharing success stories about the FACS teacher shortage.
3. The AAFCS Board of Directors appointed an ad hoc advisory committee,
chaired by Dr. Sue Couch, to bring recommendations to the board regarding additional
strategies that should be undertaken by the association to correct the FACS teacher
shortage.
4. A resource packet was prepared to assist members in communicating the need,
opportunities, and benefits of teaching and extension careers. The resource packet
contains research and practical information, examples of successful recruitment
programs, communication strategies, talking points, and other resources (p. 9).
This AAFCS (1999) resource packet was titled, Recruiting Family and Consumer
Sciences Educators, and contained information about Project Venture. Project Venture
was a United States Department of Agriculture (USDA) Higher Education Capacity
Building three-year grant in the amount of $202,500 to increase the pool of family and
consumer educators. South Carolina State University used the grant not only to recruit
students but also to retain them showing a 187.5% increase in family and consumer
sciences education majors in the first year.
Reasons for the FACS Teacher Shortage
An earlier study found that overall reasons influencing teacher supply and
demand were 1) the number of students enrolled, 2) age of the teaching force as related to
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retirements, 3) number of teachers resigning, 4) number of teachers prepared and
5) decisions to increase, decrease or eliminate course offerings (Bartolini, 1985). National
enrollment patterns have indicated that enrollments in public elementary and secondary
schools across the nation are expected to increase through the year 2005 (Drizon, 1993).
National figures also have shown a significant increase in teacher’s retirement and
resignation rates, because of early-career teacher flight and increasing competition for
teacher candidates from other states and the private sector. New teachers leave because of
low salaries, negative school environment, and lack of induction and mentoring support.
On the other hand, rates for those completing teacher preparation programs nationwide
have been declining for some time and are expected to continue to decline (Drizon,
1993). Several universities have even eliminated their home economics teacher
preparation programs (Harper & Davis, 1986), contributing further to the future ability to
respond to the shortage of home economics teachers.
The decline in the number of college students majoring in family and consumer
sciences education is a significant reason for the teacher shortage. As an illustration, 7002
students graduated with family and consumer sciences degrees in 1968 (Harper & Davis,
1968) compared to 318 graduates in 1993-94 (National Center for Education Statistics,
1996), a decrease of 96%. An aging teacher population and resulting retirements have
created a growing demand for new teachers, and this demand is likely to continue. In
1990-91, 42% of vocational teachers had 10-20 years teaching experience, and 31% had
over 20 years experience (National Center for Education Statistics, 1993), an indication
many were in their mid/late career. Other contributing factors to the shortage are program
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expansions and teachers moving into other education positions such as tech prep and
school-to-work coordination (Miller & Tulloch, 1999).
Reasons for FACS Programs Closing
Closing College Programs
In 1973, William H. Marshall, serving as associate dean and director of the
School of Family Resources and Consumer Sciences at the University of WisconsinMadison, wrote an article, Issues Affecting the Future of Home Economics, in the
Journal o f Family and Consumer Sciences that was republished in 2001. The article
points out that many of the same issues that threaten the survival of home economics in
higher education in 1973 still exist today. Marshall (2001) made the following
statements:
From strong early beginnings, home economics as a field lost its way ... it moved
to increasing compartmentalization, departmentalization, and specialization;
nothing as yet checked that pace. . . . To put it in very plain terms, an
administrative unit that is nothing more than a loosely connected collection of
specialties cannot possibly hope to survive intact in higher education today. It will
be raided and preyed upon at an increasing rate in political power plays by
administrators from other disciplines, (p. 1-2)
What is there about our retailing programs that make them home economics
programs, not school of business programs? Are our interior design and
decorative arts programs home economics programs, not art or design programs?
What is there in our child development programs that would keep them from
being placed in the education or psychology departments? Or our family relations
programs from being put in sociology or psychology? (p. 2)
Breen and Driscoll (1989) found that higher education home economics programs
were rated as above average, but not exceptional when they surveyed the presidents of
institutions where home economics programs were located. The major problems were
that the home economics programs lacked research and had a poor public image. Green
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(1998) and Vaughn (1990) pointed at a decrease in doctoral degrees, lack of research, and
lack of financial resources led to the closing of home economics education programs.
Balogun (1993) and Williamson, Balogun, and Redick, (1995) studied the factors
influencing the retention and elimination of home economic teacher education programs
in the United States. Two questionnaires were sent to the top 34 universities with highest
graduation numbers in home economics programs and 34 eliminated programs
throughout the United States identified in the 1988-1992 National Directory of the Home
Economics Division of the American Vocational Association. One overall conclusion of
this study was that the quality of continuing programs was higher than that of eliminated
programs. The factors for continuing home economics teacher education programs were
enrollment, commitment to teacher education on part of faculty, and faculty productivity.
The factors for eliminating home economics teacher education programs were
enrollment, university administration, and funding/budget. The role of the dean or
department chairperson, who seldom is a member of the home economics education
faculty, is crucial in the decision to continue or eliminate home economics education
programs. Two recommendations from this study were to locate home economics
education departments within home economics related colleges and not outside of home
economics colleges and to consider external funding.
Two FACS university programs were closed between 1994 and 1996 in the North
Dakota University System with only one remaining, North Dakota State University.
According to the Minot State University curriculum committee minutes of October 1995,
and faculty senate minutes of November 9 and December 7 of 1995, the reasons for
eliminating the pre-dietetics program and home economics minor and concentration were
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low enrollment and re-defining the mission of Minot State University to focus on fouryear programs and master degree programs. Enrollment in education courses has steadily
increased over the last four years without an increase in Full Time Equivalents (FTE). It
does not appear imminent that financial resources will be available to add faculty. . . .
With the elimination of the home economics minor and concentration, more productive
use could be made of the FTE assigned to the College of Education and Human Services
(Minot State University, 1995, October, p. 2). No actual paper or electronic letter could
be found requesting the North Dakota State Board of Higher Education to close the
program. The January 25-26, 1996, Minutes of the North Dakota Board of Higher
Education only state that Minot State University was given permission to terminate the
minor in home economics. None of the documents stated that 460 students were enrolled
in twenty home economics courses in 1995-1996 indicating the high interest level of
students that were taught by one home economic faculty member showing the high
interest level of students (Larson, 1996). Within three years the high enrollments in
education decreased and the department has been downsizing ever since (Minot State
University, 2005).
The University of North Dakota (UND), Grand Forks, dismantled the College for
Human Resources Development as a part of the UND academic restructuring and
reallocation undertaking that began in 1993-94 to shift and reengineer UND resources
(University of North Dakota, 1995). Another source cited that the closure was due partly
to low enrollment, availability of resources, and partly to re-defining of mission and re
structuring within the entire university (Family and Consumer Sciences Education
(FACSE), 1998). The 21-year-old college housed the following departments: counseling,
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social work, home economics, nutrition, dietetics, occupational therapy, industrial
technology, library science and audiovisual instruction, and health, physical education
and recreation (Schmidt, 1994). The majority of the departments including nutrition and
dietetics were moved into other colleges with only the department of library science and
audiovisual instruction being closed in 1994-1995 and the department of home
economics being closed in 1995-1996 (UND University Relations Department, 1995).
Crawford (1993) wrote . . . I would hope that the program is not treated as a token to
superficially show publics that “UND is making tough decisions and eliminating
programs (p. 7).”
Crawford (1993) stated that home economics education enrollment was in a
transitional stage as many of our social institutions and our society itself with women
being encouraged to follow non-transitional career tracks. Teacher education enrollments
are lower because the job market is moving to prestige, power, and money occupations.
Central values are changing in our society, and thus, women, families, children get lost.
Leadership within the home economics field is lacking. At a time when leadership (her
home economics position) is critically needed to pull out of the enrollment slump, that
leadership is lost. The down sizing of home economics education at the university level
directly leads to the closure of public school programs due to the lack of qualified
applicants.
North Dakota State supervisors of Family and Consumer Sciences, Karen Botine
and Vicki Neuharth, wrote a letter of support for keeping the University of North Dakota
home economics major. They stated that a shortage of FACS teachers was already upon
us with three programs that year not operating because of a lack of teachers. The closing
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of the home economics major at the University of North Dakota (they wrote) will only
intensify the shortage and will be suicidal to the profession. Botine and Neuharth asked
that the whole issue be researched because saving a few dollars by cutting a program may
over time cost more to the American public through remediation programs (Crawford,
1993).
In the Board of Higher Education Minutes of January 25-26, 1996, where the
Minot State University termination of the home economics minor is listed, the board
approved the remodeling of the basement area of the Carnegie Library Building (known
as the Home Economics building) at a cost of $128,959. Also the Board approved a new
major (B.S. in Family and Consumer Sciences: Community Nutrition Programs) for the
University of North Dakota and four new minors (Nutrition, Community Development,
Facilities Management, Individual and Family Wellness) for North Dakota State
University. This is less than a year after UND’s home economics program was eliminated
because of a lack of funds.
Closing High School Programs
Federal and state education reforms have dictated competencies and skill areas
that schools must incorporate into their programs, rather than allowing schools to choose
what to put into their programs (Rehm & Jackman, 1995). Thus, increasing requirements
for high school graduation resulting in schedule conflicts have prevented high school
students from taking family and consumer sciences and other electives at the secondary
level, depriving students of opportunities to learn about related careers (Rehm &
Jackman, 1995). Labbe (2003) reported that St. Mary’s County Board of Education in
Maryland dropped their seventh-grade FACS program for an extra period of reading and
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a new computer software class that will teach students how to use spreadsheets and other
programs. The reason behind the decision was low reading test scores on the Maryland
School Performance Assessment Program. The decision will install three computer labs
each with 30 computers in four middle schools with construction cost of $50,000 plus the
cost of the computers.
Caracciolo (2004) reported that the New York Board of Regents might remove
the mandate to teach Home and Careers. Their decision is based on budget restraints and
a move to offer more academics for college-bound students. They believe that parents
will back their decision because they judge their personal success or failure on which
college their children attend. In 2005, the Board of Regents did remove the mandate to
require Home and Careers (Gootman, 2005). The time would be used for math and
reading to increase the eighth-grade test scores.
According to the U.S. Department of Education (ED) appointees, all teens want to
go to college; therefore, high school should be only about teaching English, math,
and science. Proponents of this view argue that the traditional academic
curriculum is the best approach; after all, it worked for them, and it will work for
all students once we get highly qualified teachers into every classroom and certify
the deficient via standardized testing. The implication is that Career and Technical
Education (CTE) is incompatible with No Child Left Behind (NCLB) Act and,
therefore, obsolete. One ED appointee, now retired, went so far as to characterize
CTE programs as preparing students for careers as shoe repairers. (Gray, 2004,
p. 128)
Not only does NCLB push for core academic courses, the real issue behind
eliminating CTE, formerly vocational education, may be lack of money and not the value
of CTE. The current federal Administration wants to eliminate the Perkins CTE funding
for secondary schools and use it for funding the secondary school portion of the under
funded NCLB. Leaving local school boards who find CTE of value to their students
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financing the lion’s share. Funding for family and consumer sciences, part of CTE,
dropped significantly in the 1990s; thus, eliminating programs (Gray, 2004).
Burge and Stewart (1991), Rehm and Jackman (1995), Smith (1995), and Zehr
(1998) all reported that the feminist movement has opened new doors for high school
girls who are selecting majors in nontraditional fields such as engineering, business, and
medicine. Teaching in family and consumer sciences or in any field looks less attractive
to them decreasing both FACS high school and college enrollments and closing
programs. Few men have moved into traditionally female fields such as elementary
education or family and consumer sciences education to replace them. Even though larger
numbers of male students participate in high school FACS classes, there is no parallel
increase in the number of FACS teachers.
Johnson, Holcombe, Kean, Woodward, Tweeten, & Hafer (1994) found that home
economics historically has suffered from wrongful stereotyping because society does not
understand what home economists really do. It starts at the secondary school level where
the cooking and sewing image stubbornly survives and continues on to college.
Thompson (1988) found home economics devalued by a patriarchal environment because
it is a woman’s field. Davis (1993) stated that the poor image might be a reflection of a
society-wide image of the home itself. Vaughn (1990) wrote:
There was a time when the family was perceived as the most respected and most
effective of all society’s institutions. As the influence of the international print
and electronic media, the electronic church, the school, and other elements of
society have increased; the views and patterns of behavior of individual family
members have been less influenced by family, (p. 53)
Anderson (1993) found that society on the surface believes home and family are
important, but below the surface, low status is assigned to the work of family and those
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who work with families. Thus, high school and college administrators who are mostly
male may not value home economics programs and may contribute to their closing.
Schneider (2000) reported that a misunderstood discipline was celebrating its
centennial. She said, “When it comes to fighting for respect in the cerebral world of
academe, home economics has always had an arm - or is it an apron? - tied behind its
back” (p. 1). Schneider also reported that home economists are serious scholars with a
progressive past and a promising future that are worth celebrating. But when dealing with
issues that relate to families and food and clothing, people think that they already know
everything. Fields that address the human condition such as nursing, teaching, and social
workers pay less than other fields and have less respect.
Robinson (1987) and Simerly (1993) both studied the perceived image of home
economics. Robinson surveyed three groups: students, parents, and professional school
personnel. Back in 1987 home economics was viewed as a woman’s field that equipped
one with the skills of cooking, sewing, and housekeeping. Parents were the most positive
about home economics and the individuals within the high school on a daily basis
perceived home economics differently because they saw the curriculum differently. All
groups needed a public relations program to interpret the updated curriculum of home
economics.
Simerly (1993) found that even if cooking and sewing stereotype exists, it might
not be as great a problem as home economists perceive it. The negative home economics
stereotype may be more of a problem for home economist themselves than for the public.
The lack of a clear identity with uniformed national standards in the field of home
economics is a greater problem than the stereotypes.
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Also interesting was Kenneth Gray’s list of common stereotypes in Career and
Technical Education programs that still prevailed in 2004. Common stereotypes are that
CTE prepares students only for work after high school, and its students are mostly male,
too often minorities, academically backward, and destined for dead-end jobs. This
characterization is not accurate today because it changed much in the 1990s. CTE is to
some students what the honors curriculum is to others (Gray, 2004).
Drizou (1993) also attributed decreased enrollments in family and consumer
sciences and the lack of FAC teachers to the closing of FACS programs. Birth rates in the
United States are decreasing with families having fewer children effecting school
enrollments. Whereas some states have an influx of population, Midwestern states with
an agriculture-based economy have an out migration of population affecting school
enrollments. Coupled with a shortage of FACS teachers, FACS programs could be
closed.
According to Karen Botine, State Supervisor of Family and Consumer Sciences,
North Dakota Department of Career and Technical Education, in the 1988-1989 school
year there were 136 CTE-funded high school FACS programs, three CTE centers, and
one state program in North Dakota consisting of 8,632 students. In the 2005-2006 school
year there were 100 CTE-funded high school FACS programs, three CTE centers, and
one state program in North Dakota consisting of 9,400 students. The 100 CTE-funded
high school FACS programs included seven school districts that do not have on-site
programs, but receive one or more FACS classes by interactive TV from another school.
Thus, the number of CTE-funded high school FACS programs has decreased by 36, but
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the number of students has increased by 768 (K. Botine, personal communication, May
18,2006).
There are several reasons for the decline in the number of CTE-funded high
school programs between 1989 and 2006. Approximately thirteen high school districts
have ceased to exist and approximately 20 high schools have dropped their FACS
programs because they were unable to hire a teacher. The majority of these programs
were less than full time, and the problem was compounded by the fact that most openings
were in small towns in the western half of the state. In one or two cases the vacancy
occurred at a time when finances were tight in the district so the program was closed
temporarily and hasn’t reopened. One school wanted to add a new program and wanted to
use the FACS department space for the high-priority purpose. In at least one instance the
program closure might be attributed to an administrator’s opinion about the value of
FACS. But low enrollment was seldom a deciding factor for the decrease in high school
programs. Ten high schools retained their programs, but dropped from CTE-funded to
non-funded status because they hired a teacher with a minor (a major is required for
funded programs) or because the program dropped below two credits yearly in grades
9-12. Some programs have been reopened after being closed for as long as 10-11 years
because a FACS teacher has moved into the area suggesting that interest in/demand for
FACS is not dying. (K. Botine, personal communication, May 18, 2006).
The student growth since 1989 can be attributed to several factors. First the Grand
Forks School District added sixth-grade FACS with Fargo School District adding it this
fall. Secondly, all four of the major school districts (Bismarck, Fargo, Grand Forks, and
Minot) have hired additional FACS teachers. Third, FACS programs are now offered in
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the alternative high schools in Fargo, Grand Forks, and Minot. And fourth, in several
districts (Minot, for one) enrollment in CTE programs, including FACS, has risen even as
total high school enrollment has declined (K. Botine, personal communication, May 18,
2006).
In the 60s, North Dakota home economics course enrollment would have centered
on all girls taking home economics I, II, and III, (now Family and Consumer Sciences I,
II, and III) which were feeder classes to college education majors. But as the boys entered
home economics, the high enrollment has shifted to 7 and 8th grade with boys and girls
being required to enroll. And for some smaller schools Family and Consumer Sciences I
is the first course offered and or it is required and has high enrollment. Also FACS
teachers have realized that they are qualified to teach health and thus 7 and 8th grade
health has high enrollment. Family and Consumer Sciences II and III have low
enrollment because students are steered to the more in-depth courses after taking Family
and Consumer Sciences I. If the 7 and 8th graders choose additional courses, they choose
the specialized courses that will benefit them to live independently such as Nutrition and
Foods, Independent Living, Individual and Family Health, Child Development, and
Clothing and Textiles that keeps the enrollment high, but Lee (1998b) found that it keeps
the image alive that FACS is cooking and sewing. Lower enrollment classes are
Parenting, Consumer and Resource Management, Individual Family and Consumer
Sciences Studies, Family Living, Housing and Living Environments, and the courses
designated as occupational (North Dakota Department of Public Instruction, 2004, and K.
Botine, personal communication, June 1, 2006).
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What is Being Done About It?
Name Change and Mission Statement
Martha Virginia Richards (1998) examined the evolution of the field of home
economics to the field of family and consumer sciences and thus wrote the following:
Home economics evolved to family and consumer sciences as a result of massive
societal upheaval, which profoundly affected its central focus, the home and
family. As the central focus of home economics moved away from the work of
the home, a new common conception failed to emerge. The plethora of names in
academic units has escalated a fragmenting of the field and increased confusion
about its purpose and focus, (p. 10)
In the summer of 1992, a task force was formed that included representation from
the following five home economics organizations: American Home Economics
Association (AHEA), Association of Administrators of Home Economics (AAHE),
National Council of Administrators of Home Economics (NCAHE), National Association
of Extension Home Economists (NAEHE), and Home Economics Division of the
American Vocational Association (AVA). The task force had a three-fold purpose:
1) Generating a mission statement that identifies the field, 2) Developing a knowledge
base and conceptual framework of the profession, and 3) Recommending a new name for
the field. Thus, the task force hired the McNellis Consulting Group to implement a
multifaceted process for obtaining widespread input from the profession and organized
the 1993 Scottsdale, Arizona, Conference for 100 people. Seventy-seven percent of the
conference participants adopted the new name as family and consumer sciences (Simerly,
Ralston, Harriman, & Taylor, 2000).
Since that time four of the five home economics organizations have changed their
names to reflect the new name of the field except AAHE, comprised of administrators
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from state universities and land-grant colleges, adopted the name Association of
Administrators of Human Sciences because it was a broader and inclusive name. Higher
education felt that the profession had waited too long to change the name and had already
changed to a variety of names. Whereas, the secondary school programs in 48 states have
adopted the name and it has been widely received by teachers, students, parents,
administrators, and the communities (Simerly et al., 2000). Munya (2001) also concluded
that the FCS teachers in Iowa held an overall positive attitude toward the name change.
At the 1999 National Leadership Meeting in Boston, the national high school
student organization, Future Homemakers of American (FHA/HERO), voted to change
their name (Miller, 1999). Family, Career, and Community Leaders of America (FCCLA)
describes the organization’s programs that build leadership skills and address important
personal, family, work, and societal issues. The homemaking label was left out of the
new name to communicate better to teens, especially to the males who have become
involved in the organization.
The new mission statement following was adopted by the family and consumer
sciences profession:
Family and Consumer Sciences Education programs prepare students for family
life, work life and careers in family and consumer sciences by providing
opportunities to develop the knowledge, skills, attitudes and behaviors needed for:
•

Strengthening the well being of individuals and families across the life span.

•

Becoming responsible citizens and leaders in family, community and work
settings.

•

Promoting optimal nutrition and wellness across the life span.

•

Managing resources to meet the material needs of individuals and families.

•

Balancing personal, home, family and work lives.
28

•

Using critical and creative thinking skills to address problems in diverse
family, community and work environments.

•

Successful life management, employment and career development.

•

Functioning effectively as providers and consumers of goods and services.

•

Appreciating human worth and accepting responsibility for one’s actions and
success in family and work life. (North Dakota Department of Career and
Technical Education, 2006a, p. 1)
National Standards for Family and Consumer Sciences

The National Association of State Supervisors of Family and Consumer Sciences,
an affiliate of the Alexandria, Va. - based American Career and Technical Association,
released national standards for family and consumer sciences in May of 1998. The
standards are intended to show how family and consumer sciences should be a rigorous
curriculum that teaches young people how to coordinate family, work, and community
responsibilities. The standards include broad skills, such as being able to “demonstrate
management of financial resources,” as well as more traditional home economics skills,
such as knowing how to “produce, alter, or repair textile products and apparel” and plan
menus (Zehr, 1998, p. 2). Queen Bowman, former high school teacher, extension agent,
business professional, and longtime active member of AAFCS, liked the new standards
because they ensured that high school students in every state will be receiving the same
basic training and also that each subject area mandates that teachers inform students of
careers related to that area (AAFCS, 1999).
Updated Curriculum
According to Lang (1997), not only did home economics change their name; they
revamped the home economics curriculum. The changes focus on the family and not the
technical aspects of homemaking such as cooking and sewing. The curriculum now
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includes lessons on relationships and communication skills, such as conflict resolution
and problem solving, time management and budgeting techniques. Traditional cooking
classes now focus on diet and nutrition and incorporate gourmet or ethnic foods. Sewing
classes teach fashion design and not darning socks and replacing buttons. One of the
biggest changes is teaching significant life choices so students can make decisions on
career plans, drugs, and teenage pregnancy.
The above conclusions were also verified by Pauley (1996) with 85% of her
parents group and 91% PFC (professional, faculty, community) groups choosing family,
parenting, and communication as the subjects to teach their children in FACS middle
school curricula in Pennsylvania. Where as, the top four subjects (banking, machine
sewing, childcare, and cooking) voted by the students were already in the curriculum.
The findings of the study indicted that the FACS curriculum needed to be reevaluated and
changed to meet the needs of the students.
To document that Iowa’s FACS teachers had changed their curriculum to meet the
lifestyle needs and interest of today’s students, Good (2000) surveyed 152 FACS teachers
from a population of 407 with a 73.6% return rate. The top three subject matter areas
regarding the amount taught and importance were the same: child development and
parenting, personal and family living, and food and nutrition.
To really illustrate the changes in the new curriculum to the public, Queen
Bowman, stated the following in the 1999 AAFCS resource packet:
If I could go into every middle and high school FCS classroom in this country
(except vocational programs), I would remove all but one range, one dishwasher,
one refrigerator, one sewing machine, etc. I would then say, “Ok, now let’s
instruct students on how to evaluate features and select equipment, clothing, use
of energy guide labels, conduct food science experiments, develop budgets, build
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healthy relationships, etc. Do demos! Do demos! Let students go home and make
cookies! They should not be doing this in classrooms in 1999!” (p. 21)
Gender
Educators say that the focus and curriculum changes began long before the name
change. The transition really began in the 1970s when boys started taking home
economics. As soon as boys are in the class, you can’t do the things you were doing with
girls. Classes became more gender neutral and focused more on the school and
community reflecting the lives of the students (Lang, 1997).
Marshall (2001) ended his article with breaking down the notion that childcare
and homemaking are gender jobs. Society teaches women that they have two full-time
jobs, childcare and homemaking, and if they cannot do both of them well, they are
failures. But no one teaches men the same idea. Anderson (1993) also related that the
work of the home is seen as belonging to women even when they work outside of the
home. Thus, the new family and consumer sciences curriculum now teaches that both
girls and boys equally share the burden of parenting and managing a home.
Marketing
Queen Bowman stated the following in the AAFCS (1999) resource
packet: “I sincerely believe that we are experiencing this shortage because we
have not marketed our profession, our programs, and/or ourselves; we have
not been effective mentors for those FCS student, 4Hers, FHA/HERO
members, etc.” (p. 21).
Callahan (1993) found that the positive influences on students’ selecting home
economics as their major were friends, high school home economics teachers, posters,
displays and exhibits, and home economics college faculty members. Teacher educators
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could collaborate to produce materials (print, slides, videotapes, etc.) about the national
and local needs for teachers, as well as, write short articles for newspapers and campus
bulletin boards (Rehm & Jackman (1995). All AAFCS members should create a media
list of reporters, editors, freelance writers, newsletter editors, and others who may want to
cover your topic in newspapers, magazines, and newsletters, and on radio and television
(AAFCS, 1999).
Some states have launched publicity campaigns to generate interest in family and
consumer sciences.. . . In Kentucky, the University of Kentucky used federal and state
vocational education money to print and distribute 200,000 posters to schools last year
(1997) announcing the shortage of family and consumer sciences teachers and promoting
the field. “Are you interested in health and wellness, financial fitness, clothes, interior
design, children, and working with teenagers? Then here’s the job for you!” the poster
says (Zehr, 1998, p. 3).
Educating School Counselors
Several studies (Erwin, 1995; Harlan, 1987; Webber, 1998) looked at the
perceptions and attitudes of guidance counselors toward secondary family and consumer
sciences programs. Erwin (1995) chose to study guidance counselors because they
influence enrollment figures in high school FACS programs and because of their multi
faceted role involving parents, communities, administration, and students in the school
curriculum.
Webber (1998) labeled the guidance counselors as information gatekeepers as
well as U.S. legislators, state supervisors, and FACS teachers. She found the guidance
counselors and legislators at the local level to be the youngest males with the fewest
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years of career experience and the state supervisors being the oldest white females with
the most years of experience. The state/federal legislators had the most political activity
but the least positive attitude toward secondary FACS programs. Webber (1998) also
found that he FACS teachers had the strongest leadership attributes and thus needed to
influence the local guidance counselors and legislators with the state supervisors
influencing the state/federal legislators.
The early study of Harlan (1987) revealed that the guidance counselors in the
public high schools of Arkansas were generally favorable toward home economics and
were thoroughly sold on offering home economics in high school. The highest
relationship factor was that the counselors had been enrolled in home economic courses
as a college student.
In 1995, Gwendolyn Tenpenny Erwin’s study, High School Guidance Counselors
Perceptions o f Secondary Home Economics Programs: Directions for the Future, went
several steps further. Again the guidance counselors were in favor of home economics in
the high school setting. But they were hard pressed to correctly name the course titles and
relied heavily on their personal past experience despite the program changes. The most
obvious reoccurring theme was that they believed a successful program was linked to the
successful home economics teacher because they could sell the program. Lastly and most
importantly, guidance counselors exclude the issue of pursuing higher education degrees
in the area of home economics, thus, stopping the practice that high school home
economics programs are feeders for college programs.
The head of family and consumer sciences education at South Dakota State
University traveled to six regional meetings of school guidance counselors across the
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state. She informed them of the South Dakota FACS teacher shortage and of the career
opportunities open to students in family and consumer sciences handing out brochures to
pass along. South Dakota like many states has only one university training FACS
teachers (Zehr, 1998).
Educating Principals
Cobia (1993) studied the perceptions of Alabama secondary principals and home
economics teachers regarding the effectiveness of instructional programs and teachers in
home economics. Both principals and teachers agreed on the effectiveness of the home
economics program. There was a significant difference between principals and home
economics teachers in their responses to questions regarding their perceptions of the
effectiveness of the home economics curriculum. The principals questioned the currency
of the content of the home economics program more than the teachers actually involved
in the program. A significant difference existed between principals’ and teachers’ ideas
about teaching methodology and its effectiveness. The teachers were using methods such
as demonstration and hands-on experience, where as, the principals advocated for
cooperative learning, good communication skills, and varying the teaching styles to fit
the learning styles of the students. The home economics teachers had been teaching
longer than the principals had been in administration and probably were still using the
same methods of instruction that they had been taught. If a good working relationships
exists between the home economics teachers and the principal, the principals view the
programs as effective.
Stephen (1993) surveyed the perceptions of principals and home economics
teachers of the relevance of high school (grades 10-12) home economics programs in
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Manitoba, Canada. The study revealed that there was overwhelming support and
collaboration between principals and teachers to offer a relevant home economics
program. Family studies and foods and nutrition were designated as the most important
courses with less importance to clothing, housing and design, and general home
economics. Stephen (1993) reported that in the United States, students viewed child
development, parenting, and family relationships to be the most important courses. But
during forced cutbacks, family studies was dropped and foods and nutrition and clothing
and textiles were retained.
Recruiting Teachers
Several studies have been conducted on the recruiting of FACS teachers at the
public school and college and university level to solve the teacher shortage in the
secondary schools (Burge & Stewart, 1991; Dewald-Link & Lester, 1985; Elliot, 1999;
Jensen, Rowley, Skidmore, & Hymon-Parker, 2003; Johnson, 1987; Lee, 1998b;
Mimbs, 2002; Mimbs, Stewart, & Heath-Camp, 1998; Smith, 1995). The primary target
audiences for recruitment are FCCLA members, undeclared college freshmen,
nontraditional students, returning students, community college students, males, 4-H
youth, future teachers club members, and students interested in sociology, psychology,
counseling, and early childhood (Burge & Stewart, 1991, p. 5). Mimbs et al. (1998) found
in surveying recent FACS graduates that their interests in FACS subject matter,
enjoyment of working with young people, interest in families, helping people,
professional satisfaction, and creativity were the reasons given as influencing career
decisions. Two different groups were targeted for recruiting from this study: those who
selected teaching for their first career and those who selected teaching for their second
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career suggesting different types of marketing plans. The majority made their career
decision while in college, but the rest did while in secondary school, or after working in
another occupation suggesting that there is more than one target audience to recruit.
Burge and Stewart (1991) listed the following recruitment methods:
1. Develop positive role models at all levels to recruit students in home
economics programs.
2. Improve secondary programs emphasizing involvement in current social issues.
3. Increase involvements of teacher educators at FHA conferences, in-service
training, and new home economics teachers meetings.
4. Enlist the assistance of secondary home economics teachers in
recruiting new teachers.
5. Promote positive aspects of a teaching career such as work schedule, salary,
and educational opportunities, (p. 5-6)
Thus, the home economics teacher on the secondary level plays a major role in
recruiting new teachers into the profession (Burge & Stewart, 1991; Dewald & Lester,
1985; Jensen et al., 2003). New professionals are influenced by the teacher’s attitude and
behavior towards the profession. To recruit successfully, teachers must be convinced of
the value of home economics and be able to communicate it. Students respond to courses
and careers that are providing positive experiences for them and are relevant to today’s
society. Jensen et al. found that students needed help in making the connection between
the individual courses and the discipline. Teachers are in the best position to identify
potential students and explain the discipline. The common theme that surfaced from the
recruiting studies of the FACS teachers was to recruit their own successor.
Work and home satisfaction was studied by Elliot (1999) and Mimbs (2002). Job
satisfaction was very high because they saw their students grow, enjoyed home
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economics content, and made a difference in students’ lives. They remained in teaching
because they believed in the home economics curriculum and its mission. Being able to
balance their work and family responsibilities plus enjoying what they do is a positive
recruitment tool. The teaching schedule compliments raising a family.
Other recruitment ideas from Burge and Stewart (1991) were to promote
legislation to require home economics for high school graduation and to work with career
counselors and administrators plus publishing articles in their journals. Professional
organizations could sponsor scholarships and public relations campaigns, and participate
in mentoring programs. They could fund the production of audiovisual and printed
materials in quantities. Kinsey Green, AAFCS past president, believes that financial
incentives such as traditional scholarships, signing bonuses, interest free loans, and
tuition waivers with a promise to teach for four years would work to recruit students
(Nelson, 1999).
As many school districts offer family and consumer sciences classes in middle
school, Lee (1998b) thought that recruiting at middle school would increase the supply of
FACS teachers. She survey 1,297 eighth grade students in Exploring Life Skills classes in
North Carolina. Eighty-one percent held positive attitudes regarding their middle school
FACS classes, but only 16% expressed interest in pursuing it as a career. More than half
of the middle school students planned to enroll in high school FACS classes because their
middle school class was interesting, enjoyable, as well as good preparation for their
future lives. Others felt that they already learned how to cook and sew and would use
their high school electives for foreign language, computer classes, and advanced math
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and sciences. Lee (1998b) found that their limited vision of FACS classes as only
cooking and sewing hindered them in pursuing FACS as a teaching career.
Retention, Mentoring, and Job Incentives
The Illinois State Board of Education ( 2001), Mimbs (2000) and Nichols and
Mundt (1996) found that the solution to the FACS teacher shortage is not simply a matter
of supply, but one of retention. There needs to be more effort to keep practicing FACS
teachers in the classroom. By their sixth year of teaching half have dropped out because
of stress, demanding workloads, and constant pressure.
Nichols and Mundt (1996) surveyed agriculture and family and consumer
sciences state supervisors, teacher educators, beginning teachers, and principals on the
perceived critical competencies to survive the first year of teaching. All four groups
chose classroom management and facilities management and safety as the most critical
competencies for first year teachers. Beginning teachers and principals did chose
classroom management, instruction, and facilities management, safety and health as more
critical than the other groups. Teacher educators and state supervisors chose program
planning and development, vocational student organization, professional development,
and student uniqueness and difference as critical competencies. Teacher education
programs should take note how important classroom management ranks as compared to
knowing subject matter.
The Illinois State Board of Education (2001) found that early-career flight is
having a significant impact on the teaching force. Teachers with less than five years of
experience leave the profession at high rates. States must aggressively recruit qualified
individuals into the teaching profession and retain them by providing induction and
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mentoring support during their early years, and improving compensation and working
conditions. Mentoring is difficult for FACS teachers in small rural schools where they are
the only teacher in their discipline (Mimbs, 2000).
Mimbs (2000) surveyed FACS teachers from Missouri who were not currently
teaching. The main reason that they were not teaching was because of family choices
such as moving, care giving for children and other family members, better paying job
opportunities, and inability to find a teaching position in the location that they chose to
live. Other reasons for not teaching, outside of the family choices, were the extra
responsibilities of FACS teachers and the type of students in classes today. Mimbs (2000)
stressed more classroom experience for pre-service teachers and more in-service
workshops for practicing teachers. Incentives such as higher salaries, more part-time
positions, and mentor teachers could be offered to retain teachers. Dr. Sue Couch,
professor at Texas Tech University, has seen FACS enrollments starting to increase
because of recent pay increases, improving benefit packages and where teacher shortages
are extreme, sign-on bonuses and relocation reimbursements (Gutschke, 2000).
Alternative Certification Programs
Alternative certification programs that have grown up around the nation over the
years can be solutions to teacher shortages in areas such as math, science, foreign
language, special education, and vocational education. In the early 80s aspiring teachers
coming from military training or other corporate experiences expressed frustration at
barriers to education careers and states began to establish alternatives. Many graduates
who complete traditional teacher-training programs never take a teaching job, but a high
percent of teachers from the alternative-route programs enter classrooms and remain in
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the profession. Alternative routes target the programs where the jobs are and do not crank
out more teachers who may or may not ever find a job. The controversial programs do
remain uneven in quality, but the National Council for Accreditation of Teacher
Education (NCATE) is accrediting both the traditional and alternative programs and that
increases the quality (Bradley, 1998; Wise, 2004).
The alternative certification program allows the public-school district to hire
candidates with bachelor degrees in the same or other fields with concurrent employment
in the school. The candidates receive an emergency license and enroll in a university
preparation program meeting entry requirements of GPA, transcripts of undergraduate
work, letters of recommendation, successful interviews, and basic skills test. The two to
three-year program features coursework plus a one-year mentored clinical practicum
supervised by university supervisors and veteran teachers in the school district. Some
alternative programs are designed to provide stipends to candidates as they move through
the program by the participating school districts, or state and federal funds (Wise, 2004).
Lee (1998a) found that the typical FACS student who participated in irregular
certification was typically female, 30 years of age or older, and had degrees in family and
consumer sciences but not in education, and had families and other obligations. In order
to succeed they needed flexible college course scheduling and particularly appealing was
compressed courses offered in two- or three-week sessions during the summer. Also
desirable was evening, correspondence, or independent study courses by helpful faculty.
Basinger (2000) pointed out that universities are heavily using adjuncts because few
faculty members want to teach the evening and weekend courses.
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Frohoff (2004) found that the most successful candidates in their alternative
programs demonstrated the appropriate dispositions for teaching such as their ability to
work with others, respect opinions that may be different from their own and develop into
positive advocates for children and families. Their difficulties had not been in the area of
content or academic proficiency, but in their disposition to teach. Universities that select
candidates with the necessary dispositions for teaching ensure quality teachers coming
out of their alternative programs.
Mosher (2002) found very low rates of out-of-field teaching in Iowa’s middle
school FACS programs even though out-of-field teaching is a common phenomenon in
the K-12 education system in the United States. The significant factor for hiring out-offield teachers was the location of the teaching job. Based on the number of teachers
leaving teaching and the low number of FACS teachers prepared, Iowa will experience
higher rates of out-of-field teaching in the future.
North Dakota’s alterative program is a three-year program titled Transition to
Teaching (T2T). It is endorsed by the State Board of Career and Technical Education, the
Department of Public Instruction, and the Education Standards and Practices Board.
Transition to Teaching was developed as a pilot program in 2001-02 by the State Board
of Career and Technical Education with Valley City State University for training career
and technical education teachers. In 2002 it received approval from the U.S. Department
of Education to operate grant funds and was expanded to serve both academic and career
and technical teachers. The academic shortage areas are in math, science, foreign
language, and English. An individual must be under contract with a local school and
possess an Education Standards and Practices Board emergency license or a provisional
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Selection of Subjects
The population of this study was composed of all middle, junior, and senior high
school family and consumer sciences teachers in the public schools in North Dakota and
all their middle, junior, and senior high school principals that are identified in the 20042005 North Dakota Educational Directory prepared by the North Dakota Department of
Public Instruction. Karen Botine, State Supervisor of Family and Consumer Sciences,
North Dakota Department of Career and Technical Education provided address labels
consisting of the teacher’s name, school, and school address. For each teacher the
corresponding principal was identified. Some schools employed more than one family
and consumer sciences teacher, thus there were more teachers participating in the study
than principals. Principals’ names and addresses were obtained from the North Dakota
Educational Directory, 2004-2005, by matching the teachers’ school name with the
corresponding principal.
Survey Instrument
Instruments used in similar studies were reviewed and evaluated (White, 1989;
Balogun, 1993; Cobia, 1993; Drizou, 1993; Stephen, 1993; Hoying, 1994). It was
concluded that none of instruments would fit the objectives of the study and thus the
researcher developed the survey used in this study. Two instruments were developed, one
for the family and consumer sciences teachers and a modified version for the principals.
Teacher’s Instrument
The survey instrument (Appendix A) for gathering information from the family
and consumer sciences teachers consisted of four sections. The sections focused on their
personal and teaching data, career plans, beliefs about the future of family and consumer
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sciences as a teaching profession, and their personal thoughts/comments on their
programs.
The first section was developed to identify personal characteristics of the teachers
and their schools. It contained five questions. Information about gender, education
degree, number of working years in education in North Dakota and out of state, grade
level taught, and school and FACS enrollment was requested.
Section two consisted of 13 questions designed to identify the teachers’ career
plans for next year, in five years, and in 10 years. A five-point Likert-type scale for
recording responses was used: l=strongly disagree, 2=disagree, 3=undecided, 4=agree,
5=strongly agree, N/A=not applicable. The first eight questions identified whether the
teachers planned to remain in the same position, seek a teaching position elsewhere, seek
a higher position, seek employment outside education, temporarily leave the work force,
leave the work force to obtain an advanced degree, permanently leave the work force
before retirement, or retire and, if so what year they plan to retire. Question nine asked
the teachers if they were to leave their family and consumer sciences position, did they
think that it would be filled. Questions ten and eleven asked the teachers if they would
leave the profession because of salary and workload. Question twelve asked if they would
recommend teaching family and consumer sciences to high school students as a career
choice. And the last question asked if they felt that they would have administrative
support while teaching.
The third section was designed to assess the teachers’ belief about the future of
family and consumer sciences as a teaching profession. Fifteen questions were identified
and teachers were asked to indicate their perception of likelihood for each item for next
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year, in five years, and in ten years. Again a five-point Likert-type scale for recording
responses was used: l=strongly disagree, 2=disagree, 3=undecided, 4=agree, 5=strongly
agree, N/A=not applicable. Thirteen questions were developed to identify the reasons for
dropping family and consumer sciences classes or programs in their schools. Two
questions were developed to identify why the family and consumer sciences programs
stayed open or reopened after they were cut back or closed.
In the last section teachers were asked in an open-ended format to share their
thoughts/comments about their job and profession of family and consumer sciences now
and in the future. The two questions: “How can high schools and colleges retain and
increase enrollments in family and consumer sciences programs?” and “What have you
done that has worked in your FACS program to increase enrollment?” were seeking help
for other family and consumer sciences teachers to improve their programs.
Principal’s Instrument
The survey instrument (Appendix B), which was developed to collect the data
from the school principals, was a modified version of the instrument developed for the
family and consumer sciences teachers. It consisted of three sections, which were
personal and administrative data, beliefs about the future of family and consumer
sciences as a teaching profession, and personal thoughts/ comments; but not the career
and retirement plans section.
The first section was developed to identify personal characteristics of the
administrators and their schools. It contained seven questions. Information about gender,
education degree, number of working years in education in North Dakota and out of state,
grade levels administered, school and FACS enrollment, how they obtained their
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knowledge of family and consumer sciences programs, and ranking electives within a
limited budget was requested.
The second section corresponded to the third section of the teachers’ instrument.
The last item was also an open-ended format to share their thoughts/comments about
their job and the teaching profession of family and consumer sciences now and in the
future. What have the principals done or seen happen in their schools to help other
principals and family and consumer sciences teachers to improve their programs?
Redefining and Pilot Testing the Survey
The survey and research questions for the study were reviewed during January,
2005, by Karen Botine, State Supervisor of Family and Consumer Sciences, Department
of Career and Technical Education, Bismarck; DeAnn Miller-Boschert, the only family
and consumer science educator at North Dakota State University (NDSU); and fifteen
out-of-state (Minnesota, South Dakota, Montana, and Iowa) family and consumer
sciences teachers and principals to verify that the survey will measure the objectives
sought. Their comments were used to modify the instrument before administering it.
Human Subject Review
Permission to use human subjects in this research study was sought from the
Institutional Review Board at the University of North Dakota. The review board granted
written approval under project number IRB-200412-192.
Data Collection
On February 28, 2005 a listserv message from Karen Botine, State Supervisor of
Family and Consumer Sciences, Department of Career and Technical Education, alerted
the FACS teachers of the survey being sent and its benefits for her office. The surveys
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were mailed on March 1, 2005 to 185 FACS teachers and 147 principals to their
respective schools. Ten North Dakota communities had more than one school and
employed 78 FACS teachers. Williston was the only community that had only one school
that employed two FACS teachers. One hundred and nine communities had one school
that employed one FACS teacher. Four teachers were each employed by two schools.
Thus the FACS teachers totaled 185 for the survey. One hundred and forty seven
principals were mailed surveys from 13 high schools (grades 9-12), four junior high
schools, 16 middle schools (grades 6-8), two alternative schools, three technical schools,
and 109 high schools (grades 7-12).
Personalized and signed cover letters (Appendix C and D) explained the purpose
and importance of the study, requested participation, and promised confidentiality. Pre
addressed, stamped envelopes for the return of the surveys and postcards (Appendix E)
were included requesting that the post cards be mailed separately. As completed post
cards were returned, the FACS teacher or principal’s names were checked off the mailing
lists. On March 14, 2005 a second listserv message from Karen Botine, State Supervisor
of Family and Consumer Sciences, Department of Career and Technical Education,
reminded the teachers to continue returning the surveys. A second mailing of surveys was
considered unnecessary because 157 surveys were returned by the 185 FACS teachers
indicating an 85 percent return rate and 77 surveys were returned by the 147 principals
indicating a 52 percent return rate. At this point the study was terminated because the
FACS teachers and/or principals are not required to participate in the study nor are they
required to answer all questions. On March 29 a thank you letter was sent to the FACS
teachers through the listserv indicating the high return rate of the surveys and also that
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the results would be shared at the Fall 2005 Career and Technical Conference held in
Bismarck.
In August, 2005 an e-mail was sent to Dr. William Slanger, Director of
Institutional Research and Analysis, at North Dakota State University requesting the
number of freshmen to senior students majoring in family and consumer sciences
education from the fall of 1998 through the spring 2005. The number of students who
received a bachelors or masters degree from 1998 to 2005 was used to identify the supply
of family and consumer sciences teachers.
Data Analysis
The returned surveys were sorted into the two population groups and the data
transferred to the University of North Dakota. The Bureau of Educational Statistics and
Research at the University of North Dakota entered the completed surveys into a
statistical program, which was used to separately analyze the teachers’ and principals’
surveys as well as compare them.
To provide answers to the four research questions of the study, descriptive
statistics, including frequency distribution and percentages was computed first on the
teachers’ personal and teaching data, career plans, and their beliefs about the future of
family and consumer sciences as a teaching profession; and then the principals’ personal
and administrative data, and their beliefs about the future of family and consumer
sciences as a teaching profession. Total means were computed for the sections using the
five-point Likert-type scales for each time period (next year, five years, and ten years)
and for both the teachers’ and principals’ surveys. Inferential statistics, including a t-test
was used to determine if there was a significant difference between the FACS teachers’
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verses the principals’ beliefs about the future of family and consumer sciences as a
teaching profession. A content analysis procedure was used to assess the open-ended
responses by attempting to categorize them. All open-ended responses were listed in
Appendix F and G.
Chapter IV is a presentation of the analysis of the data presented in both tabular
and narrative form and the last chapter, Chapter V, includes the conclusions and
recommendations.
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CHAPTER IV
ANALYSIS OF THE DATA
The data used to analyze the future need for family and consumer sciences
teachers in the North Dakota public schools are presented in this chapter. In addition, the
data used to identify the reasons why family and consumer sciences programs are closing
and what North Dakota could do to stop this trend also are presented in this chapter.
The data are presented in both tabular and narrative form. First the perceptions of
the family and consumer sciences (FACS) teachers are reported regarding their personal
and teaching data, career plans, belief about the future of family and consumer sciences
as a teaching profession, and personal thoughts and comments on their FACS programs.
Second, the perceptions of the FACS teachers’ principals are reported regarding their
personal and administrative data, belief about the future of family and consumer sciences
as a teaching profession, and personal thoughts and comments on their FACS programs.
Third, the perceptions of the FACS teachers and principals are compared regarding their
belief about the future of the family and consumer sciences as a teaching profession.
Family and Consumer Sciences Teachers
Personal and Teaching Data
The frequencies and percentages of the responses regarding the FACS teacher’s
gender, education degree, number of working years in education in North Dakota and out
of state, grade levels taught, and school and FACS enrollment are presented in Table 1.
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Table 1. Frequencies and Percentages Regarding FACS Teachers’ Demographic Data.
N

%

Gender
Male
Female

0
157

0
100.0

Highest Degree Earned
Masters
Bachelors

24
124

16.0
84.0

Year Earned Highest Degree
1967-1979
1980-1989
1990-1999
2000-2004

84
36
20
12

55.2
23.7
13.2
7.9

Institution Earned BS Degree
North Dakota State University
University of North Dakota
Out-of-State Schools
Minot State University
Dickinson State University
Valley City State University

97
16
7
3
1
1

77.6
12.8
5.6
2.4
.8
.8

120
4
5

93.0
3.0
4.0

Institution Earned MS Degree
University of North Dakota
North Dakota State University
Out-of-State Schools

8
8
8

33.0
33.0
33.0

Majors in Masters Degree
Curriculum & Instruction
Family & Consumers Sciences Education
Education
Textiles & Clothing
Counseling
Special Education

5
4
3
3
3
2

22.7
18.2
13.6
13.6
13.6
9.1

Major in Bachelors Degree
Family & Consumer Sciences Education
Transition-to-Teaching
FACS Minor
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Table 1 cont.

N

%

1
1

4.6
4.6

41
41
64
10

26.3
26.3
41.0
6.4

117
29

76.5
20.0

Grade Levels they Taught
Middle School (grade 6-8)
Senior High (grade 9-12)
Middle & Senior (grade 6-12)

24
49
81

15.3
31.2
51.6

Total Student Enrollment in Grade 6-12
1-499 Students
500-999 Students
1000 or more Students

79
14
23

68.1
12.1
19.8

Total FACS Enrollment in Grade 6-12
1-499 Students
500-999 Students
1000 or more Students

101
13
10

81.5
10.5
8.0

Public Health
Early Childhood Education
Number of Working Years in Education in North Dakota
1-10 years
11-20 years
21-30 years
31-37 years
Number of Working Years in Education Out of State
0 years
1-15 years

There were 157 responses to the question regarding gender. All of the 157 or
100% of the FACS teachers indicated that they were female.
The responses to the question regarding the highest degree earned were answered
by 153 FACS teachers out of the 157 respondents. Twenty-four or 16% who responded
had earned their masters degree. Those who had a bachelor’s degree totaled 129 or 84%
of the respondents.
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There were 152 out of 157 responses to the question regarding the year that they
earned their highest degree. Eighty-four or 55.2% of the respondents reported that they
earned their highest degree between 1967-1979. Fifty-six or 36.9% of the respondents
reported that they earned their highest degree between 1980-1999. Only 12or 7.9% of the
respondents reported that they earned their highest degree between 2000-2004.
There were 125 FACS teachers out of 157 respondents who responded to the
question regarding which institution they earned their bachelors degree. Ninety-seven or
77.6% of the FACS teachers earned their bachelors degree from North Dakota State
University, where as, only 16 or 12.8% respond that their bachelors degree was earned
from the University of North Dakota. Seven or 5.6% of the FACS teachers responded that
they earned their bachelors degree from out-of-state schools and three or 2.4% responded
that they earned their bachelors degree from Minot State University.
Out of 157 respondents 129 reported that their highest degree was a bachelor
degree. The majority, 120 or 93%, responded that they had a major in family and
consumer sciences education. Four or 3% responded that they were in the Transition-toTeaching program and had majors in elementary education, dietetics, or early childhood
education and were working on their family and consumer sciences education major with
North Dakota State University. Five or 4% responded that they were teaching family and
consumer sciences with only a minor in family and consumer sciences education obtained
from Dickinson State University, Minot State University, or Valley City State University.
Of the 24 FACS teachers who obtained their masters degree, eight or 33%
responded that they earned it at the University of North Dakota. Eight or 33% responded
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that they earned their masters degree from North Dakota State University, and the other
eight or 33% responded that they earned their masters degree from out-of-state schools.
The responses to the question regarding their masters degree major were
answered by 22 out of 24 FACS teachers. Only four or 18.2% of the FACS teachers
responded that the major in their master’s degree was in family and consumer sciences
education. The majority, five or 22.7%, responded that their major in their masters degree
was in curriculum and instruction. Three or 13.6% responded for each of these masters
degree majors: education, textiles and clothing, or counseling. Leaving two or 9.1%
responding that their major in their masters degree was in special education, and one or
4.6% responded for each of these masters degree majors: public health or early childhood
education.
There were 156 out of 157 FACS teachers who responded to the question
regarding the number of working years in education in North Dakota verses out of state.
Eighty-two or 52.6% of the FACS teachers responded that they worked from 1-20 years
in education in North Dakota. Sixty-four or 41% of the FACS teachers responded that
they worked from 21-30 years in education in North Dakota. And 10 or 6.4% of the
FACS teachers responded that they worked from 31-37 years in education in North
Dakota. A mean of 18.06 working years in education in North Dakota was reported for
156 FACS teachers who responded to this question.
There were 146 out of 157 of the FACS teachers who responded to the question
regarding the number of years working in education out of state. There were 117 or
76.5% of the FACS teachers who reported that they had never worked in education out of
state. Thus, 29 or 20% of the FACS teachers reported working from 1-15 years in
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education out of state. A mean of .92 working years in education out of state was reported
by 146 FACS teachers who responded to this question.
There were 154 out of 157 FACS teachers who responded to the question
regarding the grade level(s) that they teach in their schools. Twenty-four or 15.3% of the
FACS teachers responded that they teach only in middle school (grades 6-8) with 49 or
31.2% of the FACS teachers responding that they teach only in senior high school
(grades 9-12). The majority remaining, 81 or 51.6% of the FACS teachers teaching
grades 6-12 were in smaller North Dakota schools.
Out of 157 respondents, 116 FACS teachers responded to the question regarding
their school’s total student enrollment in grades 6-12. There were 79 or 68.1% of the
FACS teachers teaching in different schools with 1-499 students enrolled in grades 6-12.
There were 14 or 12.1% of the FACS teachers teaching in the same schools with 500-999
students enrolled in grades 6-12. There were 23 or 19.8% of the FACS teachers teaching
in the same schools with 1000 or more students enrolled in grades 6-12. Thus, the student
enrollment correlates with the rural population of the various communities in North
Dakota.
Out of 157 respondents, 124 FACS teachers responded to the question regarding
their total family and consumer sciences enrollment in grades 6-12. There were 101 or
81.5% of the FACS teachers teaching in different schools that reported 1-499 FACS
students enrolled in grades 6-12 in their schools. There were 13 or 10.5% FACS teachers
teaching in the same schools reporting 500-999 FACS students enrolled in grades 6-12.
There were 10 or 8% FACS teachers teaching in the same school that reported 1000 or
more FACS students enrolled in grades 6-12. Thus, the majority of the FACS teachers are
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the only FACS teacher in their school and only in the bigger cities is there more than one
teacher to a department.
FACS Teachers ’ Career Plans
Tables 2-10 present the data relating to the first research question: What will be
the need for family and consumer sciences teachers in North Dakota in the next year, five
years, and 10 years? The frequencies and percentages of the responses represents the
teachers plans to remain in the same position, seek a teaching position elsewhere, seek a
higher position, seek employment outside education, temporary leave the work force,
leave the work force to obtain an advanced degree, permanently leave the work force
before retirement, or retire and, if so what year they plan to retire. Each table will use the
following abbreviations for better reading ability: SD=Strongly Disagree, D=Disagree,
U=Undecided, A=Agree, SA=Strongly Agree.
Table 2 shows that 151 FACS teachers out of 157 responded to the question
regarding remaining in their same position for next year. Ten or 6.7% of the FACS
teachers strongly disagreed and disagreed that they would stay in their same position next
year. Eight or 5.3% of the FACS teachers were undecided about staying in their same
position next year. For next year 133 or 88% of the FACS teachers agreed and strongly
agreed that they would stay in their same position. Thus, the majority of the FACS
teachers will remain in their same position for next year.
Out of 157 FACS teachers 143 responded to the question regarding remaining in
their same position for the next five years. Thirty-one or 21.7% of the FACS teachers
strongly disagreed and disagreed that they would stay in their same position for the next
five years. Forty-two or 29.4% of the FACS teachers were undecided about staying in
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Table 2. Frequencies and Percentages Regarding Center FACS Teachers Remaining in
Same Position for Next Year, Five Years, and Ten Years (N=157).
SD

D

T o ta l

N

%

N

N e x t Y r.

151

9

6 .0

1

5 Y rs.

143

23

16.1

8

lO Y r s .

132

54

4 0 .9

15

U

A

SA

N

%

N

%

N

%

8

5.3

15

9 .9

118

7 8 .1

5 .6

42

2 9 .4

17

1 1 .9

53

3 7 .1

11.4

35

2 6 .5

11

8 .3

17

1 2 .9

%

.7

their same position for the next five years. Seventy or 49% of the FACS teachers agreed
and strongly agreed that they would stay in their same position for the next five years.
Thus, the majority of the FACS teachers will remain in their same position for the next
five years.
Out of 157 FACS teachers 132 responded to the question regarding remaining in
their same position for the next ten years. Sixty-nine or 52.3% of the FACS teachers
strongly disagreed and disagreed that they would stay in their same position for the next
ten years. Thirty-five or 26.5% of the FACS teachers were undecided about staying in
their same position for the next ten years. Forty-five or 21.1% of the FACS teachers
agreed and strongly agreed that they would stay in their same position for the next ten
years. Thus, the majority of the FACS teachers will not remain in their same position
from five to ten years.
Table 3 shows that 147 FACS teachers out of 157 responded to the question
regarding seeking a position elsewhere for next year. For next year 133 or 90.5% of the
FACS teachers strongly disagreed and disagreed that they would seek a position
elsewhere. Seven or 4.8% of the FACS teachers were undecided about seeking a position
elsewhere for next year. Seven or 4.8% of the FACS teachers agreed and strongly agreed
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Table 3. Frequencies and Percentages Regarding FACS Teachers Seeking a Position
Elsewhere for Next Year, Five Years, and Ten Years (N=157).
SD
T o ta l

D

N

%

N

U

A

SA

%

N

%

N

%

N

%

N e x t Y r.

147

118

8 0 .3

15

1 0.2

7

4 .8

2

1.4

5

3 .4

5 Y rs.

141

80

5 6 .7

19

1 3.5

27

19.1

7

5 .0

8

5 .7

10 Y rs .

129

71

5 5 .0

11

8 .5

34

2 6 .4

4

3.1

9

7 .0

about seeking a position elsewhere for next year. Thus, the majority of the FACS teachers
will not be seeking a position elsewhere for next year.
Out of 157 FACS teachers 141 responded to the question regarding seeking a
position elsewhere for the next five years. Ninety-nine or 70.2% of the FACS teachers
strongly disagreed and disagreed that they would seek a position elsewhere for the next
five years. Twenty-seven or 19.1% of the FACS teachers were undecided about seeking a
position elsewhere for the next five years. Fifteen or 10.7% of the FACS teachers agreed
and strongly agreed that they would seek a position elsewhere for the next five years.
Thus, the majority of the FACS teachers will not seek a new position elsewhere for the
next five years.
Out of 157 FACS teachers 129 responded to the question regarding seeking a
position elsewhere for the next ten years. Eighty-two or 63.5% of the FACS teachers
strongly disagreed and disagreed that they would seek a position elsewhere for the next
ten years. Thirty-four or 26.4% of the FACS teachers were undecided about seeking a
position elsewhere for the next ten years. Thirteen or 10.1% of the FACS teachers agreed
and strongly agreed that they would seek a position elsewhere for the next ten years.
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Thus, the majority of the FACS teachers will not seek a new position elsewhere for the
next ten years.
Table 4 shows that 142 FACS teachers out of 157 responded to the question
regarding seeking a higher position for next year. For next year 126 or 88.8% of the
FACS teachers strongly disagreed and disagreed about seeking a higher position. Eleven
or 7.7% of the FACS teachers were undecided about seeking a higher position for next
year. Five or 3.5% of the FACS teachers agreed and strongly agreed that they would seek
a higher position for next year. Thus, the majority of the FACS teachers will not seek a
higher position for next year.
Table 4. Frequencies and Percentages Regarding FACS Teachers Seeking a Higher
Position for Next Year, Five Years, and Ten Years (N=157).
SD
T o ta l

N

D

U

A

SA

%

N

%

N

%

N

%

N

%

N e x t Y r.

142

112

7 8 .9

14

9 .9

11

7 .7

2

1.4

3

2.1

5 Y rs.

135

91

6 7 .4

13

9 .6

23

1 7 .0

5

3 .7

3

2 .2

10 Y rs .

124

75

6 0 .5

7

5 .6

29

2 3 .4

7

5 .6

6

4 .8

Out of 157 FACS teachers 135 responded to the question regarding seeking a
higher position for the next five years. For the next five years 104 or 77% of the FACS
teachers strongly disagreed and disagreed about seeking a higher position. Twenty-three
or 17% of the FACS teachers were undecided about seeking a higher position for the next
five years. Eight or 5.9% of the FACS teachers agreed and strongly agreed that they
would seek a higher position for the next five years. Thus, the majority of the FACS
teachers will not seek a higher position for the next five years.
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Out of 157 FACS teachers 124 responded to the question regarding seeking a
higher position for the next ten years. Eighty-two or 60.5% of the FACS teachers strongly
disagreed and disagreed about seeking a higher position for the next ten years. Twentynine or 23.4% of the FACS teachers were undecided about seeking a higher position for
the next ten years. Thirteen or 10.4% of the FACS teachers agreed and strongly agreed
that they would seek a higher position for the next ten years. Thus, the majority of the
FACS teachers will not seek a higher position for the next ten years.
Table 5 shows that 147 FACS teachers out of 157 responded to the question
regarding seeking employment outside of education for next year. For next year 124 or
84.4% of the FACS teachers strongly disagreed and disagreed that they would seek
employment outside of education for next year. Sixteen or 10.9% of the FACS teachers
were undecided about seeking employment outside of education for next year. Seven or
4.7% of the FACS teachers agreed and strongly agreed that they would seek employment
outside of education for next year. Thus, the majority of the FACS teachers will not be
seeking employment outside of education for next year.
Table 5. Frequencies and Percentages Regarding FACS Teachers Seeking Employment
Outside Education for Next Year, Five Years, and Ten Years (N=157).
SD
T o ta l

D

N

%

U

A

N

%

N

%

N

SA
%

N

%

N e x t Y r.

147

112

7 6 .2

12

8 .2

16

1 0 .9

4

2 .7

3

2 .0

5 Y rs .

145

66

4 5 .5

13

9 .0

39

2 6 .9

11

7 .6

16

1 1 .0

lO Y rs .

134

46

3 4 .3

12

9 .0

45

3 3 .6

11

8 .2

20

1 4 .9

Out of 157 FACS teachers 145 responded to the question regarding seeking
employment outside of education for the next five years. Seven-nine or 54.5% of the
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FACS teachers strongly disagreed and disagreed that they would seek employment
outside of education for the next five years. Thirty-nine or 26.9% of the FACS teachers
were undecided about seeking employment outside of education for the next five years.
Twenty-seven or 18.6% of the FACS teachers agreed and strongly agreed that they would
seek employment outside of education for the next five years. Thus, the majority of the
FACS teachers will not be seeking employment outside of education for the next five
years.
Out of 157 FACS teachers 134 responded to the question regarding seeking
employment outside of education for the next ten years. Fifty-eight or 43.3% of the
FACS teachers strongly disagreed and disagreed that they would seek employment
outside of education for the next ten years. Forty-five or 33.6% of the FACS teachers
were undecided about seeking employment outside of education for the next ten years.
Thirty-one or 23.1% of the FACS teachers agreed and strongly agreed that they would
seek employment outside of education for the next ten years. Thus, the majority of the
FACS teachers will not be seeking employment outside of education for the next ten
years.
Table 6 shows that 147 FACS teachers out of 157 responded to the question
regarding leaving the work force temporarily for next year. For next year 138 or 93.9% of
the FACS teachers strongly disagreed and disagreed that they would leave the work force
temporarily. Six or 4.1% of the FACS teachers were undecided about leaving the work
force temporarily for next year. Three or 2.1% of the FACS teachers agreed and strongly
agreed that they would leave the work force temporarily for next year. Thus, the majority
of FACS will not leave the work force temporarily for next year.
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Table 6. Frequencies and Percentages Regarding FACS Teachers Leaving the Work
Force Temporarily for Next Year, Five Years, and Ten Years (N=157).
SD
T o ta l

D

A

U

N

%

N

%

SA

N

%

N

%

N

%

N e x t Y r.

147

128

87.1

10

6 .8

6

4.1

1

.7

2

1.4

5 Y rs .

144

109

7 5 .7

12

8 .3

17

11.8

2

1.4

4

2 .8

lO Y rs.

132

77

5 8 .3

17

1 2 .9

32

2 4 .2

2

1.5

4

3 .0

Out of 157 FACS teachers 144 responded to the question regarding leaving the
work force temporarily for the next five years. For the next five years 121 or 84% of the
FACS teachers strongly disagreed and disagreed that they would leave the work force
temporarily. Seventeen or 11.8% of the FACS teachers were undecided about leaving the
work force temporarily for the next five years. Six or 4.2% of the FACS teachers agreed
and strongly agreed that they would leave the work force temporarily for the next five
years. Thus, the majority of FACS teachers will not leave the work force temporarily for
the next five years.
Out of 157 FACS teachers 132 responded to the question regarding leaving the
work force temporarily for the next ten years. Ninety-four or 71.2% of the FACS teachers
strongly disagreed and disagreed that they would leave the work force temporarily for the
next ten years. Thirty-two or 24.2% of the FACS teachers were undecided about leaving
the work force temporarily for the next ten years. Six or 4.5% of the FACS teachers
agreed and strongly agreed that they would leave the work force temporarily for the next
ten years. Thus, the majority of FACS teachers will not leave the work force temporarily
for the next ten years.
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Table 7 shows that 149 FACS teachers out of 157 responded to the question
regarding leaving the work force to obtain an advanced degree for next year. For next
year 142 or 95.3% of the FACS teachers strongly disagreed and disagreed about leaving
the work force to obtain an advanced degree. Four or 2.7% of the FACS teachers were
undecided about leaving the work force to obtain an advanced degree for next year. Three
or 2% of the FACS teachers agreed and strongly agreed about leaving the work force to
obtain an advanced degree for next year. Thus, the majority of the FACS teachers will
not leave the work force to obtain an advanced degree for next year.
Table 7. Frequencies and Percentages Regarding FACS Teachers Leaving the Work
Force to Obtain an Advance Degree for Next Year, Five Years, and Ten Years (N=157).

D

SD
T o ta l

N

%

N

U
%

N

SA

l

%

N

%

N

%

N e x t Y r.

149

133

8 9 .3

9

6 .0

4

2 .7

0

.0

3

2 .0

5 Y rs .

139

109

7 8 .4

12

8 .6

14

10.1

2

1.4

2

1.4

10 Y rs .

130

98

7 5 .4

12

9 .2

15

11.5

4

3.1

1

.8

Out of 157 FACS teachers 139 responded to the question regarding leaving the
work force to obtain an advanced degree for the next five years. For the next five years
121 or 87% of the FACS teachers strongly disagreed and disagreed about leaving the
work force to obtain an advanced degree. Fourteen or 10.1% of the FACS teachers were
undecided about leaving the work force to obtain an advanced degree for the next five
years. Four or 2.8% of the FACS teachers agreed and strongly agreed about leaving the
work force to obtain an advanced degree for the next five years. Thus, the majority of the
FACS teachers will not leave the work force to obtain an advanced degree for the next
five years.
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Out of 157 FACS teachers 130 responded to the question regarding leaving the
work force to obtain an advanced degree for the next ten years. For the next ten years 110
or 84.6% of the FACS teachers strongly disagreed and disagreed about leaving the work
force to obtain an advanced degree. Fifteen or 11.5% of the FACS teachers were
undecided about leaving the work force to obtain an advanced degree for the next ten
years. Five or 3.9% of the FACS teachers agreed and strongly agreed about leaving the
work force to obtain an advanced degree for the next ten years. Thus, the majority of the
FACS teachers will not leave the work force to obtain an advanced degree for the next
ten years.
Table 8 shows that 150 FACS teachers out of 157 responded to the question
regarding leaving the work force permanently before retirement for next year. For next
year 134 or 89.3% of the FACS teachers strongly disagreed and disagreed that they
would leave the work force permanently before retirement. Ten or 6.7% of the FACS
teachers were undecided for next year about leaving the work force permanently before
retirement. Six or 4% of the FACS teachers agreed and strongly agreed for next year that
they would leave the work force permanently before retirement. Thus, the majority of the
FACS teachers will not leave the work force permanently before retirement for next year.
Out of 157 FACS teachers 141 responded to the question regarding leaving the
work force permanently before retirement for the next five years. For the next five years
113 or 80.1% of the FACS teachers strongly disagreed and disagree that they would leave
the work force permanently before retirement. Twenty-three or 16.3% of the FACS
teachers were undecided for the next five years about leaving the work force permanently
before retirement. Five or 3.5% of the FACS teachers agreed and strongly agreed for
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Table 8. Frequencies and Percentages Regarding FACS Teachers Leaving the Work
Force Permanently Before Retirement for Next Year, Five Years, and Ten Years
(N=157).
SD
T o ta l

D

U

A

N

%

N

%

N

%

SA

N

%

N

%

N e x t Y r.

150

122

8 1 .3

12

8 .0

10

6 .7

1

.7

5

3.3

5 Y rs .

141

102

7 2 .3

11

7 .8

23

16.3

2

1.4

3

2.1

10 Y rs .

128

84

6 5 .6

7

5 .5

28

2 1 .9

2

1.6

7

5.5

the next five years that they would leave the work force permanently before retirement.
Thus, the majority of the FACS teachers will not leave the work force permanently
before retirement for the next five years.
Out of 157 FACS teachers 128 responded to the question regarding leaving the
work force permanently before retirement for the next ten years. Ninety-one or 71.1% of
the FACS teachers strongly disagreed and disagreed for the next ten years that they
would leave the work force permanently before retirement. Twenty-eight or 21.9% of the
FACS teachers were undecided for the next ten years about leaving the work force
permanently before retirement. Nine or 7.1% of the FACS teachers agreed and strongly
agreed for the next ten years that they would leave the work force permanently before
retirement. Thus, the majority of the FACS teachers will not leave the work force
permanently before retirement for the next ten years.
Table 9 shows that 80 FACS teachers out of 157 responded to the question
regarding if they will retire next year. Fifty-seven or 71.3% of the FACS teachers
strongly disagreed and disagreed that they would retire for next year. Eight or 10% of the
FACS teachers were undecided about retiring next year. Fifteen or 18.8% of the FACS
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Table 9. Frequencies and Percentages Regarding FACS Teachers Retiring for Next Year,
Five Years, and Ten Years (N=157).
SD

D

A

U

T o ta l

N

%

N

%

N

N e x t Y r.

80

52

6 5 .0

5

6 .3

5 Y rs.

76

28

3 6 .8

8

lO Y rs.

62

16

2 5 .8

6

SA

%

N

%

N

8

10.0

2

2 .5

13

16.3

1 0.5

18

2 3 .7

5

6 .6

17

2 2 .4

9 .7

17

2 7 .4

5

8.1

18

2 9 .0

%

teachers agreed and strongly agreed that they would retire for next year. Thus, the
majority of the FACS teachers will not retire next year.
Out of 157 FACS teachers 76 responded to the question regarding if they will
retire in the next five years. Thirty-six or 47.3% of the FACS teachers strongly disagreed
and disagreed that they would retire in the next five years. Eighteen or 23.7% of the
FACS teachers were undecided about retiring in the next five years. Twenty-two or 29%
of the FACS teachers agreed and strongly agreed that they would retire in the next five
years. Thus, the majority of the FACS teachers will not retire in the next five years.
Out of 157 FACS teachers 62 responded to the question regarding if they will
retire in the next ten years. Twenty or 35.5% of the FACS teachers strongly disagreed
and disagreed that they would retire in the next ten years. Seventeen or 27.4% of the
FACS teachers were undecided about retiring in the next ten years. Twenty-three or
37.1% of the FACS teachers agreed and strongly agreed that they would retire in the next
ten years. Thus, the majority of the FACS teachers will retire between five and ten years.
Table 10 presents the data regarding the exact year that the FACS teachers would
retire. There were 156 FACS teachers out of 157 who responded to the question
regarding when they would retire. For the school year (2004-2005) four FACS teachers
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Table 10. Frequencies and Percentages Regarding What Year FACS Teachers Will Retire
(N=157).

Next Year

Next 5 Years

Next 10 Years

Year

N

%

2003
2005
2006
2007
2008
2009
2010
2011
2012
2013
2014
2015
2016
2017
2018
2019
2020
2023
2025
2026
2031
2032
2035
2038
2040
2999

1
4
7
11
7
7
16
6
7
6
7
8
1
6
4
3
5
1
4
1
1
1
4
1
1
36

.6
2.5
4.5
7.0
4.5
4.5
10.2
3.8
4.5
3.8
4.5
5.1
.6
3.8
2.5
1.9
3.2
.6
2.5
.6
.6
.6
2.5
.6
.6
22.9

156

99.4

1

.6

157

100.0

Total
Missing
Total

indicated on the survey that they would retire at the end of the year. For next year (20052006) seven FACS teachers indicated that they would retire at the end of the school year.
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Thus, for the next five years the number of FACS teachers retiring each year would be 7,
11, 7, 7, and 16 reaching the year 2010. The next five years going into the tenth year
indicates that 6, 7, 6, 7, and 8 FACS teachers would retire ending in the year 2015. The
response to this question indicates that the FACS teacher shortage crisis in North Dakota
is in the next five years.
Table 11 indicates the total FACS student enrollment per class as well as per year
at North Dakota State University and the number of FACS bachelor and master degrees
earned per year from 1998-2005. The total number of FACS students enrolled each year
ranges from 16-25 with the majority working towards the bachelor degree. Even though
the total numbers of FACS seniors range from 9-14 only 2-8 earn their bachelor degree
per year. Thus, North Dakota State University’s graduating classes of two to eight FACS
teachers per year will not supply the demand of North Dakota’s FACS teacher
retirements especially in the year 2007 and 2010 when 11 and 16 teachers are retiring.
Table 11. FACS Enrollment and Degrees at North Dakota State University From
1998-2004.
E n rollm en t
F all o f

S en io r

D egrees

F resh

Soph

Junior

M asters

2004

2

1

4

14

1

22

2004-05

7

0

2003

2

3

5

12

0

22

200 3 -0 4

5

0

2002

3

4

3

10

0

20

2002-03

4

0

2001

3

2

5

14

1

25

2001-02

8

1

2000

1

4

4

12

1

22

2000-01

4

0

1999

1

2

2

9

2

16

1999-00

2

2

1998

2

3

2

11

2

20

1998-99

4

0

70

Total

Y ears

BS

MS

Tables 12-16 present the data relating to the second research question: Will the
demand for family and sciences teachers be met by the supply of available teachers in the
next year, five years, and 10 years? The frequencies and percentages of the responses
represent the filling of teacher's position, leaving the profession because of salary and
work load, recommending teaching family and consumer sciences to high school students
as a career choice, and having administrative support while teaching.
Table 12 shows that 127 FACS teachers out of 157 responded to the question
regarding another teacher filling their position if they left next year. Twenty-eight or 22%
of the FACS teachers strongly disagreed and disagreed that another teacher would fill
their position if they left next year. Twenty-seven or 21.3% of the FACS teachers were
undecided about another teacher filling their position if they left next year. Seventy-two
or 56.7% of the FACS teachers agreed and strongly agreed that another teacher would fill
their position if they left next year. Thus, the majority of the FACS teachers believe that
another teacher would fill their position if they left next year.
Out of 157 FACS teachers 128 responded to the question regarding another
teacher filling their position if they left in the next five years. Twenty or 15.6% of the
FACS teachers strongly disagreed and disagreed that another teacher would fill their
Table 12. Frequencies and Percentages Regarding Another Teacher Filling Their Position
if They Left Next Year, Five Years, and Ten Years (N=157).
SD

D

T o ta l

N

%

N e x t Y r.

127

20

1 5 .7

5 Y rs .

128

15

lO Y rs.

124

13

N

U
%

N

8

6 .3

27

1 1 .7

5

3 .9

10.5

7

5 .6

71

A
%

SA

N

%

N

2 1 .3

25

19.7

47

3 7 .0

41

3 2 .0

19

1 4.8

48

3 7 .5

50

4 0 .3

15

12.1

39

3 1 .5

%

position if they left in the next five years. Forty-one or 32% of the FACS teachers were
undecided about another teacher filling their position if they left in the next five years.
Sixty-seven or 52.3% of the FACS teachers agreed and strongly agreed that another
teacher would fill their position if they left in the next five years. Thus, the majority of
the FACS teachers believe that another teacher would fill their position if they left in the
next five years.
Out of 157 FACS teachers 124 responded to the question regarding another
teacher filling their position if they left in the next ten years. Twenty or 16.1% of the
FACS teachers strongly disagreed and disagreed that another teacher would fill their
position if they left in the next ten years. Fifty or 40.3% of the FACS teachers were
undecided about another teacher filling their position if they left in the next ten years.
Fifty-four or 43.6% of the FACS teachers agreed and strongly agreed that another teacher
would fill their position if they left in the next ten years. Thus, 43.6% of the FACS
teachers believe that another teacher would fill their position if they left in the next ten
years, but 40.3% were undecided, leaving the data inconclusive.
Table 13 shows that 145 FACS teachers out of 157 responded to the question
regarding leaving their position because of salary for next year. For next year 121 or
73.5% of the FACS teachers strongly disagreed and disagreed that they would leave their
position because of salary for next year. Eleven or 7.6% of the FACS teachers were
undecided about leaving their position because of salary for next year. Thirteen or 8.9%
of the FACS teachers agreed and strongly agreed that they would leave their position
because of salary for next year. Thus, the majority of the FACS teachers will not be
leaving their position because of salary for next year.
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Table 13. Frequencies and Percentages Regarding FACS Teachers Leaving Their
Position Because of Salary for Next Year, Five Years, and Ten Years (N=157).
SD

D

U

A

T o ta l

N

%

N

%

N

%

N e x t Y r.

145

99

6 8 .3

22

1 5 .2

11

7 .6

5 Y rs .

137

85

6 2 .0

17

1 2 .4

19

10 Y rs .

120

68

5 6 .7

13

1 0 .8

26

N

SA
%

N

%

7

4 .8

6

4.1

13.9

10

7 .3

6

4 .4

2 1 .7

10

8 .3

3

2 .5

Out of 157 FACS teachers 137 responded to the question regarding leaving their
position because of salary for the next five years. For the next five years 102 or 74.4% of
the FACS teachers strongly disagreed and disagreed that they would leave their position
because of salary for the next five years. Nineteen or 13.9% of the FACS teachers were
undecided about leaving their position because of salary for the next five years. Sixteen
or 11.7% of the FACS teachers agreed and strongly agreed that they would leave their
position because of salary for the next five years. Thus, the majority of the FACS
teachers will not be leaving their position because of salary for the next five years.
Out of 157 FACS teachers 120 responded to the question regarding leaving their
position because of salary for the next ten years. Eighty-one or 67.5% of the FACS
teachers strongly disagreed and disagreed that they would leave their position because of
salary for the next ten years. Twenty-six or 21.7% of the FACS teachers were undecided
about leaving their position because of salary for the next ten years. Thirteen or 10.8% of
the FACS teachers agreed and strongly agreed that they would leave their position
because of salary for the next ten years. Thus, the majority of the FACS teachers will not
be leaving their position because of salary for the next ten years.
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Table 14 shows that 146 FACS teachers out of 157 responded to the question
regarding leaving their position because of workload for next year. For next year 118 or
80.8% of the FACS teachers strongly disagreed and disagreed that they would leave their
position because of workload for next year. Seven or 4.8% of the FACS teachers were
undecided about leaving their position because of workload for next year. Twenty-one or
14.4% of the FACS teachers agreed and strongly agreed that they would leave their
position because of workload for next year. Thus, the majority of the FACS teachers will
not be leaving their position because of workload for next year.
Table 14. Frequencies and Percentages Regarding FACS Teachers Leaving Their
Position Because of Workload for Next Year, Five Years, and Ten Years (N=157).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N e x t Y r.

146

87

5 9 .6

31

2 1 .2

7

4 .8

14

9 .6

7

4 .8

5 Y rs.

140

67

4 7 .9

25

1 7 .9

20

14.3

16

1 1.4

12

8 .6

lO Y rs.

120

53

4 4 .2

18

1 5.0

22

18.3

15

1 2.5

12

1 0.0

N

%

Out of 157 FACS teachers 140 responded to the question regarding leaving their
position because of workload for the next five years. Ninety-two or 65.8% of the FACS
teachers strongly disagreed and disagreed that they would leave their position because of
workload for the next five years. Twenty or 14.3% of the FACS teachers were undecided
about leaving their position because of workload for the next five years. Twenty-eight or
20% of the FACS teachers agreed and strongly agreed that they would leave their
position because of workload for the next five years. Thus, the majority of the FACS
teachers will not be leaving their position because of workload for the next five years.
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Out of 157 FACS teachers 120 responded to the question regarding leaving their
position because of workload for the next ten years. Seventy-one or 59.2% of the FACS
teachers strongly disagreed and disagreed that they would leave their position because of
workload for the next ten years. Twenty-two or 18.3% of the FACS teachers were
undecided about leaving their position because of workload for the next ten years.
Twenty-seven or 22.5% of the FACS teachers agreed and strongly agreed that they would
leave their position because of workload in the next ten years. Thus, the majority of the
FACS teachers will not be leaving their position because of workload for the next ten
years.
Table 15 shows that 156 FACS teachers out of 157 responded to the question
regarding recommending teaching FACS to high school students as a career choice for
next year. Eighteen or 11.6% of the FACS teachers strongly disagree and disagree on
recommending teaching FACS to high school students as a career choice for next year.
Twenty or 12.8% of the FACS teachers were undecided about recommending teaching
FACS to high school students as a career choice for next year. For next year 118 or
75.7% of the FACS teachers agreed and strongly agreed on recommending teaching
FACS to high school students as a career choice. Thus, the majority of the FACS teachers
will recommend teaching family and consumer sciences to high school students as a
career choice for next year.
Out of 157 FACS teachers 140 responded to the question regarding
recommending teaching FACS to high school students as a career choice for the next five
years. Fifteen or 10.7% of the FACS teachers strongly disagreed and disagreed on
recommending teaching FACS to high school students as a career choice for the next five
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years. Twenty-four or 17.1% of the FACS teachers were undecided about recommending
teaching FACS to high school students as a career choice for the next five years. For the
next five years 101 or 72.1% of the FACS teachers agreed and strongly agreed on
recommending teaching FACS to high school students as a career choice. Thus, the
majority of the FACS teachers will recommend teaching family and consumer sciences to
high school students as a career choice for the next five years.
Table 15. Frequencies and Percentages Regarding FACS Teachers Recommending
Teaching FACS to High School Students as a Career Choice for Next Year, Five Years,
and Ten Years (N=157).
D

SD
T o ta l

N

N e x t Y r.

156

11

7.1

7

5 Y rs .

140

7

5 .0

10 Y rs .

122

5

4.1

%

N

A

U
N

%

4 .5

20

12.8

8

5 .7

24

6

4 .9

27

%

N

SA
%

N

%

53

3 4 .0

65

4 1 .7

17.1

44

3 1 .4

57

4 0 .7

22.1

38

3 1.1

46

3 7 .7

Out of 157 FACS teachers 122 responded to the question regarding
recommending teaching FACS to high school students as a career choice for the next ten
years. Eleven or 9% of the FACS teachers strongly disagreed and disagreed on
recommending teaching FACS to high school students as a career choice for the next ten
years. Twenty-seven or 22.1% of the FACS teachers were undecided about
recommending teaching FACS to high school students as a career choice for the next ten
years. Eighty-four or 68.8% of the FACS teachers agreed and strongly agreed on
recommending teaching FACS to high school students as a career choice for the next ten
years. Thus, the majority of the FACS teachers will recommend teaching family and
consumer sciences to high school students as a career choice for the next ten years.
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Table 16 shows that 155 FACS teachers out of 157 responded to the question
regarding having administrative support for their program for next year. Eleven or 7.1%
of the FACS teachers strongly disagreed and disagreed that they would have
administrative support for their program for next year. Twelve or 7.7% of the FACS
teachers were undecided about having administrative support for their program for next
year. For next year 140 or 85.1% of the FACS teachers agreed and strongly agreed that
they would have administrative support for their program. Thus, the majority of the
FACS teachers will have administrative support for their program for next year.
Table 16. Frequencies and Percentages Regarding FACS Teachers Flaving
Administrative Support for Their Program for Next Year, Five Years, and Ten Years
(N=157).
SD

D

A

U

T o ta l

N

%

N

%

N e x t Y r.

155

5

3 .2

6

3 .9

12

7 .7

5 Y rs .

142

2

1.4

3

2.1

32

lO Y rs .

121

1

.8

2

1.7

46

F

F

SA
%

F

%

52

3 3 .5

80

5 1 .6

2 2 .5

48

3 3 .8

57

40.1

3 8 .0

33

2 7 .3

39

3 2 .2

%

Out of 157 FACS teachers 142 responded to the question regarding having
administrative support for their program for the next five years. Five or 3.5% of the
FACS teachers strongly disagreed and disagreed that they would have administrative
support for their program for the next five years. Thirty-two or 22.5% of the FACS
teachers were undecided about having administrative support for their program for the
next five years. For the next five years 105 or 73.9% of the FACS teachers agreed and
strongly agreed that they would have administrative support for their program. Thus, the
majority of the FACS teachers will have administrative support for their program for the
next five years.
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Out of 157 FACS teachers 121 responded to the question regarding having
administrative support for their program for the next ten years. Three or 2.5% of the
FACS teachers strongly disagreed and disagreed that they would have administrative
support for their program for the next ten years. Forty-six or 38% of the FACS teachers
were undecided about having administrative support for their program for the next ten
years. Seventy-two or 59.5% of the FACS teachers agreed and strongly agreed that they
would have administrative support for their program for the next ten years. Thus, the
majority of the FACS teachers will have administrative support for their programs for the
next ten years.
Teachers ’ BeliefAbout the Future o f FACS
Tables 17-31 present the data relating to the third research question: Why are
North Dakota high schools dropping family and consumer sciences programs? The
frequencies and percentages of the responses represent the teachers’ belief about the
future of family and consumer sciences as a teaching profession.
Table 17 shows that 152 FACS teachers out of 157 responded to the question
regarding the demand for FACS teachers increasing for next year. Thirty-seven or 24.3%
of the FACS teachers strongly disagreed and disagreed that the demand for FACS
teachers will be increasing for next year. Thirty-three or 21.7% of the FACS teachers
were undecided about the demand for FACS teachers increasing for next year. Eightytwo or 54% of the FACS teachers agreed and strongly agreed that the demand for FACS
teachers will be increasing for next year. Thus, the majority of the FACS teachers believe
that the demand for FACS teachers will increase for next year.
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Out of 157 FACS teachers 152 responded to the question regarding the demand
for FACS teachers increasing for the next five years. Twenty-four or 15.8% of the FACS
teachers strongly disagreed and disagreed that the demand for FACS teachers will be
increasing for the next five years. Twenty-seven or 17.8% of the FACS teachers were
undecided about the demand for FACS teachers increasing for the next five years. For the
next five years 101 or 66.5% of the FACS teachers agreed and strongly agreed that the
demand for FACS teachers will be increasing for the next five years. Thus, the majority
of the FACS teachers believe that the demand for FACS teachers will increase for the
next five years.
Table 17. Frequencies and Percentages Regarding the Demand for FACS Teachers
Increasing for Next Year, Five Years, and Ten Years as Perceived by FACS Teachers
(N=157).
SD

D

U

T o ta l

N

%

N

%

N e x t Y r.

152

9

5 .9

28

1 8 .4

5 Y rs .

152

7

4 .6

17

10 Y rs .

140

6

4 .3

11

N

A

SA

%

N

33

2 1 .7

53

3 4 .9

29

19.1

1 1 .2

27

1 7 .8

48

3 1 .6

53

3 4 .9

7 .9

37

2 6 .4

34

2 4 .3

52

37.1

%

N

%

Out of 157 FACS teachers 140 responded to the question regarding the demand
for FACS teachers increasing for the next ten years. Seventeen or 12.2% of the FACS
teachers strongly disagreed and disagreed that the demand for FACS teachers will be
increasing for the next ten years. Thirty-seven or 26.4% of the FACS teachers were
undecided about the demand for FACS teachers increasing for the next ten years.
Eighty-six or 61.4% of the FACS teachers agreed and strongly agreed that the demand
for FACS teachers will be increasing for the next ten years. Thus, the majority of the
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FACS teachers believe that the demand for FACS teachers will increase for the next ten
years.
Table 18 shows that 152 FACS teachers out of 157 responded to the question
regarding FACS programs surviving funding cutbacks for next year. Twenty-four or
15.8% of the FACS teachers strongly disagreed and disagreed that FACS programs will
survive funding cutbacks for next year. Forty-two or 27.6% of the FACS teachers were
undecided about FACS programs surviving funding cutbacks for next year. Eighty-six or
56.6% of the FACS teachers agreed and strongly agreed that FACS programs would
survive funding cutbacks for next year. Thus, the majority of the FACS teachers believe
that FACS programs will survive funding cutbacks for next year.
Table 18. Frequencies and Percentages Regarding the FACS Programs Surviving
Funding Cutbacks for Next Year, Five Years, and Ten Years as Perceived by FACS
Teachers (N=157).
SD

D

T o ta l

N

%

N

N e x t Y r.

152

5

3 .3

5 Y rs.

150

7

10 Y rs.

143

10

A

U
%

N

19

12.5

42

2 7 .6

4 .7

25

1 6.7

76

7 .0

28

19.6

72

N

SA
%

N

%

65

4 2 .8

21

1 3 .8

5 0 .7

31

2 0 .7

11

7 .3

5 0 .3

23

16.1

10

7 .0

%

Out of 157 FACS teachers 150 responded to the question regarding FACS
programs surviving funding cutbacks for the next five years. Thirty-two or 26.1% of the
FACS teachers strongly disagreed and disagreed that FACS programs will survive
funding cutbacks for the next five years. Seventy-six or 50.7% of the FACS teachers
were undecided about FACS programs surviving funding cutbacks for the next five years.
Forty-two or 28% of the FACS teachers agreed and strongly agreed that FACS programs
would survive funding cutbacks for the next five years. Thus, the majority of the FACS
80

teachers were undecided about FACS programs surviving funding cutbacks for the next
five years.
Out of 157 FACS teachers 143 responded to the question regarding FACS
programs surviving funding cutbacks for the next ten years. Thirty-eight or 26.6% of the
FACS teachers strongly disagreed and disagreed that FACS programs will survive
funding cutbacks for the next ten years. Seventy-two or 50.3% of the FACS teachers
were undecided about FACS programs surviving funding cutbacks for the next ten years.
Thirty-three or 26.1% of the FACS teachers agreed and strongly agreed that FACS
programs will survive funding cutbacks for the next ten years. Thus, the majority of the
FACS teachers were undecided about FACS programs surviving funding cutbacks for the
next ten years.
Table 19 shows that 153 FACS teachers out of 157 responded to the question
regarding FACS student enrollments increasing and classes being added for next year.
Sixty-three or 41.2% of the FACS teachers strongly disagreed and disagreed that FACS
student enrollments will increase and classes will be added for next year. Thirty-nine or
25.5% of the FACS teachers were undecided about FACS student enrollments increasing
and classes being added for next year. Fifty-one or 33.3% of the FACS teachers agreed
and strongly agreed that FACS student enrollments will increase and classes will be
added for next year. Thus, the majority of FACS teachers do not believe that FACS
student enrollments will increase and classes will be added for next year.
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Table 19. Frequencies and Percentages Regarding the FACS Student Enrollments
Increasing and Classes Being Added for Next Year, Five Years, and Ten Years as
Perceived by FACS Teachers (N=157).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N

%

N e x t Y r.

153

15

9 .8

48

3 1 .4

39

2 5 .5

36

2 3 .5

15

9 .8

5 Y rs .

153

9

5 .9

44

2 8 .8

57

3 7 .3

31

2 0 .3

12

7 .8

10 Y rs .

144

12

8 .3

36

2 5 .0

64

4 4 .4

23

1 6.0

9

6 .3

Out of 157 FACS teachers 153 responded to the question regarding FACS student
enrollments increasing and classes being added for the next five years. Fifty-three or
34.7% of the FACS teachers strongly disagreed and disagreed that FACS student
enrollments will increase and classes will be added for the next five years. Fifty-seven or
37.3% of the FACS teachers were undecided about FACS student enrollments increasing
and classes being added for the next five years. Forty-three or 28.1% of the FACS
teachers agreed and strongly agreed that FACS student enrollments will increase and
classes will be added for the next five years. Thus, the majority of FACS teachers were
undecided that FACS student enrollments will increase and classes will be added for the
next five years.
Out of 157 FACS teachers 144 responded to the question regarding FACS student
enrollments increasing and classes being added for the next ten years. Forty-eight or
33.3% of the FACS teachers strongly disagreed and disagreed that FACS student
enrollments will increase and classes will be added for the next ten years. Sixty-four or
44.4% of the FACS teachers were undecided about FACS student enrollments increasing
and classes being added for the next ten years. Thirty-two or 22.3% of the FACS teachers
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agreed and strongly agreed that FACS student enrollments will increase and classes will
be added for the next ten years. Thus, the majority of FACS teachers were undecided that
FACS student enrollments will increase and classes will be added for the next ten years.
Table 20 shows that 152 FACS teachers out of 157 responded to the question
regarding FACS programs continuing to offer classes for non-college bound students for
next year. Ten or 6.5% of the FACS teachers strongly disagreed and disagreed that FACS
programs will continue to offer classes for non-college bound students for next year.
Thirteen or 8.6% of the FACS teachers were undecided about FACS programs continuing
to offer classes for non-college bound students for next year. For next year 129 or 84.9%
of the FACS teachers agreed and strongly agreed that FACS programs would continue to
offer classes for non-college bound students. Thus, the majority of the FACS teachers
believe that FACS programs will continue to offer classes for non-college bound students
for next year.
Table 20. Frequencies and Percentages Regarding the FACS Programs Continuing to
Offer Classes for Non-college Bound Students for Next Year, Five Years, and Ten Years
as Perceived by FACS Teachers (N=157).
SD

D

A

U

T o ta l

N

%

N

%

N

%

N

N e x t Y r.

152

6

3 .9

4

2 .6

13

8 .6

5 Y rs .

150

6

4 .0

5

3 .3

24

lO Y rs.

143

4

2 .8

7

4 .9

31

SA
%

N

%

71

4 6 .7

58

3 8 .2

1 6.0

68

4 5 .3

47

3 1 .3

2 1 .7

59

4 1 .3

42

2 9 .4

Out of 157 FACS teachers 152 responded to the question regarding FACS
programs continuing to offer classes for non-college bound students for the next five
years. Eleven or 7.3% of the FACS teachers strongly disagreed and disagreed that FACS
programs will continue to offer classes for non-college bound students for the next five
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years. Twenty-four or 16% of the FACS teachers were undecided about FACS programs
continuing to offer classes for non-college bound students for the next five years. For the
next five years 115 or 76.6% of the FACS teachers agreed and strongly agreed that FACS
programs will continue to offer classes for non-college bound students. Thus, the
majority of the FACS teachers believe that FACS programs will continue to offer classes
for non-college bound students for the next five years.
Out of 157 FACS teachers 143 responded to the question regarding FACS
programs continuing to offer classes for non-college bound students for the next ten
years. Eleven or 7.7% of the FACS teachers strongly disagreed and disagreed that FACS
programs will continue to offer classes for non-college bound students for the next ten
years. Thirty-one or 21.7% of the FACS teachers were undecided about FACS programs
continuing to offer classes for non-college bound students for the next ten years. For the
next ten years 101 or 41.3% of the FACS teachers agreed and strongly agreed that FACS
programs will continue to offer classes for non-college bound students. Thus, the
majority of the FACS teachers believe that FACS programs will continue to offer classes
for non-college bound students for the next ten years.
Table 21 shows that 151 FACS teachers out of 157 responded to the question
regarding a large percent of today’s North Dakota FACS teachers retiring for next year.
Twenty-eight or 18.5% of the FACS teachers strongly disagreed and disagree that a large
percent of today’s North Dakota FACS teachers will retire for next year. Thirty-five or
23.2% of the FACS teachers were undecided about a large percent of today’s North
Dakota FACS teachers retiring for next year. Eighty-eight or 58.3% of the FACS teachers
agreed and strongly agreed that a large percent of today’s North Dakota FACS teachers
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will retire for next year. Thus, the majority of the FACS teachers believe that a large
percent of today’s North Dakota FACS teachers will retire next year.
Out of 157 FACS teachers 151 responded to the question regarding a large
percent of today’s North Dakota FACS teachers retiring in the next five years. Three or
2% of the FACS teachers strongly disagreed and disagree that a large percent of today’s
North Dakota FACS teachers will retire in the next five years. Twenty-three or
15.2% of the FACS teachers were undecided about a large percent of today’s North
Dakota FACS teachers retiring in the next five years. In the next five years 125 or 82.8%
of the FACS teachers agreed and strongly agreed that a large percent of today’s North
Dakota FACS teachers will retire. Thus, the majority of the FACS teachers believe that a
large percent of today’s North Dakota FACS teachers will retire in the next five years.
Table 21. Frequencies and Percentages Regarding a Large Percent of Today’s North
Dakota FACS Teachers Retiring Next Year, in Five Years, and in Ten Years as Perceived
by FACS Teachers (N=157).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N e x t Y r.

151

5

3 .3

23

15.2

35

2 3 .2

45

5 Y rs .

151

2

1.3

1

.7

23

1 5.2

10 Y rs .

141

1

.7

1

.7

22

15.6

N

%

2 9 .8

43

2 8 .5

45

2 9 .8

80

5 3 .0

25

1 7.7

92

6 5 .2

Out of 157 FACS teachers 141 responded to the question regarding a large
percent of today’s North Dakota FACS teachers retiring in the next ten years. Two or
1.4% of the FACS teachers strongly disagreed and disagreed that a large percent of
today’s North Dakota FACS teachers will retire in the next ten years. Twenty-two or
15.6% of the FACS teachers were undecided about a large percent of today’s North
Dakota FACS teachers retiring in the next ten years. In the next ten years 117 or 82.9%
85

of the FACS teachers agreed and strongly agreed that a large percent of today’s North
Dakota FACS teachers will retire. Thus, the majority of the FACS teachers believe that a
large percent of today’s North Dakota FACS teachers will retire in the next ten years.
Table 22 shows that 149 FACS teachers out of 157 responded to the question
regarding when a FACS teacher retires, will the position be filled with another teacher for
next year. Thirty-one or 20.8% of the FACS teachers strongly disagreed and disagreed
that when a FACS teacher retires, the position will be filled with another teacher for next
year. Forty-one or 27.5% of the FACS teachers were undecided about when a FACS
teacher retires, will the position be filled with another teacher for next year. Seventyseven or 51.7% of the FACS teachers agreed and strongly agreed that when a FACS
teacher retires, the position would be filled with another teacher for next year. Thus, the
majority of the FACS teachers believe that when a FACS teacher retires, the position will
be filled with another teacher for next year.
Table 22. Frequencies and Percentages Regarding When a FACS Teacher Retires, the
Position Will be Filled With Another Teacher for Next Year, Five Years, and Ten Years
as Perceived by FACS Teachers (N=157).
SD

D

A

U

SA

T o ta l

N

%

N

%

N

N e x t Y r.

149

11

7 .4

20

1 3 .4

41

2 7 .5

58

3 8 .9

19

1 2 .8

5 Y rs .

148

9

6.1

35

2 3 .6

67

4 5 .3

28

1 8 .9

9

6.1

lO Y rs.

139

16

1 1 .5

33

2 3 .7

65

4 6 .8

19

1 3 .7

6

4 .3

%

N

%

N

%

Out of 157 FACS teachers 149 responded to the question regarding when a FACS
teacher retires, would the position be filled with another teacher for the next five years.
Forty-four or 29.7% of the FACS teachers strongly disagreed and disagreed that when a
FACS teacher retires, the position will be filled with another teacher for the next five
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years. Sixty-seven or 45.3% of the FACS teachers were undecided about when a FACS
teacher retires, will the position be filled with another teacher for the next five year.
Thirty-seven or 25% of the FACS teachers agreed and strongly agreed that when a FACS
teacher retires, the position will be filled with another teacher for the next five years.
Thus, the majority of the FACS teachers were undecided about when a FACS teacher
retires, the position will be filled with another teacher for the next five years.
Out of 157 FACS teachers 139 responded to the question regarding when a FACS
teacher retires, will the position be filled with another teacher for the next ten years.
Forty-nine or 35.2% of the FACS teachers strongly disagreed and disagreed that when a
FACS teacher retires, the position will be filled with another teacher for the next ten
years. Sixty-five or 46.8% of the FACS teachers were undecided about when a FACS
teacher retires, will the position be filled with another teacher for the next ten year.
Twenty-five or 18% of the FACS teachers agreed and strongly agreed that when a FACS
teacher retires, the position will be filled with another teacher for the next ten years.
Thus, the majority of the FACS teachers were undecided about when a FACS teacher
retires, the position will be filled with another teacher for the next ten years.
Table 23 shows that 152 FACS teachers out of 157 responded to the question
regarding college-bound classes being more important than FACS classes for next year.
Seventy-three or 48.8% of the FACS teachers strongly disagreed and disagreed that
college-bound classes will be more important than FACS classes for next year. Twentysix or 17.1% of the FACS teachers were undecided about college-bound classes being
more important than FACS classes for next year. Fifty-three or 34.9% of the FACS
teachers agreed and strongly agreed that college-bound classes will be more important
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than FACS classes for next year. Thus, the majority of the FACS teachers believe that
college-bound classes will not be more important than FACS classes for next year.
Out of 157 FACS teachers 149 responded to the question regarding
college-bound classes being more important than FACS classes for the next five years.
Sixty-three or 42.3% of the FACS teachers strongly disagreed and disagreed that collegebound classes will be more important than FACS classes for the next five years. Thirtytwo or 21.5% of the FACS teachers were undecided about college-bound classes being
more important than FACS classes for the next five years. Fifty-four or 36.3% of the
FACS teachers agreed and strongly agreed that college-bound classes will be more
important than FACS classes for the next five years. Thus, the majority of the FACS
teachers believe that college-bound classes will not be more important than FACS classes
for the next five years.
Table 23. Frequencies and Percentages Regarding College-bound Classes Being More
Important Than FACS for Next Year, Five Years, and Ten Years as Perceived by FACS
Teachers (N=157).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N e x t Y r.

152

29

19.1

44

2 8 .9

26

17.1

36

2 3 .7

17

1 1.2

5 Y rs .

149

25

1 6 .8

38

2 5 .5

32

2 1 .5

36

2 4 .2

18

12.1

10 Y rs .

142

23

1 6 .2

31

2 1 .8

36

2 5 .4

34

2 3 .9

18

1 2 .7

N

%

Out of 157 FACS teachers 142 responded to the question regarding college-bound
classes being more important than FACS classes for the next ten years. Fifty-four or 38%
of the FACS teachers strongly disagreed and disagreed that college-bound classes will be
more important than FACS classes for the next ten years. Thirty-six or 25.4% of the
FACS teachers were undecided about college-bound classes being more important than
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FACS classes for the next ten years. Fifty-two or 36.6% of the FACS teachers agreed and
strongly agreed that college-bound classes will be more important than FACS classes for
the next ten years. Thus, 36.6% of FACS teachers believe that college-bound classes will
be more important than FACS classes for the next ten years, but 38% strongly disagreed
and disagreed leaving the data inconclusive.
Table 24 shows that 152 FACS teachers out of 157 responded to the question
regarding FACS programs continuing to suffer from image/identity problems. Fifty-four
or 35.6% of the FACS teachers strongly disagreed and disagreed that FACS programs
will continue to suffer from image/identity problems for next year. Thirty-one or 20.4%
of the FACS teachers were undecided about FACS programs continuing to suffer from
image/identity problems for next year. Sixty-seven or 44.1% of the FACS teachers agreed
and strongly agreed that FACS programs will continue to suffer from image/identity
problems for next year. Thus, the majority of the FACS teachers believe that FACS
programs will continue to suffer from image/identity problems for next year.
Table 24. Frequencies and Percentages Regarding FACS Programs Continuing to Suffer
From Image/identity Problems for Next Year, Five Years, and Ten Years as Perceived by
FACS Teachers (N=157).
SD

D

T o ta l

N

%

N

N e x t Y r.

152

15

9 .9

5 Y rs .

151

9

10 Y rs.

141

9

A

U

SA

%

N

%

N

%

39

2 5 .7

31

2 0 .4

54

3 5 .5

13

8 .6

6 .0

39

2 5 .8

38

2 5 .2

53

3 5.1

12

7 .9

6 .4

33

2 3 .4

3 1 .9

13

9 .2

89

41

2 9 .1

45

N

%

Out of 157 FACS teachers 151 responded to the question regarding FACS
programs continuing to suffer from image/identity problems for the next year. Forty-eight
or 31.8% of the FACS teachers strongly disagreed and disagreed that FACS programs
will continue to suffer from image/identity problems for the next five years. Thirty-eight
or 25.2% of the FACS teachers were undecided about FACS programs continuing to
suffer from image/identity problems for the next five years. Sixty-five or 43% of the
FACS teachers agreed and strongly agreed that FACS programs would continue to suffer
from image/identity problems for the next five years. Thus, the majority of the FACS
teachers believe that FACS programs will continue to suffer from image/identity
problems for the next five years.
Out of 157 FACS teachers 141 responded to the question regarding FACS
programs continuing to suffer from image/identity problems for the next ten years. Fortytwo or 29.8% of the FACS teachers strongly disagreed and disagreed that FACS
programs will continue to suffer from image/identity problems for the next ten years.
Forty-one or 29.1% of the FACS teachers were undecided about FACS programs
continuing to suffer from image/identity problems for the next ten years. Fifty-eight or
41.1% of the FACS teachers agreed and strongly agreed that FACS programs will
continue to suffer from image/identity problems for the next ten years. Thus, the majority
of the FACS teachers believe that FACS programs will continue to suffer from
image/identity problems for the next ten years.
Table 25 shows that 152 FACS teachers out of 157 responded to the question
regarding FACS programs continuing to suffer from scheduling conflicts for next year.
Twenty-eight or 18.4% FACS teachers strongly disagreed and disagreed that FACS
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programs will continue to suffer from scheduling conflicts for next year. Twenty-five or
16.4% of the FACS teachers were undecided about FACS programs continuing to suffer
from scheduling conflicts for next year. Ninety-nine or 65.1% of the FACS teachers
agreed and strongly agreed that for next year FACS programs would continue to suffer
from scheduling conflicts. Thus, the majority of the FACS teachers believe that FACS
programs will continue to suffer from scheduling conflicts for next year.
Table 25. Frequencies and Percentages Regarding FACS Program Continuing to Suffer
From Scheduling Conflicts for Next Year, Five Years, and Ten Years as Perceived by
FACS Teachers (N= 157).
SD

D

T o ta l

N

%

N

N e x t Y r.

152

11

7 .2

5 Y rs .

151

9

lO Y r s .

142

7

U

A

SA

%

N

%

N

%

N

%

17

1 1 .2

25

1 6 .4

71

4 6 .7

28

18.4

6 .0

15

9 .9

27

1 7 .9

73

4 8 .3

27

1 7.9

4 .9

13

9 .2

32

2 2 .5

67

4 7 .2

23

1 6.2

Out of 157 FACS teachers 151 responded to the question regarding FACS
programs continuing to suffer from scheduling conflicts for the next five years. Twentyfour or 15.9% FACS teachers strongly disagreed and disagreed that FACS programs will
continue to suffer from scheduling conflicts for the next five year. Twenty-seven or
17.9% of the FACS teachers were undecided about FACS programs continuing to suffer
from scheduling conflicts for the next five years. One hundred or 66.2% of the FACS
teachers agreed and strongly agreed that for the next five years FACS programs will
continue to suffer from scheduling conflicts. Thus, the majority of the FACS teachers
believe that FACS programs will continue to suffer from scheduling conflicts for the next
five years.
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Out of 157 FACS teachers 142 responded to the question regarding FACS
programs continuing to suffer from scheduling conflicts for the next ten years. Twenty or
14.1% FACS teachers strongly disagreed and disagreed that FACS programs will
continue to suffer from scheduling conflicts for the next ten years. Thirty-two or 22.5%
of the FACS teachers were undecided about FACS programs continuing to suffer from
scheduling conflicts for the next ten years. Eighty-nine or 63.4% of the FACS teachers
agreed and strongly agreed that for the next ten years FACS programs will continue to
suffer from scheduling conflicts. Thus, the majority of the FACS teachers believe that
FACS programs will continue to suffer from scheduling conflicts for the next ten years.
Table 26 shows that 152 FACS teachers out of 157 responded to the question
regarding FACS students valuing their FACS classes for next year. Seven or 4.6% of the
FACS teachers strongly disagreed and disagreed that FACS students will value their
FACS classes for next year. Thirteen or 8.6% of the FACS teachers were undecided
about FACS students valuing their FACS classes for next year. For next year 132 or
86.9% of the FACS teachers agreed or strongly agreed that FACS students will value
their FACS classes. Thus, the majority of the FACS teachers believe that FACS students
will continue to value FACS classes for next year.
Table 26. Frequencies and Percentages Regarding Students Valuing FACS Classes for
Next Year, Five Years, and Ten Years as Perceived by FACS Teachers (N=157).
SD

D

A

U

SA

T o ta l

N

%

N

%

N

%

N

%

N

%

N e x t Y r.

152

5

3 .3

2

1.3

13

8 .6

76

5 0 .0

56

3 6 .8

5 Y rs .

151

4

2 .6

2

1.3

20

13.2

70

4 6 .4

55

3 6 .4

lO Y rs.

141

5

3 .5

1

.7

25

1 7 .7

63

4 4 .7

47

3 3 .3
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Out of 157 FACS teachers 151 responded to the question regarding FACS
students valuing their FACS classes for the next five years. Six or 3.9% of the FACS
teachers strongly disagreed and disagreed that FACS students will value their FACS
classes for the next five years. Twenty or 13.2% of the FACS teachers were undecided
about FACS students valuing their FACS classes for the next five years. For the next five
years 125 or 82.8% of the FACS teachers agreed or strongly agreed that FACS students
would value their FACS classes. The majority of the FACS teachers believe that FACS
students will continue to value FACS classes for the next five years.
Out of 157 FACS teachers 141 responded to the question regarding FACS
students valuing their FACS classes for the next ten years. Six or 4.2% of the FACS
teachers strongly disagreed and disagreed that FACS students will value their FACS
classes for the next ten years. Twenty-five or 17.7% of the FACS teachers were
undecided about FACS students valuing their FACS classes for the next ten years. For
the next ten years 110 or 78% of the FACS teachers agreed and strongly agreed that
FACS students would value their FACS classes. Thus, the majority of the FACS teachers
believe that FACS students will continue to value FACS classes for the next ten years.
Table 27 shows that 152 FACS teachers out of 157 responded to the question
regarding whether colleges will prepare fewer FACS teachers for next year. Thirteen or
8.5% of the FACS teachers strongly disagreed and disagreed that colleges will prepare
fewer FACS teachers for next year. Nineteen or 12.5% of the FACS teachers were
undecided about colleges preparing fewer FACS teachers for next year. For next year 120
or 79% of the FACS teachers agreed and strongly agreed that colleges will prepare fewer
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FACS teachers. Thus, the majority of the FACS teachers believe that colleges will
prepare fewer FACS teachers for next year.
Out of 157 FACS teachers 152 responded to the question regarding whether
colleges will prepare fewer FACS teachers for the next five years. Thirteen or 8.5% of
the FACS teachers strongly disagreed and disagreed that colleges will prepare fewer
FACS teachers for the next five years. Twenty-one or 13% of the FACS teachers were
undecided about colleges preparing fewer FACS teachers for the next five years. For the
next five years 118 or 77.6% of the FACS teachers agreed and strongly agreed that
colleges would prepare fewer FACS teachers. Thus, the majority of the FACS teachers
believe that colleges will prepare fewer FACS teachers for the next five years.
Table 27. Frequencies and Percentages Regarding College Preparing Fewer FACS
Teachers for Next Year, Five Years, and Ten Years as Perceived by FACS Teachers
(N=157).
SD

D

T o ta l

N

%

N e x t Y r.

152

4

2 .6

9

5 Y rs .

152

4

2 .6

10 Y rs .

143

2

1.4

A

U

SA

N

%

N

%

N

%

5 .9

19

12.5

79

5 2 .0

41

2 7 .0

9

5 .9

21

13.8

73

4 8 .0

45

2 9 .6

7

4 .9

28

1 9 .6

63

4 4 .1

43

3 0.1

N

%

Out of 157 FACS teachers 143 responded to the question regarding whether
colleges will prepare fewer FACS teachers for the next ten years. Nine or 6.3% of the
FACS teachers strongly disagreed and disagreed that colleges will prepare fewer FACS
teachers for the next ten years. Twenty-eight or 19.6% of the FACS teachers were
undecided about colleges preparing fewer FACS teachers for the next ten years. For the
next ten years 106 or 74.2% of the FACS teachers agreed and strongly agreed that
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colleges will prepare fewer FACS teachers. Thus, the majority of the FACS teachers
believe that colleges will prepare fewer FACS teachers for the next ten years.
Table 28 shows that 150 FACS teachers out of 157 responded to the question
regarding the perceptions of outdated curriculum continuing to be a problem for next
year. Sixty-one or 40.6% of the FACS teachers strongly disagreed and disagreed that the
perceptions of outdated curriculum will continue to be a problem for next year. Thirty-six
or 24% of the FACS teachers were undecided about the perceptions of outdated
curriculum continuing to be a problem for next year. Fifty-three or 35.3% of the FACS
teachers agreed and strongly agreed that the perceptions of outdated curriculum would to
be a problem for next year. Thus, 35.3% of the FACS teachers believe that perceptions of
outdated curriculum will continue to be a problem for next year, but 40.6% of the FACS
teachers disagreed and strongly disagreed leaving the data inconclusive.
Table 28. Frequencies and Percentages Regarding Perceptions of Outdated Curriculum
Continuing to be a Problem for Next Year, Five Years, and Ten Years as Perceived by
FACS Teachers (N=157).
SD

D

A

U

T o ta l

N

%

N

%

N

N e x t Y r.

150

20

1 3 .3

41

2 7 .3

36

5 Y rs .

150

17

1 1 .3

38

2 5 .3

10 Y rs .

140

14

1 0 .0

32

2 2 .9

%

SA

N

%

N

2 4 .0

44

2 9 .3

9

6 .0

43

2 8 .7

41

2 7 .3

11

7 .3

49

3 5 .0

33

2 3 .6

12

8 .6

%

Out of 157 FACS teachers 150 responded to the question regarding the
perceptions of outdated curriculum continuing to be a problem for the next five years.
Fifty-five or 36.6% of the FACS teachers strongly disagreed and disagreed that the
perceptions of outdated curriculum will continue to be a problem for the next five years.
Forty-three or 28.7% of the FACS teachers were undecided about the perceptions of
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outdated curriculum continuing to be a problem for the next five years. Fifty-two or
34.6% of the FACS teachers agreed and strongly agreed that the perceptions of outdated
curriculum will continue to be a problem for the next five years. Thus, 34.6% of the
FACS teachers believed that perceptions of outdated curriculum would continue to be a
problem for the next five years, but 36.6% strongly disagreed or disagreed leaving the
data inconclusive.
Out of 157 FACS teachers 140 responded to the question regarding the
perceptions of outdated curriculum continuing to be a problem for the next ten years.
Forty-six or 32.9% of the FACS teachers strongly disagreed and disagreed that the
perceptions of outdated curriculum will continue to be a problem for the next ten years.
Forty-nine or 35% of the FACS teachers were undecided about the perceptions of
outdated curriculum continuing to be a problem for the next ten years. Forty-five or
32.2% of the FACS teachers agreed and strongly agreed that the perceptions of outdated
curriculum will continue to be a problem for the next ten years. Thus, 32.2% of the FACS
teachers believed that perceptions of outdated curriculum would continue to be a problem
for the next ten years, but 35% were undecided and 32.9% disagreed leaving the data
inconclusive.
Table 29 shows that 152 FACS teachers out of 157 responded to the question
regarding more career choices for females hurting FACS enrollments for next year. Fiftynine or 38.8% of the FACS teachers strongly disagreed and disagreed that more career
choices for females will hurt FACS enrollments for next year. Thirty-six or 23.7% of the
FACS teachers were undecided about more career choices for females hurting FACS
enrollments for next year. Fifty-seven or 37.5% of the FACS teachers agreed and
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strongly agreed that more career choices for females will hurt FACS enrollments for next
year. Thus, 37.5% of the FACS teachers believe that more career choices for females will
hurt FACS enrollments for next year, but 38.8% disagreed leaving the data inconclusive.
Table 29. Frequencies and Percentages Regarding More Career Choices for Females
Hurting FACS Enrollments the Next Year, Five Years, and Ten Years as Perceived by
FACS Teachers (N=157).
SD

D

A

U

T o ta l

N

%

N

%

N

N e x t Y r.

152

14

9 .2

45

2 9 .6

36

5 Y rs .

149

14

9 .4

43

2 8 .9

lO Y rs.

142

13

9 .2

38

2 6 .8

SA

N

%

2 3 .7

47

3 0 .9

10

6 .6

39

2 6 .2

42

2 8 .2

11

7 .4

45

3 1 .7

35

2 4 .6

11

7 .7

%

N

%

Out of 157 FACS teachers 149 responded to the question regarding more career
choices for females hurting FACS enrollments for the next five years. Fifty-seven or
38.3% of the FACS teachers strongly disagreed and disagreed that more career choices
for females will hurt FACS enrollments for the next five years. Thirty-nine or 26.2% of
the FACS teachers were undecided about more career choices for females hurting FACS
enrollments for the next five years. Fifty-three or 35.6% of the FACS teachers agreed and
strongly agreed that more career choices for females would hurt FACS enrollments for
the next five years. Thus, 35.6% of the FACS teachers believe that more career choices
for females will hurt FACS enrollments for the next five years, but 38.3% disagreed
leaving the data inconclusive.
Out of 157 FACS teachers 142 responded to the question regarding more career
choices for females hurting FACS enrollments for the next ten years. Fifty-one or 36% of
the FACS teachers strongly disagreed and disagreed that more career choices for females
will hurt FACS enrollments for the next ten years. Forty-five or 31.7% of the FACS
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teacher were undecided about more career choices for females hurting FACS enrollments
for the next ten years. Forty-six or 32.3% of the FACS teachers agreed and strongly
agreed that more career choices for females will hurt FACS enrollments for the next ten
years. Thus, 32.3% of the FACS teachers believed that more career choices for females
will hurt FACS enrollments for the next ten years, but 36% disagreed and 31.7% were
undecided leaving the data inconclusive.
The next two questions were developed to identify why the family and consumer
sciences programs stayed open or reopened after they were cut back or closed. Table 30
shows that 152 out of 157 FACS teachers responded to the first question regarding FACS
programs staying open for next year because parents will complain if they close.
Thirty-two or 21.1% of the FACS teachers strongly disagreed and disagreed that FACS
programs will stay open for next year because parents will complain if they close. Fortyeight or 31.6% were undecided about FACS programs staying open for next year because
parents will complain if they close. Seventy-two or 47.4% of the FACS teachers agreed
and strongly agreed that FACS programs will stay open for next year because parents will
complain if they close. Thus, the majority of the FACS teachers believe that FACS
programs will stay open because parents will complain for next year if they close.
Out of 157 FACS teachers 150 responded regarding FACS programs staying open
for the next five years because parents will complain if they close. Thirty-six or 16% of
the FACS teachers strongly disagreed and disagreed that FACS programs will stay open
for the next five years because parents will complain if they close. Sixty-three or 42%
were undecided about FACS programs staying open for the next five years because
parents will complain if they close.
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Table 30. Frequencies and Percentages Regarding FACS Programs Staying Open
Because Parents Will Complain if they close for Next Year, Five Years, and Ten Years as
Perceived by FACS Teachers (N=157).
SD
T o ta l

N

N e x t Y r.

152

5 Y rs.
10 Y rs .

D

A

U

%

N

%

N

3

2 .0

29

19.1

48

150

6

4 .0

30

2 0 .0

141

8

5 .7

28

1 9.9

%

SA

N

%

N

%

3 1 .6

57

3 7 .5

15

9 .9

63

4 2 .0

44

2 9 .3

7

4 .7

69

4 8 .9

31

2 2 .0

5

3 .5

Fifty-one or 34% of the FACS teachers agreed and strongly agreed that FACS programs
would stay open for the next five year because parents will complain if they close. Thus,
the majority of the FACS teachers were undecided about programs staying open for the
next five years because parents will complain if they close.
Out of 157 FACS teachers 141 responded regarding FACS programs staying open
for the next ten years because parents will complain if they close. Thirty-six or 25.6% of
the FACS teachers strongly disagreed and disagreed that FACS programs will stay open
for the next ten years because parents will complain if they close. Sixty-nine or 48.9%
were undecided about FACS programs staying open for the next ten years because
parents will complain if they close. Thirty-six or 25.5% of the FACS teachers agreed and
strongly agreed that FACS programs would stay open for the next ten years because
parents will complain if they close. Thus, the majority of the FACS teachers were
undecided about programs staying open for the next ten years because parents will
complain if they close.
Table 31 shows that 142 FACS teachers out of 157 responded to the second
question regarding FACS programs reopening next year when FACS teachers move into
the local community. For next year 42 or 29.5% of the FACS teachers strongly disagreed
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and disagreed that FACS programs will reopen when FACS teachers move into the local
community. Fifty-six or 39.4% of the FACS teachers were undecided about FACS
programs reopening for next year when FACS teachers move into the local community.
Forty-four or 30.9% of the FACS teachers agreed and strongly agreed that FACS
programs will reopen next year when FACS teachers move into the local community.
Thus, the majority of the FACS teachers were undecided whether FACS programs would
reopen next year when FACS teachers move into the local community.
Table 31. Frequencies and Percentages Regarding FACS Programs Reopening When
FACS Teachers Move Into the Local Community for Next Year, Five Years, and Ten
Years as Perceived by FACS Teachers (N=157).
SD
T o ta l

N

N e x t Y r.

142

5 Y rs.
10 Y rs.

D

U

%

N

%

N

9

6 .3

33

2 3 .2

143

9

6 .3

32

134

9

6 .7

32

A

SA

%

N

%

N

%

56

3 9 .4

34

2 3 .9

10

7 .0

2 2 .4

60

4 2 .0

32

2 2 .4

10

7 .0

2 3 .9

61

4 5 .5

25

1 8 .7

7

5 .2

Out of 157 FACS teachers 143 responded to the question regarding FACS
programs reopening for the next five years when FACS teachers move into the local
community. For the next five years 41 or 28.7% of the FACS teachers strongly disagreed
and disagreed that FACS programs will reopen when FACS teachers move into the local
community. Sixty or 42% of the FACS teachers were undecided about FACS programs
reopening for the next five years when FACS teachers move into the local community.
Forty-two or 29.4% of the FACS teachers agreed and strongly agreed that FACS
programs will reopen for the next five years when FACS teachers move into the local
community. Thus, the majority of the FACS teachers were undecided whether FACS
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programs would reopen for the next five years when FACS teachers move into the local
community.
Out of 157 FACS teachers 134 responded to the question regarding FACS
programs reopening for the next ten years when FACS teachers move into the local
community. For the next ten years 51 or 30.6% of the FACS teachers strongly disagreed
and disagreed that FACS programs will reopen when FACS teachers move into the local
community. Sixty-one or 45.5% of the FACS teachers were undecided about FACS
programs reopening for the next ten years when FACS teachers move into the local
community. Thirty-two or 23.9% of the FACS teachers agreed and strongly agreed that
FACS programs will reopen for the next ten years when FACS teachers move into the
local community. Thus, the majority of the FACS teachers were undecided whether
FACS programs would reopen for the next ten years when FACS teachers move into the
local community.
Teachers ’ Comments
Tables 32-36 present the data relating to the third research question: Why are
North Dakota high schools dropping family and consumer sciences programs? There
were 107 FACS teachers out of 157 who responded to the first open-ended question
regarding their general thoughts about their jobs and the profession of family and
consumer sciences now and in the future. A content analysis procedure was used to
assess the first open-ended question. A complete listing of the FACS teachers’ comments
for all three open-ended questions is given in Appendix F.
The FACS teachers’ comments were broken into three categories: 1) The reasons
for dropping FACS programs, 2) The reasons for retaining FACS programs, and 3) How
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can FACS teachers retain FACS programs? Table 32 lists in rank order the following
teachers’ comments regarding the reasons for dropping FACS programs: 1) FACS
teachers are changing jobs because the job is too much work and stress, 2) Lack of
funding, 3) College-bound classes are more important, 4) FACS teacher shortage,
5) Declining enrollment, 6) FACS classes are for non college-bound students, 7) Lack of
administrative support, 8) Lack of quality equipment and space, 9) Image problems,
10) Lack of support at FACS state level, 11) Emphasis on core courses because of No
Child Left Behind (NCLB), 12) Scheduling conflicts, 13) Low teacher salaries, 14) The
family is not viewed as important by society, 15) Other fields can teach our subject
matter, and 16) Students do not value our classes.
Table 33 lists in rank order the following FACS teachers’ comments regarding the
reasons for retaining FACS programs: 1) I love my job, 2) Major problems in society are
within the family and FACS programs address those problems, 3) FACS programs teach
today’s student life skills, 4) Well-rounded students needs vocational subjects, 5) We
have strong FACS programs, 6) Students value our programs, 7) FACS programs teach
special-needs kids, 8) FACS teaches leisure time activities and service learning
opportunities, and 9) Not all jobs in North Dakota require a four-year degree. For the first
comment about loving their job, the FACS teachers loved the subject matter and working
with this age group and felt that they truly made a difference in the lives of their students.
Table 34 lists in rank order the following FACS teachers’ comments regarding
how FACS teachers can retain FACS programs: 1) Obtain support from other teachers,
administrators, school board, parents, entire community, and especially the news media,
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Table 32. FACS Teachers’ Comments Regarding the Reasons for Dropping FACS
Programs.

N
FACS teachers are changing jobs - too much work and stress

17

Lack of Funding

10

College-bound classes are more important

7

FACS teacher shortage

7

Declining enrollment

6

FACS classes are for non college-bound students

6

Lack of administrative support

4

Lack of quality equipment and space

4

Image problems

4

Lack of support at FACS state level

3

Emphasis on core courses (NCLB)

3

Scheduling conflicts

3

Low teacher salaries

2

The family is not viewed as important by society

2

Other fields can teach our subject matter

1

Students do not value our classes

1
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Table 33. FACS Teachers’ Comments Regarding the Reasons for Retaining FACS
Programs.

N

I love my job

29

Major problems in society are within the family

22

FACS programs teach today’s student life skills

18

Well-rounded student needs vocationalsubjects

7

We have strong programs

5

Students value our programs

3

FACS programs teach special-needs kids

2

Teaches leisure time activities & service learning opportunities

1

Not all jobs require four-year degrees

1

2) Teach an up-to-date, hands on, relevant, non-gender-biased curriculum, 3) Teachers
need an extra major, minor, or transition-to-teaching to obtain or retain their jobs,
4) Competent and caring teachers are needed, 5) Administrators can share teachers
between schools, 6) Finding my replacement or retiring part time, 7) Require the students
to take FACS classes, 8) Increase teachers’ salaries, 9) More Promotion needed on the
national level, 10) Creative scheduling, 11) Promote Family, Career, & Community
Leaders of America (FCCLA), and 12) Obtaining and keeping up-to-date equipment. The
FACS teachers used the word promotion over and over from promoting in the school to
the local community, state, and national level reflecting that the profession of family and
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Table 34. FACS Teachers’ Comments Regarding How FACS Teachers Can Retain
Programs.

N
Obtain support from other teachers, administrators, school
board, parents, and the news media

12

Up-to-date, hands on, relevant, non gender bias curriculum

11

Teachers need extra major, minor, or tradition-to-teaching

5

Competent and caring teachers are needed

3

Sharing teachers between schools

3

Funding my replacement or retiring part time

3

Require students to take FACS classes

2

Increase teachers’ salaries

2

More promotion needed on the national level

1

Creative scheduling

1

Promote FCCLA

1

Obtaining and keeping up-to-date equipment

1

consumer sciences has changed the curriculum and it is not just cooking and sewing any
more.
Tables 35-37 present the data relating to the fourth research question: If there is a
need, how can high schools and colleges retain or increase family and consumer sciences
programs? There were 115 FACS teachers out of 157 who responded to the second openended question regarding how can high schools and colleges retain and increase
enrollments in family and consumer sciences programs.
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The FACS teachers’ comments were broken into two categories: 1) High schools,
and 2) Colleges. Table 35 lists in rank order the following FACS teachers’ comments
regarding how high schools can retain and increase FACS enrollments: 1) Demonstrate
how FACS classes meets the needs of all students, 2) Promote FACS classes to the
students, administration, counselors, community, and the news media, 3) Update the
curriculum, teacher/s, equipment, technology, and offer FCCLA, 4) Require students to
take FACS classes, 5) Grow your own replacements, 6) Increase teachers’ salaries,
7) Work out scheduling difficulties, 8) Emphasis job-related skills, the sciences, and
related careers, 9) Ask former students to visit FACS classes, 10) Promote the value of
FACS classes to society, 11) FACS teachers need extra major/minor, 12) Promote more
on state level, 13) Increase high school budgets, and 14) Offer high school certification
program to obtain jobs.
Table 36 lists in rank order the following FACS teachers’ comments regarding
how colleges can retain and increase FACS enrollments: 1) College faculty or students
can speak to high school classes and FCCLA chapters, 2) Colleges can recruit among
their education students, 3) College can recruit potential students from high school FACS
teachers, 4) Offer FACS education at University of North Dakota, 5) North Dakota State
University needs to maintain a strong program, 6) Offer scholarships, grants, and dual
credit to college students, 7) College curriculum should be geared to what FACS teachers
teach, 8) Create video to send to high schools.
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Table 35. FACS Teachers’ Comments Regarding How High Schools Can Retain and
Increase Enrollments.

N
Demonstrate how FACS classes meets the needs of all students

23

Promote FACS classes to students, administration, counselors,
community, and the news media

23

Update curriculum, teachers, equipment, technology, and FCCLA

20

Require students to take FACS classes

16

Grow your own replacement

10

Increase teachers’ salaries

9

Work out scheduling difficulties

8

Emphasis job-related skills, the sciences, and related courses

7

Ask former students to visit FACS classes

6

Promote the value of FACS classes to society

5

FACS teachers need extra major/minor

4

Promote more on state level

3

Increase high school budgets

3

Offer high school certification program to obtain jobs

1

Table 37 presents the data relating to the fourth research question: If there is a
need, how can high schools and colleges retain or increase family and consumer sciences
programs? There were 133 FACS teachers out of 157 who responded to the third essay
question regarding how can high schools and colleges retain and increase enrollments in
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Table 36. FACS Teachers’ Comments Regarding How Colleges Can Retain and Increase
Enrollments.

N
College faculty or students can speak to high school classes & FCCLA chapters

5

Colleges can recruit among their education students

5

Colleges can recruit potential students from high school FACS teachers

5

Offer FACS education at University of North Dakota

3

North Dakota State University needs to maintain strong program

3

Offer scholarships, grants, and dual credit to college students

2

College curriculum geared to what FACS teachers teach

2

Create video to send to high schools

1

family and consumer programs. In rank order the teacher’s comments were broken into
the following categories: 1) Offer a variety of current, relevant, hands on, and gender
friendly classes with technology, 2) Gain support from the other teachers, administration,
school board, counselors, parents, and the news media, 3) Require students to take FACS
classes, 4) Be a positive, organized, energetic FACS teacher who has good rapport with
students, 5) Advertise with posters, brochures, display cases, and newspaper articles, 6)
Promote to elementary and middle schools, and one on one, 7) Use creative scheduling,
8) Integrate FCCLA into classes, 9) Teach health or school-to-work classes, and 10) Use
ITV (Interactive Television). The teachers listed many sponsored activities that increased
their enrollments indicating slide shows, open houses, tours, elective
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Table 37. FACS Teachers’ Comments Regarding How They Increased Enrollments in
FACS Programs.

N
Offer a variety of current, relevant, hands on, and gender friendly
classes with technology

87

Gain support of other teachers, administrators, school board, counselors,
parents, and the news media

17

Require students to take FACS classes

16

Be a positive, organized, energetic FACS teachers who has good rapport
with students

15

Advertise with posters, brochures, display cases, and newspaper articles

11

Promote to elementary and middle schools, and one on one

8

Use creative scheduling

7

Integrate FCCLA into classes

6

Teach health or school-to-work classes

5

Use ITV (Interactive Television)

2

fairs, portfolio of their classes, and high school teachers or former students coming back
into their classes.
Family and Consumer Sciences Principals
Personal and Administrative Data
The frequencies and percentages of the responses regarding the FACS principal’s
gender, education degree, number of working years in education in North Dakota and out
of state, grade levels administered, school and FACS enrollment are presented in
Table 38.
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There were 76 principals out of 77 respondents who responded to the question
regarding gender. Sixty-seven or 88.2% of the principals were male with nine or 11.8%
of the principals being female. Thus, the majority of the principals were males as
compared to the FACS teachers being female.
Seventy-six principals out of the 77 respondents answered the responses to the
question regarding the highest degree earned. Eight or 10.5% of the principals had earned
their bachelors degree, whereas, 61 or 80.3% of the principals had earned their masters
degree. Three or 3.9% of the principals had earned their specialist degree and two or
2.6% of the principals had earned their doctorates. Two or 2.6% of the principals had
earned other degrees.
There were 77 out of 77 responses to the question regarding the year that the
principals earned their highest degree. Only ten or 13% of the principals reported that
between 1967-1979 they earned their highest degree. Forty-nine or 63.6% of the
principals reported that between 1980-1999 they earned their highest degree. Eighteen or
23.4% of the respondents reported that between 2000-2005 they earned their highest
degree.
There were 77 out of 77 principals who responded to the question regarding the
number of working years in education in North Dakota verses out of state. Seventeen or
22.1% of the principals responded that they worked 1-10 years in education in North
Dakota. Twenty-three or 29.9% of the principals responded that they worked from 11-20
years in education in North Dakota. Twenty-five or 32.4% of the principals responded
that they worked 21-30 years in education in North Dakota. Twelve or 15.6% of the
principals responded that they worked from 31-40 years in education in North Dakota. A
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Table 38. Frequencies and Percentages Regarding the Principals’ Demographic Data
(N=77).

N

%

Gender
Males
Females
Missing

67
9
1

87.0
11.7
1.3

Highest Degree Earned
Bachelors
Masters
Specialist
Doctorate
Other
Missing

8
61
3
2
2
1

10.4
79.2
3.9
2.6
2.6
1.3

Year Earned Highest Degree
1967-1979 years
1980-1989 years
1990-1999 years
2000-2005 years

10
14
35
18

13.0
18.2
45.4
23.4

Number of Working Years in Education in North Dakota
1-10
11-20
21-30
31-40

17
23
25
12

22.1
29.9
32.4
15.6

Number of Working Years in Education Out of State
0 years
1-32 years

58
19

75.3
24.7

Grade Levels Administered
Middle School (Grades 6-8)
High School (Grades 9-12)
Smaller Schools (Grades 6-12)

7
28
41

9.2
36.8
53.0

Ill

Table 38 cont.

N

%

Total Enrollment in Grades 6-12
1-499 Students
500-999 Students
1000 & above Students

60
4
8

83.3
5.6
11.1

Total FACS Enrollment in Grades 6-12
1-499 Students
500-999 Students
1000 & above Students

63
3
1

94.0
4.5
1.5

mean of 20.3 working years in education in North Dakota was reported for 77 principals
who responded to this question.
Seventy-seven out of 77 principals responded to the question regarding the
number of years working in education out of state. There were 58 or 75.3% of the
principals who reported that they had never worked in education out of state. Thus, 19 or
24.7% of the principals reported working in education from 1-32 years in education out
of state. A mean of 1.42 working years in education out of state was reported by 77
principals who responded to this question.
There were 76 out of 77 principals who responded to the question regarding the
grade level(s) that they administer in their schools. Seven or 9.2% of the principals
responded that they administer only in middle school (grades 6-8) with 28 or 36.8% of
the principals responding that they administer only in senior high (grades 9-12). The
majority remaining, 41 or 53% of the principals administering grades 6-12 were in
smaller North Dakota schools.
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Out of 77 respondents, 72 principals responded to the question regarding their
school’s total student enrollment in grades 6-12. There were 60 or 83.3% of the principals
administering in schools with 1-499 students enrolled in grades 6-12. There were four or
5.6% of the principals administering in schools with 500-999 students enrolled in grades
6-12. There were eight or 11.1% of the principals administering in schools with 1000 or
above students enrolled in grades 6-12. Thus, the student enrollment correlates with the
rural population of the various communities in North Dakota.
Out of 77 respondents, 67 principals responded to the question regarding their
total family and consumer sciences enrollment in grades 6-12. There were 63 or 94% of
the principals that reported 1-499 FACS students enrolled in grades 6-12. Three or 4.5%
of the principals reporting 500-999 FACS students enrolled in grades 6-12. Only one or
1.5% of the principals reported 1000 or above FACS students enrolled in grades 6-12.
Thus, the majority of the principals are administering in small, rural schools with small
FACS programs.
Table 39 displays in rank order how the 77 principals responded to the question
regarding how they obtained their knowledge about family and consumer sciences
programs. Seventy or 90.9% of the principals responded that their knowledge about
family and consumer sciences programs was obtained from visitations made to FACS
classrooms. Sixty-eight or 88.3% of the principals responded that their knowledge about
family and consumer sciences programs was obtained by meeting with FACS teachers to
discuss their classes. Forty or 51.9% of the principals responded that their knowledge
about family and consumer sciences programs was obtained from their involvement in
curriculum development of in-servicing. Thirty-five or 45.5% of the principals responded
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Table 39. Frequencies and Percentages in Rank Order Regarding How the Principals
Obtained Their Knowledge About FACS Program (N=77).

N

%

Made visitations to FACS classrooms

70

90.9

Meeting with FACS teachers to discuss
their classes

68

88.3

Involvement in curriculum development

40

51.9

Have or had children enrolled in FACS
classes.

35

45.5

Took FACS classes in middle/high school

34

44.2

Have or had friends who took FACS
courses

33

42.9

Attended school fairs and other activities
promoting FACS classes

33

42.9

Attended activities of Family, Career, &
Community Leaders of America (FCCLA)

26

33.8

Other

8

10.4

Took FACS courses in college

4

5.2

Took FACS courses in Adult Education

4

5.2

that their knowledge about family and consumer sciences programs was obtained from
having or had their children enrolled in FACS classes. Thirty-four or 44.2% of the
principals that their knowledge about family and consumer sciences programs was
obtained by their taking FACS classes in middle/high school. Thirty-three or 42.9% of
the principals responded that they obtained their knowledge about family and consumer
sciences programs from having or had friends who took FACS courses. Thirty-three or
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42.9% principals responded that their knowledge about family and consumer sciences
programs was obtained from attending school fairs and other activities promoting FACS
classes. Twenty-six or 33.8% of the principals responded that their knowledge about
family and consumer sciences programs was obtained by attending activities of Family,
Career, & Community Leaders of America (FCCLA). Eight or 10.4% of the principals
responded to the question regarding how they obtained their knowledge of family and
consumer sciences programs by writing in the following comments in the other category:
administer program, Career II, communication with other principals, my daughter is a
FACS teacher in Colorado, my wife is a FACS teacher, my friend is a FACS teacher,
hired FACS teachers, supervision and curriculum development, from other high school
principals, and from supervision of program and teacher. Four or 5.2% principals
responded that their knowledge about family and consumer sciences programs was
obtained by taking FACS courses in Adult Education. Four or 5.2% principals responded
that their knowledge about family and consumer sciences programs was obtained by
taking FACS courses in college.
Table 40 displays in rank order from one being the highest to eleven being the
lowest how the 77 principals responded to the question regarding within a limited budget
situation, how would they prioritize the following electives: Agriculture Education, Art,
Business and Information Technology, Family and Consumer Sciences, Foreign
Language, Information Technology, Marketing Education, Music, Technology
Education, Trade and Technical, and Health Careers. The principals ranked the electives
as the following: 1) Technology Education, 2) Business and Information Technology, 3)
Music, 4) Information Technology, 5) Family and Consumer Sciences, 6) Foreign
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Table 40. Frequencies and Means Regarding How the Principals Would Rank Elective
Classes Within a Limited Budget (N=77).

N

Mean

Technology Education

70

3.46

Business & Information Technology

71

3.82

Music

72

4.58

Information Technology

69

5.16

Family & Consumer Sciences

71

5.27

Foreign Language

71

5.35

Trade/Technical

69

6.23

Agriculture Education

69

7.71

Health Careers

70

7.79

Art

72

7.96

Marketing Education

69

8.23

Language, 7) Trade and Technical, 8) Agriculture Education, 9) Health Careers, 10) Art,
and 11) Marketing Education.
Principals ’ Beliefs About the Future o f FACS
Table 41-55 presents the data relating to the third research question: Why are
North Dakota high schools dropping family and consumer sciences programs? The
frequencies and percentages of the responses represent the FACS principals’ belief about
the future of family and consumer sciences as a teaching profession.
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Table 41 shows that 74 FACS principals out of 77 responded to the question
regarding the demand for FACS teachers increasing for next year. Twenty-four or 31.2%
of the FACS principals strongly disagreed and disagreed that the demand for FACS
teachers will be increasing for next year. Sixteen or 20.8% of the FACS principals were
undecided about the demand for FACS teachers increasing for next year. Thirty-four or
44.2% of the FACS principals agreed and strongly agreed that the demand for FACS
teachers will be increasing for next year. Thus, the majority of the FACS principals
believe that the demand for FACS teachers would increase for next year.
Table 41. Frequencies and Percentages Regarding the Demand for FACS Teachers
Increasing for Next Year, Five Years, and Ten Years as Perceived by Principals (N=77).
SD
T o ta l

N

N e x t Y r.

74

5 Y rs .
10 Y rs .

D

U

%

N

%

4

5 .2

20

2 6 .0

77

8

1 0 .4

13

74

8

1 0 .8

12

N

A

SA

%

N

%

16

2 0 .8

21

2 7 .3

13

1 6 .9

1 6.9

14

1 8 .2

21

2 7 .3

21

2 7 .3

1 6.2

14

1 8 .9

17

2 3 .0

23

3 1 .1

N

%

Out of 77 FACS principals 77 responded to the question regarding the demand for
FACS teachers increasing for the next five years. Twenty-one or 27.3% of the FACS
principals strongly disagreed and disagreed that the demand for FACS teachers will be
increasing for the next five years. Fourteen or 18.2% of the FACS principals were
undecided about the demand for FACS teachers increasing for the next five years. Fortyone or 54.6% of the FACS principals agreed and strongly agreed that the demand for
FACS teachers will be increasing for the next five years. Thus, the majority of the FACS
principals believe that the demand for FACS teachers will increase for the next five
years.
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Out of 77 FACS principals 74 responded to the question regarding the demand for
FACS teachers increasing for the next ten years. Twenty or 27% of the FACS principals
strongly disagreed and disagreed that the demand for FACS teachers will be increasing
for the next ten years. Fourteen or 18.9% of the FACS principals were undecided about
the demand for FACS teachers increasing for the next ten years. Forty or 54.1% of the
FACS principals agreed and strongly agreed that the demand for FACS teachers will be
increasing for the next ten years. Thus, the majority of the FACS principals believe that
the demand for FACS teachers will increase for the next ten years.
Table 42 shows that 74 FACS principals out of 77 responded to the question
regarding FACS programs surviving funding cutbacks for next year. Sixteen or 21.7% of
the FACS principals strongly disagreed and disagreed that FACS programs will survive
funding cutbacks for next year. Twenty-two or 29.7% of the FACS principals were
undecided about FACS programs surviving funding cutbacks for next year. Thirty-six or
48.6% of the FACS principals agreed and strongly agreed that FACS programs will
survive funding cutbacks for next year. Thus, the majority of the FACS principals believe
that FACS programs will survive funding cutbacks for next year.
Table 42. Frequencies and Percentages Regarding FACS Programs Surviving Funding
Cutbacks for Next Year, Five Years, and Ten Years as Perceived by Principals (N=77).
SD
T o ta l

F

D

U

A

SA

%

F

%

F

%

F

%

F

%

1 3.5

N e x t Y r.

74

3

4.1

13

1 7 .6

22

2 9 .7

26

3 5 .1

10

5 Y rs.

77

4

5 .2

17

2 2.1

30

3 9 .0

22

2 8 .6

4

5 .2

10 Y rs.

74

3

4.1

23

3 1 .1

28

3 7 .8

15

2 0 .3

5

6 .8

118

Out of 77 FACS principals 77 responded to the question regarding FACS
programs surviving funding cutbacks for the next five years. Twenty-one or 27.3% of the
FACS principals strongly disagreed and disagreed that FACS programs will survive
funding cutbacks for the next five years. Thirty or 39% of the FACS principals were
undecided about FACS programs surviving funding cutbacks for the next five years.
Twenty-six or 33.8% of the FACS principals agreed and strongly agreed that FACS
programs would survive funding cutbacks for the next five years. Thus, the majority of
the FACS principals were undecided about FACS programs surviving funding cutbacks
for the next five years.
Out of 77 FACS principals 74 responded to the question regarding FACS
programs surviving funding cutbacks for the next ten years. Twenty-six or 35.2% of the
FACS principals strongly disagreed and disagreed that FACS programs will survive
funding cutbacks for the next ten years. Twenty-eight or 37.8% of the FACS principals
were undecided about FACS programs surviving funding cutbacks for the next ten years.
Twenty or 27.1% of the FACS principals agreed and strongly agreed that FACS
programs would survive funding cutbacks for the next ten years. Thus, the majority of the
FACS principals were undecided about FACS programs surviving funding cutbacks for
the next ten years.
Table 43 shows that 74 FACS principals out of 77 responded to the question
regarding FACS student enrollments increasing and classes being added for next year.
Forty-four or 59.4% of the FACS principals strongly disagreed and disagreed that FACS
student enrollments will increase and classes will be added for next year. Nineteen or
25.7% of the FACS principals were undecided about FACS student enrollments
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increasing and classes being added for next year. Eleven or 14.9% of the FACS principals
agreed and strongly agreed that FACS student enrollments would increase and classes
would be added for next year. Thus, the majority of FACS principals did not believe that
FACS student enrollments will increase and classes will be added for next year.
Table 43. Frequencies and Percentages Regarding FACS Student Enrollments Increasing
and Classes Being Added for Next Year, Five Years, and Ten Years as Perceived by
Principals (N=77).
SD

D

U

T o ta l

N

%

N

N e x t Y r.

74

8

1 0 .8

36

4 8 .6

5 Y rs.

75

8

1 0 .7

41

10 Y rs.

73

9

12.3

40

N

A

SA

%

N

%

N

%

19

2 5 .7

10

1 3 .5

1

1.4

5 4 .7

21

2 8 .0

5

6 .7

0

.0

5 4 .8

20

2 7 .4

4

5 .5

0

.0

%

Out of 77 FACS principals 75 responded to the question regarding FACS student
enrollments increasing and classes being added for the next five years. Forty-nine or
65.4% of the FACS principals strongly disagreed and disagreed that FACS student
enrollments will increase and classes will be added for the next five years. Twenty-one or
28% of the FACS principals were undecided about FACS student enrollments increasing
and classes being added for the next five years. Five or 6.7% of the FACS principals
agreed and strongly agreed that FACS student enrollments will increase and classes will
be added for the next five years. Thus, the majority of FACS principals did not believe
that FACS student enrollments will increase and classes will be added for the next five
years.
Out of 77 FACS principals 73 responded to the question regarding FACS student
enrollments increasing and classes being added for the next ten years. Forty-nine or
67.1% of the FACS principals strongly disagreed and disagreed that FACS student
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enrollments will increase and classes will be added for the next ten years. Twenty or
27.4% of the FACS principals were undecided about FACS student enrollments
increasing and classes being added for the next ten years. Four or 5.5% of the FACS
teachers agreed and strongly agreed that FACS student enrollments will increase and
classes will be added for the next ten years. Thus, the majority of FACS principals did
not believe that FACS student enrollments will increase and classes will be added for the
next ten years.
Table 44 shows that 76 FACS principals out of 77 responded to the question
regarding FACS programs continuing to offer classes for non-college bound students for
next year. Four or 5.3% of the FACS principals strongly disagreed and disagreed that
FACS programs will continue to offer classes for non-college bound students for next
year. One or 1.3% of the FACS principals were undecided about FACS programs
continuing to offer classes for non-college bound students for next year. Seventy-one or
93.4% of the FACS principals agreed and strongly agreed that FACS programs will
continue to offer classes for non-college bound students for next year. Thus, the majority
of the FACS principals believe that FACS programs will continue to offer classes for
non-college bound students for next year.
Table 44. Frequencies and Percentages Regarding FACS Programs Continuing to Offer
Classes for Non-college Bound Students for Next Year, Five Years, and Ten Years as
Perceived by Principals (N=77).
SD

D

U

T o ta l

N

%

N

%

N

N e x t Y r.

76

0

.0

4

5.3

1

5 Y rs .

73

0

.0

5

6 .8

10 Y rs.

73

1

1.4

6

8 .2
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A

SA

N

%

N

%

1.3

50

6 5 .8

21

2 7 .6

6

8 .2

48

6 5 .8

14

1 9 .2

12

1 6 .4

42

5 7 .5

12

1 6 .4

%

Out of 77 FACS principals 73 responded to the question regarding FACS
programs continuing to offer classes for non-college bound students for the next five
years. Five or 6.8% of the FACS principals strongly disagreed and disagreed that FACS
programs will continue to offer classes for non-college bound students for the next five
years. Six or 8.2% of the FACS principals were undecided about FACS programs
continuing to offer classes for non-college bound students for the next five years. Sixtytwo or 85% of the FACS principals agreed and strongly agreed that FACS programs will
continue to offer classes for non-college bound students for the next five years. Thus, the
majority of the FACS principals believe that FACS programs will continue to offer
classes for non-college bound students for the next five years.
Out of 77 FACS principals 73 responded to the question regarding FACS
programs continuing to offer classes for non-college bound students for the next ten
years. Seven or 9.6% of the FACS principals strongly disagreed and disagreed that FACS
programs will continue to offer classes for non-college bound students for the next ten
years. Twelve or 16.4% of the FACS principals were undecided about FACS programs
continuing to offer classes for non-college bound students for the next ten years. Fiftyfour or 73.9% of the FACS principals agreed and strongly agreed that FACS programs
will continue to offer classes for non-college bound students for the next ten years. Thus,
the majority of the FACS principals believe that FACS programs will continue to offer
classes for non-college bound students for the next ten years.
Table 45 shows that 71 FACS principals out of 77 responded to the question
regarding a large percent of today’s North Dakota FACS teachers retiring for next year.
Twelve or 16.9% of the FACS principals strongly disagreed and disagreed that a large
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percent of today’s North Dakota FACS teachers will retire for next year. Twenty or
28.2% were undecided about a large percent of today’s North Dakota FACS teachers
retiring for next year. Thirty-nine or 54.9% of the FACS principals agreed and strongly
agreed that a large percent of today’s North Dakota FACS teachers will retire for next
year. Thus, the majority of the FACS principals believe that a large percent of today’s
North Dakota FACS teachers will retire for next year.
Table 45. Frequencies and Percentages Regarding a Large Percent of Today’s North
Dakota FACS Teachers Retiring for Next Year, Five Years, and Ten Years as Perceived
by Principals (N=77).
SD
T o ta l

N

D

A

U

%

N

%

N

%

SA

N

%

N

%

N e x t Y r.

71

3

4 .2

9

12.7

20

2 8 .2

24

3 3 .8

15

2 1.1

5 Y rs .

74

2

2 .7

1

1.4

15

2 0 .3

28

3 7 .8

28

3 7 .8

10 Y rs .

70

0

.0

3

4 .3

17

2 4 .3

18

2 5 .7

32

4 5 .7

Out of 77 FACS principals 74 responded to the question regarding a large percent
of today’s North Dakota FACS teachers retiring in the next five years. Three or 4.1% of
the FACS principals strongly disagreed and disagreed that a large percent of today’s
North Dakota FACS teachers will retire in the next five years. Fifteen or 20.3% of the
FACS principals were undecided about a large percent of today’s North Dakota FACS
teachers retiring in the next five years. Fifty-six or 75.6% of the FACS principals agreed
and strongly agreed that a large percent of today’s North Dakota FACS teachers will
retire in the next five years. Thus, the majority of the FACS principals believe that a large
percent of today’s North Dakota FACS teachers will retire in the next five years.
Out of 77 FACS principals 70 responded to the question regarding a large percent
of today’s North Dakota FACS teachers retiring in the next ten years. Three or 4.3% of
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the FACS principals strongly disagreed and disagreed that a large percent of today’s
North Dakota FACS teachers will retire in the next ten years. Seventeen or 24.3% of the
FACS principals were undecided about a large percent of today’s North Dakota FACS
teachers retiring in the next ten years. Fifty or 71.4% of the FACS principals agreed and
strongly agreed that a large percent of today’s North Dakota FACS teachers will retire in
the next ten years. Thus, the majority of the FACS principals believe that a large percent
of today’s North Dakota FACS teachers will retire in the next ten years.
Table 46 shows that 74 FACS principals out of 77 responded to the question
regarding when a FACS teacher retires, will the position be filled with another teacher for
next year. Thirteen or 17.6% of the FACS principals strongly disagreed and disagreed
that when a FACS teacher retires, the position will be filled with another teacher for next
year. Twenty or 27% of the FACS principals were undecided about when a FACS teacher
retires, will the position be filled with another teacher for next year. Forty-one or 55.4%
of the FACS principals agreed and strongly agreed that when a FACS teacher retires, the
position will be filled with another teacher for next year. Thus, the majority of the FACS
principals believe that when a FACS teacher retires, the position will be filled with
another teacher for next year.
Table 46. Frequencies and Percentages Regarding When a FACS Teacher Retires, the
Position Will be Filled With Another Teacher for Next Year, Five Years, and Ten Years
as Perceived by Principals (N=77).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N e x t Y r.

74

4

5 .4

9

12.2

20

2 7 .0

33

4 4 .6

8

1 0 .8

5 Y rs .

77

5

6 .5

20

2 6 .0

28

3 6 .4

18

2 3 .4

6

7 .8

10 Y rs .

74

7

9 .5

19

2 5 .7

34

4 5 .9

9

12.2

5

6 .8
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N

%

Out of 77 FACS principals 77 responded to the question regarding when a FACS
teacher retires, will the position be filled with another teacher for the next five years.
Twenty-five or 32.5% of the FACS principals strongly disagreed and disagreed that when
a FACS teacher retires, the position will be filled with another teacher for the next five
years. Twenty-eight or 36.4% of the FACS principals were undecided about when a
FACS teacher retires, will the position be filled with another teacher for the next five
year. Twenty-four or 31.2% of the FACS principals agreed and strongly agreed that when
a FACS teacher retires, the position will be filled with another teacher for the next five
years. Thus, the majority of the FACS principals were undecided that when a FACS
teacher retires, the position will be filled with another teacher for the next five years.
Out of 77 FACS principals 74 responded to the question regarding when a FACS
teacher retires, would the position be filled with another teacher for the next ten years.
Twenty-five or 35.2% of the FACS principals strongly disagreed and disagreed that when
a FACS teacher retires, the position will be filled with another teacher for the next ten
years. Thirty-four or 45.9% of the FACS principals were undecided about when a FACS
teacher retires, will the position be filled with another teacher for the next ten year.
Fourteen or 19% of the FACS principals agreed and strongly agreed that when a FACS
teacher retires, the position will be filled with another teacher for the next ten years.
Thus, the majority of the FACS principals were undecided about when a FACS teacher
retires, will the position will be filled with another teacher for the next ten years.
Table 47 shows that 73 FACS principals out of 77 responded to the question
regarding college-bound classes being more important than FACS classes for next year.
Eighteen or 24.7% of the FACS principals strongly disagreed and disagreed that college125

bound classes will be more important than FACS classes for next year. Eleven or 15.1%
of the FACS principals were undecided about college-bound classes being more
important than FACS classes for next year. Forty-four or 60.3% of the FACS principals
agreed and strongly agreed that college-bound classes will be more important than FACS
classes for next year. Thus, the majority of the FACS principals believe that collegebound classes will be more important than FACS classes for next year.
Table 47. Frequencies and Percentages Regarding College-bound Classes Being More
Important Than FACS for Next Year, Five Years, and Ten Years as Perceived by
Principals (N=77).
SD
T o ta l

N

D

U

A

%

N

%

N

%

N

SA
%

N

%

N e x t Y r.

73

1

1.4

17

2 3 .3

11

15.1

34

4 6 .6

10

1 3.7

5 Y rs .

75

1

1.3

14

1 8 .7

13

17.3

34

4 5 .3

13

1 7.3

10 Y rs .

74

1

1.4

14

1 8.9

10

13.5

34

4 5 .9

15

2 0 .3

Out of 77 FACS principals 75 responded to the question regarding college-bound
classes being more important than FACS classes for the next five years. Fifteen or 20%
of the FACS principals strongly disagreed and disagreed that college-bound classes will
be more important than FACS classes for the next five years. Thirteen or 17.3% of the
FACS principals were undecided about college-bound classes being more important than
FACS classes for the next five years. Forty-seven or 62.6% of the FACS principals
agreed and strongly agreed that college-bound classes will be more important than FACS
classes for the next five years. Thus, the majority of the FACS principals believe that
college-bound classes will be more important than FACS classes for the next five years.
Out of 77 FACS principals 74 responded to the question regarding college-bound
classes being more important than FACS classes for the next ten years. Fifteen or 20.3%
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of the FACS principals strongly disagreed and disagreed that college-bound classes will
be more important than FACS classes for the next ten years. Ten or 13.5% of the FACS
principals were undecided about college-bound classes being more important than FACS
classes in the next ten years. Forty-nine or 66.2% of the FACS principals agreed and
strongly agreed that college-bound classes will be more important than FACS classes for
the next ten years. Thus, the majority of FACS principals believe that college-bound
classes will be more important than FACS classes for the next ten years.
Table 48 shows that 71 FACS principals out of 77 responded to the question
regarding FACS programs continuing to suffer from image/identity problems for next
years. Twenty-five or 35.2% of the FACS principals strongly disagreed and disagreed
that FACS programs will continue to suffer from image/identity problems for next year.
Seventeen or 23.9% of the FACS principals were undecided about FACS programs
continuing to suffer from image/identity problems for next year. Twenty-nine or 40.8%
of the FACS principals agreed and strongly agreed that FACS programs will continue to
suffer from image/identity problems for next year. Thus, 40.8% of the FACS principals
believe that FACS programs will continue to suffer from image/identity problems for
next year, but 35.2% were undecided leaving the data inconclusive.
Table 48. Frequencies and Percentages Regarding the FACS Programs Continuing to
Suffer From Image/identity Problems for Next Year, Five Years, and Ten Years as
Perceived by Principals (N=77).
SD
T o ta l

D

U

N

%

N

%

N

A
%

SA

N

%

N

%

N e x t Y r.

71

2

2 .8

23

3 2 .4

17

2 3 .9

24

3 3 .8

5

7 .0

5 Y rs.

72

3

4 .2

21

2 9 .2

20

2 7 .8

24

3 3 .3

4

5 .6

10 Y rs .

70

3

4 .3

21

3 0 .0

18

2 5 .7

23

3 2 .9

5

7.1
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Out of 77 FACS principals 72 responded to the question regarding FACS
programs continuing to suffer from image/identity problems for the next five years.
Twenty-four or 33.4% of the FACS principals strongly disagreed and disagreed that
FACS programs will continue to suffer from image/identity problems for the next five
years. Twenty or 27.8% of the FACS principals were undecided about FACS programs
continuing to suffer from image/identity problems in the next five years. Twenty-eight or
38.9% of the FACS principals agreed and strongly agreed that FACS programs will
continue to suffer from image/identity problems for the next five years. Thus, 38.9% of
the FACS principals believe that FACS programs will continue to suffer from
image/identity problems for the next five years, but 33.4% disagreed leaving the data
inconclusive.
Out of 77 FACS principals 70 responded to the question regarding FACS
programs continuing to suffer from image/identity problems for the next ten years.
Twenty-four or 34.3% of the FACS principals strongly disagreed and disagreed that
FACS programs will continue to suffer from image/identity problems for the next ten
year. Eighteen or 25.7% of the FACS principals were undecided about FACS programs
continuing to suffer from image/identity problems for the next ten years. Twenty-eight or
40% of the FACS principals agreed and strongly agreed that FACS programs will
continue to suffer from image/identity problems for the next ten years. Thus, 40% of the
FACS principals believe that FACS programs will continue to suffer from image/identity
problems for the next ten years, but 34.3% disagreed leaving the data inconclusive.
Table 49 shows that 72 FACS principals out of 77 responded to the question
regarding FACS programs continuing to suffer from scheduling conflicts for next year.
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Twenty-eight or 38.9% FACS principals strongly disagreed and disagreed that FACS
programs will continue to suffer from scheduling conflicts for next year. Thirteen or
18.1% of the FACS principals were undecided about FACS programs continuing to
suffer from scheduling conflicts for next year. Thirty-one or 43.1% of the FACS
principals agreed and strongly agreed that FACS programs will continue to suffer from
scheduling conflicts for next year. Thus, the majority of the FACS principals believe that
FACS programs will continue to suffer from scheduling conflicts for next year.
Table 49. Frequencies and Percentages Regarding the FACS Programs Continuing to
Suffer from Scheduling Conflicts for Next Year, Five Years, and Ten Years as Perceived
by Principals (N=77).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N

%

N e x t Y r.

72

4

5 .6

24

3 3 .3

13

18.1

28

3 8 .9

3

4 .2

5 Y rs .

72

4

5 .6

21

2 9 .2

16

2 2 .2

28

3 8 .9

3

4 .2

lO Y r s .

72

4

5 .6

21

2 9 .2

16

2 2 .2

27

3 7 .5

4

5 .6

Out of 77 FACS principals 72 responded to the question regarding FACS
programs continuing to suffer from scheduling conflicts for the next five years. Twentyfive or 34.8% FACS principals strongly disagreed and disagreed that FACS programs
will continue to suffer from scheduling conflicts for the next five years. Sixteen or 22.2%
of the FACS principals were undecided about FACS programs continuing to suffer from
scheduling conflicts for the next five years. Thirty-one or 43.1% of the FACS principals
agreed and strongly agreed that FACS programs will continue to suffer from scheduling
conflicts for the next five years. Thus, the majority of the FACS principals believe that
FACS programs will continue to suffer from scheduling conflicts for the next five years.
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Out of 77 FACS principals 72 responded to the question regarding FACS
programs continuing to suffer from scheduling conflicts for the next ten years. Twentyfive or 34.8% FACS principals strongly disagreed and disagreed that FACS programs
will continue to suffer from scheduling conflicts for the next ten years. Sixteen or 22.2%
of the FACS principals were undecided about FACS programs continuing to suffer from
scheduling conflicts for the next ten years. For the next ten years 31 or 43.1% of the
FACS principals agreed and strongly agreed that FACS programs will continue to suffer
from scheduling conflicts. Thus, the majority of the FACS principals believe that FACS
programs will continue to suffer from scheduling conflicts for the next ten years.
Table 50 shows that 76 FACS principals out of 77 responded to the question
regarding FACS students valuing their FACS classes for next year. Three or 3.9% of the
FACS principals strongly disagreed and disagreed that FACS students will value their
FACS classes for next year. Ten or 13.2% of the FACS principals were undecided about
FACS students valuing their FACS classes for next year. Sixty-three or 82.9% of the
FACS principals agreed and strongly agreed that FACS students will value their FACS
classes for next year. Thus, the majority of the FACS principals believe that FACS
students will continue to value FACS classes for next year.
Table 50. Frequencies and Percentages Regarding Students Valuing FACS Classes for
Next Year, Five Years, and Ten Years as Perceived by Principals (N=77).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N

%

N e x t Y r.

76

0

.0

3

3 .9

10

1 3 .2

53

5 Y rs .

75

0

.0

4

5.3

10

1 3.3

lO Y r s .

74

2

2 .7

2

2 .7

12

1 6.2

130

N

%

6 9 .7

10

1 3.2

53

7 0 .7

8

1 0.7

50

6 7 .6

8

1 0 .8

Out of 77 FACS principals 75 responded to the question regarding FACS students
valuing their FACS classes for the next five years. Four or 5.3% of the FACS principals
strongly disagreed and disagreed that FACS students will value their FACS classes for
the next five years. Ten or 13.3% of the FACS principals were undecided about FACS
students valuing their FACS classes for the next five years. Sixty-one or 81.4% of the
FACS principals agreed or strongly agreed that FACS students will value their FACS
classes for the next five years. Thus, the majority of the FACS principals believe that
FACS students will continue to value FACS classes for the next five years.
Out of 77 FACS principals 74 responded to the question regarding FACS students
valuing their FACS classes for the next ten years. Four or 5.4% of the FACS principals
strongly disagreed and disagreed that FACS students will value their FACS classes for
the next ten years. Twelve or 16.2% of the FACS principals were undecided about FACS
students valuing their FACS classes for the next ten years. Fifty-eight or 78.4% of the
FACS principals agreed and strongly agreed that FACS students will value their FACS
classes for the next ten years. Thus, the majority of the FACS principals believe that
FACS students will continue to value FACS classes for the next ten years.
Table 51 shows that 69 FACS principals out of 77 responded to the question
regarding whether colleges will prepare fewer FACS teachers for next year. Two or 2.9%
of the FACS principals strongly disagreed and disagreed that colleges will prepare fewer
FACS teachers for next year. Eighteen or 26.1% of the FACS principals were undecided
about colleges preparing fewer FACS teachers for next year. Forty-nine or 71% of the
FACS principals agreed and strongly agreed that colleges will prepare fewer FACS
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teachers for next year. Thus, the majority of the FACS principals believe that colleges
will prepare fewer FACS teachers for next year.
Table 51. Frequencies and Percentages Regarding Colleges Preparing Fewer FACS
Teachers for Next Year, Five Years, and Ten Years as Perceived by Principals (N=77).
SD

D

U

T o ta l

N

%

N

%

N

N e x t Y r.

69

0

.0

2

2 .9

5 Y rs.

72

0

.0

3

10 Y rs .

69

1

1.4

2

A
%

N

18

2 6.1

33

4 .2

14

1 9 .4

2 .9

14

2 0 .3

SA
N

%

4 7 .8

16

2 3 .2

31

4 3 .1

24

3 3 .3

25

3 6 .2

27

3 9 .1

%

Out of 77 FACS principals 72 responded to the question regarding whether
colleges will prepare fewer FACS teachers for the next five years. Three or 4.2% of the
FACS principals strongly disagreed and disagreed that colleges will prepare fewer FACS
teachers for the next five years. Fourteen or 19.4% of the FACS principals were
undecided about colleges preparing fewer FACS teachers for the next five years. Fiftyfive or 76.4% of the FACS principals agreed and strongly agreed that colleges will
prepare fewer FACS teachers for the next five years. Thus, the majority of the FACS
principals believe that colleges will prepare fewer FACS teachers for the next five years.
Out of 77 FACS principals 69 responded to the question regarding whether
colleges will prepare fewer FACS teachers for the next ten years. Three or 4.3% of the
FACS principals strongly disagreed and disagreed that colleges will prepare fewer FACS
teachers for the next ten years. Fourteen or 20.3% of the FACS principals were undecided
about colleges preparing fewer FACS teachers for the next ten years. Fifty-two or 75.3%
of the FACS principals agreed and strongly agreed that colleges will prepare fewer FACS
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teachers for the next ten years. Thus, the majority of the FACS principals believe that
colleges will prepare fewer FACS teachers for the next ten years.
Table 52 shows that 73 FACS principals out of 77 responded to the question
regarding the perceptions of outdated curriculum continuing to be a problem for next
year. Twenty-eight or 38.4% of the FACS principals strongly disagreed and disagree that
the perceptions of outdated curriculum will continue to be a problem for next year.
Nineteen or 26% of the FACS principals were undecided about the perceptions of
outdated curriculum continuing to be a problem for next year. Twenty-six or 35.6% of the
FACS principals agreed and strongly agreed that the perceptions of outdated curriculum
will continue to be a problem for next year. Thus, 35.6% of the FACS principals believe
that perceptions of outdated curriculum will continue to be a problem for next year, but
38.4% disagreed leaving the data inconclusive.
Table 52. Frequencies and Percentages Regarding the Perceptions of Outdated
Curriculum Continuing to be a Problem for Next Year, Five Years, and Ten Years as
Perceived by Principals (N=77).
SD
T o ta l

D

A

U

SA

N

%

N

%

N

%

N

%

N

%

N e x t Y r.

73

4

5 .5

24

3 2 .9

19

2 6 .0

22

3 0 .1

4

5 .5

5 Y rs .

76

4

5 .3

26

3 4 .2

16

2 1 .1

25

3 2 .9

5

6 .6

10 Y rs .

73

3

4.1

25

3 4 .2

17

2 3 .3

24

3 2 .9

4

5.5

Out of 77 FACS principals 76 responded to the question regarding the
perceptions of outdated curriculum continuing to be a problem for the next five years.
Thirty or 39.5% of the FACS principals strongly disagreed and disagreed that the
perceptions of outdated curriculum will continue to be a problem for the next five years.
Sixteen or 21.1% of the FACS principals were undecided about the perceptions of
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outdated curriculum continuing to be a problem for the next five years. Thirty or 39.5%
of the FACS principals agreed and strongly agreed that the perceptions of outdated
curriculum would continue to be a problem for the next five years. Thus, the FACS
principals were tied at 39.5% between disagree and agree that perceptions of outdated
curriculum will continue to be a problem for the next five years leaving the data
inconclusive.
Out of 77 FACS principals 73 responded to the question regarding the
perceptions of outdated curriculum continuing to be a problem for the next ten years.
Twenty-eight or 38.3% of the FACS principals strongly disagreed and disagreed that the
perceptions of outdated curriculum will continue to be a problem for the next ten years.
Seventeen or 23.3% of the FACS principals were undecided about the perceptions of
outdated curriculum continuing to be a problem for the next ten years. Twenty-eight or
38.4% of the FACS principals agreed and strongly agreed that the perceptions of outdated
curriculum would continue to be a problem for the next ten years. Thus, the FACS
principals tied at 38% between disagree and agree that the perceptions of outdated
curriculum will continue to be a problem for the next ten years leaving the data
inconclusive.
Table 53 shows that 74 FACS principals out of 77 responded to the question
regarding more career choices for females hurting FACS enrollments for next year.
Thirty-one or 41.9% of the FACS principals strongly disagreed and disagreed that more
career choices for females will hurt FACS enrollments for next year. Fifteen or 20.3% of
the FACS principals were undecided about more career choices for females hurting
FACS enrollments for next year. Twenty-eight or 37.8% of the FACS principals agreed
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and strongly agreed that more career choices for females will hurt FACS enrollments for
next year. Thus, 37.8% of the FACS principals believe that more career choices for
females will hurt FACS enrollments for next year, but 41.9% disagreed leaving the data
inconclusive.
Table 53. Frequencies and Percentages Regarding More Career Choices for Females
Hurting FACS Enrollments for Next Year, Five Years, and Ten Years as Perceived by
Principals (N=77).
SD

D

U

A

SA

T o ta l

N

%

N

%

N

%

N e x t Y r.

74

3

4.1

28

3 7 .8

15

2 0 .3

22

2 9 .7

6

8.1

5 Y rs .

77

4

5 .2

27

35.1

14

1 8 .2

24

3 1 .2

8

1 0 .4

10 Y rs .

74

4

5 .4

25

3 3 .8

15

2 0 .3

21

2 8 .4

9

1 2.2

N

%

N

%

Out of 77 FACS principals 77 responded to the question regarding more career
choices for females hurting FACS enrollments for the next five years. Thirty-one or
40.3% of the FACS principals strongly disagreed and disagreed that more career choices
for females will hurt FACS enrollments for the next five years. Fourteen or 18.2% of the
FACS principals were undecided about more career choices for females hurting FACS
enrollments for the next five years. Thirty-two or 41.6% of the FACS teachers agreed and
strongly agreed that more career choices for females will hurt FACS enrollments for the
next five years. Thus, 41.6% of the FACS principals believe that more career choices for
females will hurt FACS enrollments for the next five years, but 40.3% disagreed leaving
the data inconclusive.
Out of 77 FACS principals 74 responded to the question regarding more career
choices for females hurting FACS enrollments for the next ten years. Twenty-nine or
39.2% of the FACS principals strongly disagreed and disagreed that more career choices
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for females will hurt FACS enrollments for the next ten years. Fifteen or 20.3% of the
FACS principals were undecided about more career choices for females hurting FACS
enrollments for the next ten years. Thirty or 40.6% of the FACS principals agreed and
strongly agreed that more career choices for females will hurt FACS enrollments for the
next ten years. Thus, 40.6% of the FACS principals believe that more career choices for
females will hurt FACS enrollments for the next ten years, but 39.2% disagreed leaving
the data inconclusive.
The next two questions were developed to identify why the family and consumer
sciences programs stayed open or reopened after they were cut back or closed. Table 54
shows that 74 out of 77 FACS principals responded to the first question regarding FACS
programs staying open for next year because parents will complain if they close. Thirtythree or 44.6% of the FACS principals strongly disagreed and disagreed that FACS
programs will stay open for next year because parents will complain if they close.
Twenty-five or 33.8% were undecided about FACS programs staying open for next year
because parents will complain if they close. Sixteen or 21.7% of the FACS principals
agreed and strongly agreed that FACS programs will stay open for next year because
parents will complain if they close. Thus, the majority of the FACS principals do not
believe that FACS programs will stay open for next year because parents will complain if
they close.
Out of 77 FACS principals 77 responded regarding FACS programs staying open
for the next five years because parents will complain if they close. Thirty-three or 42.9%
of the FACS teachers strongly disagreed and disagreed that FACS programs will stay
open for the next five year because parents will complain if they close. Sixty-five or
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45.5% were undecided about FACS programs staying open for the next five years
because parents will complain if they close. Nine or 11.7% of the FACS principals agreed
and strongly agreed that FACS programs will stay open for the next five year because
parents will complain if they close. Thus, the majority of the FACS principals were
undecided about programs staying open for the next five years because parents will
complain if they close.
Table 54. Frequencies and Percentages Regarding FACS Programs Staying Open
Because Parents Will Complain if They Close for Next Year, Five Years, and Ten Years
as Perceived by Principals (N=77).
D

SD

A

U

SA

N

%

N

%

N

%

4 0 .5

25

3 3 .8

15

2 0 .3

1

1.4

29

3 7 .7

35

4 5 .5

8

1 0.4

1

1.3

28

3 7 .8

31

4 1 .9

8

1 0 .8

1

1.4

T o ta l

N

%

N

N e x t Y r.

74

3

4.1

30

5 Y rs .

77

4

5 .2

10 Y rs .

74

6

8.1

%

Out of 77 FACS principals 74 responded regarding FACS programs staying open
for the next ten years because parents will complain. Thirty-four or 45.9% of the FACS
principals strongly disagreed and disagreed that FACS programs will stay open for the
next ten year because parents will complain. Thirty-one or 41.9% of the principals were
undecided about FACS programs staying open for the next ten years because parents will
complain. Nine or 12.2% of the FACS principals agreed and strongly agreed that FACS
programs will stay open for the next ten year because parents will complain. Thus, 45.9%
of the FACS principals do not believe and 41.9% were undecided that FACS programs
will stay open for the next ten years because parents will complain leaving the data
inconclusive.
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Table 55 shows that 69 FACS principals out of 77 responded to the second
question regarding FACS programs reopening next year when FACS teachers move into
the local community. Twenty-five or 36.2% of the FACS principals strongly disagreed
and disagreed that FACS programs will reopen for next year when FACS teachers move
into the local community. Twenty-seven or 39.1% of the FACS principals were
undecided about FACS programs reopening for next year when FACS teachers move into
the local community. Seventeen or 24.6% of the FACS principals agreed and strongly
agreed that FACS programs would reopen next year when FACS teachers move into the
local community. Thus, 36.2% of the FACS principals did not believe and 39.1% were
undecided whether FACS programs would reopen next year when FACS teachers move
into the local community.
Table 55. Frequencies and Percentages Regarding FACS Programs Reopening When
FACS Teachers Move Into the Local Community for Next Year, Five Years, and Ten
Years as Perceived by Principals (N=77).
D

SD
T o ta l

N

%

N

N e x t Y r.

69

9

1 3 .0

16

5 Y rs .

73

11

15.1

19

70

10

1 4 .3

10 Y rs.

18

A

U
N

%

N

2 3 .2

27

39.1

2 6 .0

26

2 5 .7

28

%

SA
%

N

%

17

2 4 .6

0

.0

3 5 .6

17

2 3 .3

0

.0

4 0 .0

14

2 0 .0

0

.0

Out of 77 FACS principals 73 responded to the question regarding FACS
programs reopening for the next five years when FACS teachers move into the local
community. Thirty or 41.1% of the FACS principals strongly disagreed and disagreed
that FACS programs will reopen for the next five years when FACS teachers move into
the local community. Twenty-six or 35.6% of the FACS principals were undecided about
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FACS programs reopening for the next five years when FACS teachers move into the
local community. Seventeen or 23.3% of the FACS principals agreed and strongly agreed
that FACS programs will reopen for the next five years when FACS teachers move into
the local community. Thus, 41.1% of the FACS principals do not believe and 35.6% were
undecided whether FACS programs would reopen in the next five years when FACS
teachers move into the local community.
Out of 77 FACS principals 70 responded to the question regarding FACS
programs reopening for the next ten years when FACS teachers move into the local
community. Twenty-eight or 40% of the FACS principals strongly disagreed and
disagreed that FACS programs will reopen for the next ten years when FACS teachers
move into the local community. Twenty-eight or 40% of the FACS principals were
undecided about FACS programs reopening for the next ten years when FACS teachers
move into the local community. Fourteen or 20% of the FACS principals agreed and
strongly agreed that FACS programs will reopen for the next ten years when FACS
teachers move into the local community. Thus, 40% of the FACS principals do not
believe and 40% were undecided whether FACS programs would reopen for the next ten
years when FACS teachers move into the local community.
Principals ’ Comments
Tables 56-57 present the data relating to the third research question: Why are
North Dakota high schools dropping family and consumer sciences programs?
Thirty-four FACS principals out of 77 responded to the first essay question regarding
their general thoughts about their job and the profession of family and consumer sciences
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now and in the future. A content analysis procedure was used to assess the first essay
question. A complete listing of the FACS principal’s comments for all three essay
questions is given in Appendix G.
The FACS principals’ comments were broken into two categories: 1) Reasons for
dropping the FACS programs, and 2) Reasons for retaining the FACS programs. Table 56
lists in rank order the following principal’s reasons for dropping FACS programs:
1) Enrollment decline, 2) Reduced budgets, 3) No Child Left Behind (NCLB)
requirements for core courses, 4) FACS teacher shortage, 5) College-bound classes are
more important, and 6) Scheduling difficulties.
Table 56. FACS Principles’ Comments Regarding Reasons for Dropping FACS
Programs.

N
Enrollment decline

7

Reduced budgets

6

No Child Left Behind requirements

5

FACS teacher shortage

4

College-bound classes are important

3

Scheduling difficulties

1

Table 57 lists in rank order the following principals’ reasons for retaining FACS
programs: 1) Our family and consumer sciences program is strong, 2) Our FACS
program teaches life skills, 3) Well-rounded students need electives, 4) FACS program
provides our health curriculum, 5) Not all students are college bound, 6) Provides
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leadership potential, 7) Classes are for both genders, and 8) Family, Career, &
Community Leaders of America (FCCLA) is valued.
Table 57. FACS Principals’ Comments Regarding Reasons for Retaining FACS Program.

N
Our FACS program is strong

20

FACS program teaches life skills

8

Well-rounded students need electives

3

FACS program provides our health curriculum

1

Not all students are college-bound

1

Provides leadership potential

1

Classes are for both genders

1

FCCLA is valued

1

Table 58 presents the data relating to the fourth research question: If there is a
need, how can high schools and colleges retain or increase family and consumer sciences
programs? Fifty-four FACS principals out of 77 responded to the second essay question
regarding how can high schools and colleges retain and increase enrollments in family
and consumer sciences programs. In rank order the principal’s comments were broken
into the following categories: 1) Up-to-date curriculum promoting life skills,
2) Marketing the program, 3) Hiring competent, motivating, and respected FACS
teachers, 4) Offering middle school classes, 5) Increase school enrollment, 6) Pay bonus
to effective teachers, 7) Administrative support, 8) More money, 9) Offer Family, Career,
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& Community Leaders of America (FCCLA), 10) Stop changing the FACS name,
11) Encourage college FACS major, 12) Dual credit, and 13) Good equipment.
Table 58. FACS Principals’ Comments Regarding Flow Can High Schools and Colleges
Retain and Increase Enrollments in FACS Programs.
N
Up-to-date curriculum promoting life skills

27

Marketing the program

8

Hiring competent, motivating, & respectful FACS teachers

5

Offering middle school classes

4

Increase school enrollment

4

Pay bonus to effective teachers

3

Administrative support

2

More money

1

Offer FCCLA

1

Stop changing the FACS name

1

Encourage college FACS major

1

Dual credit

1

Good equipment

1

The principals’ overwhelming response to retaining programs was to provide upto-date curriculum promoting life skills. Words to describe the retained FACS curriculum
were contemporary, relevant, intense, accurate, interesting, jazzy, hands on, incorporating
technology, and gender free. The curriculum should promote life skills to both college
142

bound and non-college bound students and relate it to everyday experiences and other
related fields.
Table 59 presents the data relating to the fourth research question: If there is a
need, how can high schools and colleges retain or increase family and consumer sciences
programs? Fifty-seven FACS principals out of 77 responded to the third essay question
regarding what they have done that has worked in family and consumer sciences program
to increase enrollment. In rank order the principals’ comments were broken into the
following categories: 1) Required FACS classes, 2) Avoided scheduling conflicts,
3) Hired effective teachers, 4) Offered a variety of classes, 5) Offered new classes,
6) Marketed the program, 7) Visited with students, 8) Offered Family, Career, &
Community Leaders of America (FCCLA), 9) Communicated with the teacher, 10) No
study halls, 11) Sent FACS teachers to workshops, 12) Informed parents, 13) Promoted
career and course fairs, 14) Sponsored middle school swap day, and 15) Combined
classes and offered two classes at the same time.
Comparison Between Teachers’ and Principals’ Comments
Tables 60-74 present the data comparing the FACS teacher’ and their principals’
perceptions of the future need for family and consumer sciences teachers in the North
Dakota Public Schools. Frequencies, mean ratings, and differences in the mean ratings
between the teachers and principals are presented for each survey question. A t-test was
used to test the difference between the two population groups (teachers verses principals)
based on differences between sample means.
In Table 60 the hypothesis that the teachers and principals were similar in their
belief regarding the demand for FACS teachers increasing for next year was not rejected
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Table 59. FACS Principals’ Comments Regarding How They Increased Enrollment in
FACS Programs.

N

Required FACS classes

16

Avoided scheduling conflicts

9

Hired effective teachers

7

Offered a variety of classes

6

Offered new classes

5

Marketed the program

5

Visited with students

4

Offered FCCLA

3

Communicated with the teacher

3

No study halls

2

Sent FACS teachers to workshops

1

Informed Parents

1

Promoted career & course fairs

1

Sponsored middle school swap day

1

Combined classes

1

(t=.878, d.f.=225). The results indicate that teachers and principals did not differ
significantly in their average belief regarding the demand for FACS teachers increasing
for next year. Both teachers (V=3.41, s.d.=1.194) and principals (X=3.26, s.d =1.194)
were comparable in their average belief with both averaging between undecided (3) and
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agree (4). Therefore, teachers and principals both show agreement that the demand for
FACS teachers will increase for next year.
Table 60. Differences in Beliefs Between Teachers and Principals Regarding the Demand
for FACS Teachers Increasing for Next Year, Five Years, and Ten Year.

Role

N

Mean

SD

t

Next Year

Teacher
Principal

153
74

3.41
3.26

1.194
1.194

.878

225

.381

Five Years

Teacher
Principal

152
77

3.81
3.44

1.166
1.333

2.146

227

.033

Ten Years

Teacher
Principal

146
74

3.66
3.47

1.356
1.367

.987

218

.325

df

P

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding the demand for FACS teachers increasing for the next five years was rejected
(t=2.146, d.f.=227). The results indicate that teachers and principals did differ
significantly in their average belief regarding the demand for FACS teachers increasing
for the next five years. The teachers (Y=3.81, s.d.=1.166) average belief was closer to
agree (4). The principals (Y=3.44, s.d.= 1.333) average belief was closer to undecided
(3). Therefore, the teachers feel stronger than principals that the demand for FACS
teachers will increase for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding the demand for FACS teachers increasing for the next ten years was not
rejected (t=.987, d.f.=218). The results indicate that teachers and principals did not differ
significantly in their average belief regarding the demand for FACS teachers increasing
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for the next ten years. Both teachers ( Y=3.66, s.d.= 1.356) and principals (X=3.47,
s.d.=1.367) were comparable in their average belief with both averaging between
undecided (3) and agree (4). Therefore, teachers and principals both show agreement that
the demand for FACS teachers will increase for the next ten years.
In Table 61 the hypothesis that the teachers and principals were similar in their
belief regarding FACS programs surviving funding cutbacks for next year was not
rejected (t=855, d.f.=225). The results indicate that teachers and principals did not differ
significantly in their average belief regarding FACS programs surviving funding cutbacks
for next year. Both teachers (X=3.49, s.d.=1.027) and principals (X =3.36, s.d.=1.054)
were comparable in their average belief with both averaging between undecided (3) and
agree (4). Therefore, teachers and principals both show agreement that the FACS
programs will survive funding cutbacks for the next year.
Table 61. Differences in Beliefs Between Teachers and Principals Regarding FACS
Program Surviving Funding Cutbacks for the Next Year, Five Years, and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
74

3.49
3.36

1.027
1.054

.855

225

.394

Five Years

Teacher
Principal

150
77

3.09
3.06

.922
.964

.216

225

.829

Ten Years

Teacher
Principal

145
74

2.92
2.95

1.014
.978

-.152

217

.879

Note: p < .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs surviving funding cutbacks for the next five years was not
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rejected (t =.216, d.f. = 225). The results indicate that teachers and principals did not
differ significantly in their average belief regarding FACS programs surviving funding
cutbacks for the next five years. Both teachers (X = 3.09, s.d.= .922) and principals
(X =3.06, s.d.= .964) were comparable in their average belief with both averaging
undecided (3). Therefore, teachers and principals both are undecided on the FACS
programs surviving funding cutbacks for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs surviving funding cutbacks for the next ten years was not
rejected (t = -.152, d.f. =217). The results indicate that teachers and principals did not
differ significantly in their average belief regarding FACS programs surviving funding
cutbacks for the next ten years. Both teachers (2f =2.92, s.d.=l .014) and principals
( X =2.95, s.d.=.978) were comparable in their average belief with both averaging
between disagree (2) and undecided (3). Therefore, teachers and principals both are
closer to undecided on the FACS programs surviving funding cutbacks for the next ten
years.
In Table 62 the hypothesis that the teachers and principals were similar in their
belief regarding FACS student enrollment increasing and classes being added for next
year was rejected (t=3.016, d.f. =225). The results indicate that teachers and principals
did differ significantly in their average belief regarding FACS student enrollment
increasing and classes being added for next year. The teachers (X=2.92, s.d.=1.156)
average belief was closer to undecided (3). The principals (X=2.46, s.d.=.909) average
belief was closer to disagree (2). Therefore, the teachers feel stronger than principals that
FACS student enrollment will increase and classes will be added in the next year.
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Table 62. Differences in Beliefs Between Teachers and Principals Regarding FACS
Student Enrollments Increasing and Classes Being Added for Next Year, Five Years, and
Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
74

2.92
2.46

1.156
.909

3.016

225

.003

Five Years

Teacher
Principal

153
75

2.95
2.31

1.022
.753

4.876

226

<001

Ten Years

Teacher
Principal

147
73

2.81
2.26

1.062
.746

3.985

218

<.001

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS student enrollment increasing and classes being added for the next five
years was rejected (t=4.876, d.f.=226). The results indicate that teachers and principals
did differ significantly in their average belief regarding FACS student enrollment
increasing and classes being added for the next five years. The teachers (X-2.95,
s.d.=1.022) average belief was closer to undecided (3). The principals (Y=2.31,
s.d.=.753) average belief was closer to disagree (2). Therefore, the teachers feel stronger
than the principals that FACS student enrollment will increase and classes will be added
for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS student enrollment increasing and classes being added for the next ten
years was rejected (t=3.958, d.f.=218). The results indicate that teachers and principals
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did differ significantly in their average belief regarding FACS student enrollment
increasing and classes being added for the next ten years. The teachers (X =2.81,
s.d.=1.062) average belief was closer to undecided (3). The principals (X =2.26,
s.d.=.746) average belief was closer to disagree (2). Therefore, the teachers feel stronger
than the principals that FACS student enrollment will increase and classes will be added
in the next ten years.
In Table 63 the hypothesis that the teachers and principals were similar in their
belief regarding FACS programs continuing to offer classes for non-college bound
students for next year was not rejected (t= -.044, d.f. =228). The results indicate that
teachers and principals did not differ significantly in their average belief regarding FACS
programs continuing to offer classes for non-college bound students for next year. Both
teachers (X=4.10, s.d.=1.0l2) and principals (X =4.10, s.d.=.836) were comparable in
their average belief with both averaging just over agree (4). Therefore, teachers and
principals both show agreement that the FACS programs will continuing to offer classes
for non-college bound students for the next year.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs continuing to offer classes for non-college bound students for
the next five years was not rejected (t=. 154, d.f.=223). The results indicate that teachers
and principals did not differ significantly in their average belief regarding FACS
programs continuing to offer classes for non-college bound students for the next five
years. Both teachers (X =3.94, s.d.=1.034) and principals (X=3.92, s.d.=.872) were
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comparable in their average belief with both averaging near agree (4). Therefore, teachers
and principals both show agreement that the FACS programs will continuing to offer
classes for non-college bound students for the next five years.
Table 63. Differences in Beliefs Between Teachers and Principals Regarding FACS
Programs Continuing to Offer Classes for Non-College Bound Students for Next Year,
Five Years, and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
77

4.10
4.10

1.012
.836

-.044

228

.965

Five Years

Teacher
Principal

151
74

3.94
3.92

1.034
.872

.154

223

.878

Ten Years

Teacher
Principal

146
74

3.82
3.74

1.114
.966

.472

218

.638

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs continuing to offer classes for non-college bound students for
the next ten years was not rejected (t= .472, d.f. = 218). The results indicate that teachers
and principals did not differ significantly in their average belief regarding FACS
programs continuing to offer classes for non-college bound students for the next ten
years. Both teachers (Y=3.82, s.d.=l.l 14) and principals (X =3.74, s.d.=.966) were
comparable in their average belief with both averaging near agree (4). Therefore, teachers
and principals both show agreement that the FACS programs will continuing to offer
classes for non-college bound students for the next ten years.
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In Table 64 the hypothesis that the teachers and principals were similar in their
belief regarding a large percent of today’s North Dakota FACS teachers retiring for next
year was not rejected (t = 1.277, d.f. = 224). The results indicate that teachers and
principals did not differ significantly in their average belief regarding a large percent of
today’s North Dakota FACS teachers retiring for next year. Both teachers (X = 3.63, s.d.
= 1.178) and principals ( X - 3.41, s.d. = 1.281) were comparable in their average belief
with both averaging between undecided (3) and agree (4). Therefore, teachers and
principals both show agreement that a large percent of today’s North Dakota FACS
teachers will be retiring for next year.
Table 64. Differences in Beliefs Between Teachers and Principals Regarding a Large
Percent of Today’s North Dakota FACS Teachers Retiring for Next Year, Five Years,
and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

152
74

3.63
3.41

1.178
1.281

1.277

224

.203

Five Years

Teacher
Principal

151
77

4.32
3.92

.853
1.216

2.997

226

.003

Ten Years

Teacher
Principal

145
74

4.34
3.91

1.101
1.305

2.580

217

.011

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding a large percent of today’s North Dakota FACS teachers retiring for the next
five years was rejected (t=2.997, d.f. = 226). The results indicate that teachers and
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principals did differ significantly in their average belief regarding a large percent of
today’s North Dakota FACS teachers retiring for the next five years. The teachers
(X=4.32, s.d.= .853) average belief was between agree (4) and strongly agree (5). The
principals (X =3.92, s.d.=1.216) average belief was between undecided (3) and agree (4).
Therefore, the teachers feel stronger than the principals that a large percent of today’s
North Dakota FACS teachers will be retiring for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding a large percent of today’s North Dakota FACS teachers retiring for the next ten
years was not rejected (t = 2.580, d.f. = 217). The results indicate that teachers and
principals did not differ significantly in their average belief regarding a large percent of
today’s North Dakota FACS teachers retiring for the next ten years. Both teachers
(2f=4.34, s.d.=1.101) and principals (X=3.91, s.d.= 1.305) were comparable in their
average belief with both averaging close to agree (4). Therefore, teachers and principals
both show agreement that a large percent of today’s North Dakota FACS teachers will be
retiring for the next ten years.
In Table 65 the hypothesis that the teachers and principals were similar in their
belief regarding when a FACS teacher retires, the position will be filled with another
teacher for next year was not rejected (t= -.340, d.f. =222). The results indicate that
teachers and principals did not differ significantly in their average belief regarding when
a FACS teacher retires, the position will be filled with another teacher for next year. Both
teachers (.A =3.38, s.d.=1.115) and principals (.A=3.43, s.d.=1.021) were comparable in
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their average belief with both averaging between undecided (3) and agree (4). Therefore,
teachers and principals both show agreement that when a FACS teacher retires, the
position will be filled with another teacher for next year.
The hypothesis that the teachers and principals were similar in their belief
regarding when a FACS teacher retires, the position will be filled with another teacher for
the next five years was not rejected (t= -.190, d.f.=224). The results indicate that teachers
and principals did not differ significantly in their average belief regarding when a FACS
teacher retires, the position will be filled with another teacher for the next five years.
Both teachers (X-2.91, s.d.= .986) and principals (X =3.00, s.d.=1.039) were
Table 65. Differences in Beliefs Between Teachers and Principals Regarding When a
FACS Teacher Retires, the Position Will be Filled With Another Teacher for Next Year,
Five Years, and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

152
74

3.38
3.43

1.115
1.021

-.340

222

.734

Five Years

Teacher
Principal

151
77

2.97
3.00

.986
1.039

-.190

224

.849

Ten Years

Teacher
Principal

145
74

2.70
2.81

1.097
1.002

-.718

216

.474

Note: p< .05
comparable in their average belief with both averaging close to undecided (3). Therefore,
teachers and principals both were undecided that when a FACS teacher retires, the
position will be filled with another teacher for the next five years.
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The hypothesis that the teachers and principals were similar in their belief
regarding when a FACS teacher retires, the position will be filled with another teacher for
the next ten years was not rejected (t= -.718, d.f.=216). The results indicate that teachers
and principals did not differ significantly in their average belief regarding when a FACS
teacher retires, the position will be filled with another teacher for the next ten years. Both
teachers (X=2.70, s.d.= 1.197) and principals (X=2.Sl, s.d.= 1.002) were comparable in
their average belief with both averaging between disagree (2) and undecided (3).
Therefore, teachers and principals both show agreement that when a FACS teacher
retires, the position will be filled with another teacher for the next ten years.
In Table 66 the hypothesis that the teachers and principals were similar in their
belief regarding college-bound classes being more important than FACS for next year
was rejected (t= -3.950, d.f. =223). The results indicate that teachers and principals did
differ significantly in their average belief regarding college-bound classes being more
important than FACS for next year. The teachers (X =2.79, s.d.=1.305) average belief
was closer to undecided (3). The principals (X =3.48, s.d.=1.042) average belief was
between undecided (3) and agree (4). Therefore, the principals feel stronger than the
teachers that college-bound classes will be more important than FACS for the next year.
The hypothesis that the teachers and principals were similar in their belief
regarding college-bound classes being more important than FACS for the next five years
was rejected (t= -4.067, d.f.=222). The results indicate that teachers and principals did
differ significantly in their average belief regarding college-bound classes being more
important than FACS for the next five years. The teachers (X=2.89, s.d.=1.285) average
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Table 66. Differences in Beliefs Between Teachers and Principals Regarding
College-bound Classes Being More Important Than FACS for Next Year, Five Years,
and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

152
73

2.79
3.48

1.305
1.042

-3.950

223

<001

Five Years

Teacher
Principal

149
75

2.89
3.59

1.285
1.028

-4.067

222

<.001

Ten Years

Teacher
Principal

145
74

2.89
3.65

1.329
1.052

-4.275

217

<.001

Note: p< .05
belief was closer to undecided (3). The principals (X =3.59, s.d.=1.028) average belief
was between undecided (3) and agree (4). Therefore, the principals feel stronger than the
teachers that college-bound classes will be more important than FACS for the next five
years.
The hypothesis that the teachers and principals were similar in their belief
regarding college-bound classes being more important than FACS for the next ten years
was rejected (t= -4.275, d.f. =217). The results indicate that teachers and principals did
differ significantly in their average belief regarding college-bound classes being more
important than FACS for the next ten years. The teachers (Y=2.89, s.d.=1.329) average
belief was closer to undecided (3). The principals (Y=3.65, s.d.=1.052) average belief
was between undecided (3) and agree (4). Therefore, the principals feel stronger than the
teachers that college-bound classes will be more important than FACS for the next ten
years.
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In Table 67 the hypothesis that the teachers and principals were similar in their
belief regarding FACS programs continuing to suffer from image/identity problems for
next year was not rejected (t= .473, d.f. =225). The results indicate that teachers and
principals did not differ significantly in their average belief regarding FACS programs
continuing to suffer from image/identity problems for next year. Both teachers ( X=3.05,
s.d.=1.185) and principals (X =2.97, s.d.=1.182) were comparable in their average belief
with both averaging close to undecided (3). Therefore, teachers and principals both show
agreement that FACS programs will continue to suffer from image/identity problems for
the next year.
Table 67. Differences in Beliefs Between Teachers and Principals Regarding FACS
Programs Continuing to Suffer From Image/identity Problems for Next Year, Five Years,
and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
74

3.05
2.97

1.185
1.182

.473

225

.637

Five Years

Teacher
Principal

151
75

3.13
2.95

1.075
1.161

1.191

224

.235

Ten Years

Teacher
Principal

145
73

3.06
2.96

1.183
1.195

.565

216

.573

Note: p < .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs continuing to suffer from image/identity problems for the next
five years was not rejected (t= 1.191, d.f.=224). The results indicate that teachers and
principals did not differ significantly in their average belief regarding FACS programs
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continuing to suffer from image/identity problems for the next five years. Both teachers
=3.13, s.d.=1.075) and principals (X=2.95, s.d.=1.161) were comparable in their
average belief with both averaging close to undecided (3). Therefore, teachers and
principals both show agreement that FACS programs will continue to suffer from
image/identity problems for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs continuing to suffer from image/identity problems for the next
ten years was not rejected (t= .565, d.f.= 216). The results indicate that teachers and
principals did not differ significantly in their average belief regarding FACS programs
continuing to suffer from image/identity problems for the next ten years. Both teachers
(X =3.06, s.d.=l. 183) and principals ( X=2.96, s.d.=1.195) were comparable in their
average belief with both averaging close to undecided (3). Therefore, teachers and
principals both show agreement that FACS programs will continue to suffer from
image/identity problems for the next ten years.
In Table 68 the hypothesis that the teachers and principals were similar in their
belief regarding FACS programs continuing to suffer from scheduling conflicts for next
year was rejected (t = 3.707, d.f. = 225). The results indicate that teachers and principals
did differ significantly in their average belief regarding FACS programs continuing to
suffer from scheduling conflicts for next year. The teachers (X =3.56, s.d.=l .164)
average belief was between undecided (3) and agree (4). The principals (X =2.95,
s.d.=1.157) average belief was closer to undecided (3). Therefore, the teachers feel
stronger than the principals that FACS programs will continue to suffer from scheduling
conflicts for next year.
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Table 68. Differences in Beliefs Between Teachers and Principals Regarding FACS
Programs Continuing to Suffer From Scheduling Conflicts for Next Year, Five Years,
and Ten Years.
Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
74

3.56
2.95

1.164
1.157

3.707

225

<001

Five Years

Teacher
Principal

152
74

3.60
2.99

1.111

3.853

224

<.001

Teacher
Principal

146
74

3.51
3.00

1.170
1.159

3.046

218

.003

Ten Years

1.141

Note: p < .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs continuing to suffer from scheduling conflicts for the next five
years was rejected (t = 3.853, d.f. = 224). The results indicate that teachers and principals
did differ significantly in their average belief regarding FACS programs continuing to
suffer from scheduling conflicts for the next five years. The teachers (Y=3.60,
s.d.=l.l 11) average belief was between undecided (3) and agree (4). The principals
(Y=2.99, s.d.=1.141) average belief was closer to undecided (3). Therefore, the teachers
feel stronger than the principals that FACS programs will continue to suffer from
scheduling conflicts for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs continuing to suffer from scheduling conflicts for the next ten
years was rejected (t= 3.046, d.f. = 218). The results indicate that teachers and principals
did differ significantly in their average belief regarding FACS programs continuing to
suffer from scheduling conflicts for the next ten years. The teachers (X =3.51,
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s.d =1.170) average belief was between undecided (3) and agree (4). The principals
(Y=3.00, s.d.=1.159) average belief was closer to undecided (3). Therefore, the teachers
feel stronger than the principals that FACS programs will continue to suffer from
scheduling conflicts for the next ten years.
In Table 69 the hypothesis that the teachers and principals were similar in
their belief regarding students valuing FACS classes for next year was rejected (t= 2.071,
d.f. =226). The results indicate that teachers and principals did differ significantly in their
average belief regarding students valuing FACS classes for next year. The teachers
(Y=4.16, s.d.=.885) average belief was over agree (4). The principals (X =3.92,
s.d.=.648) average belief was close to agree (4). Therefore, the teachers feel stronger than
the principals that students will value FACS classes for next year.
Table 69. Differences in Beliefs Between Teachers and Principals Regarding Students
Valuing FACS Classes for Next Year, Five Years, and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

152
76

4.16
3.92

.885
.648

2.071

226

.039

Five Years

Teacher
Principal

151
75

4.13
3.87

.882
.664

2.247

224

.026

Ten Years

Teacher
Principal

145
74

3.92
3.81

1.131
.771

.775

217

.439

Note: p < .05
The hypothesis that the teachers and principals were similar in their belief
regarding students valuing FACS classes for the next five years was rejected (t = 2.247,
d.f. =224). The results indicate that teachers and principals did differ significantly in their
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average belief regarding students valuing FACS classes for the next five years. The
teachers (X =4.13, s.d.=.882) average belief was over agree (4). The principals (X =3.87,
s.d.=.664) average belief was close to agree (4). Therefore, the teachers feel stronger than
the principals that students will value FACS classes for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding students valuing FACS classes for the next ten years was not rejected (t=.775,
d.f.=217). The results indicate that teachers and principals did not differ significantly in
their average belief regarding students valuing FACS classes for the next ten years. Both
teachers ( X =3.92, s.d =1.131) and principals (X =3.81, s.d.=.771) were comparable in
their average belief with both averaging from undecided (3) to agree (4). Therefore,
teachers and principals both show agreement that students will value FACS classes for
the next ten years.
In Table 70 the hypothesis that the teachers and principals were similar in their
belief regarding colleges preparing fewer FACS teachers for next year was not rejected
(t=l .395, d.f. =222). The results indicate that teachers and principals did not differ
significantly in their average belief regarding colleges preparing fewer FACS teachers for
next year. Both teachers (X =3.95, s.d.=.933) and principals (X =3.75, s.d.=1.097) were
comparable in their average belief with both averaging closer to agree (4). Therefore,
teachers and principals both show agreement that colleges will prepare fewer FACS
teachers for the next year.
The hypothesis that the teachers and principals were similar in their belief
regarding colleges preparing fewer FACS teachers for the next five years was not
rejected (t=.466, d.f.=225). The results indicate that teachers and principals did not differ
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significantly in their average belief regarding colleges preparing fewer FACS teachers for
the next five years. Both teachers (Y=3.96, s.d.=.955) and principals ( Y=3.89,
s.d.=1.146) were comparable in their average belief with both averaging closer to agree
(4). Therefore, teachers and principals both show agreement that colleges will prepare
fewer FACS teachers for the next five years.
Table 70. Differences in Beliefs Between Teachers and Principals Regarding Colleges
Preparing Fewer FACS Teachers for Next Year, Five Years, and Ten Years.
Role

N

Mean

SD

Next Year

Teacher
Principal

152
72

3.95
3.75

.933
1.097

Five Years

Teacher
Principal

152
75

3.96
3.89

Ten Years

Teacher
Principal

146
72

3.88
3.92

t

df

P

1.395

222

.164

.955
1.146

.466

225

.642

1.060
1.219

-.206

216

.837

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding colleges preparing fewer FACS teachers for the next ten years was not rejected
(t= -.206, d.f.=216). The results indicate that teachers and principals did not differ
significantly in their average belief regarding colleges preparing fewer FACS teachers for
the next ten years. Both teachers (Y=3.88, s.d =1.060) and principals (Y=3.92,
s.d =1.219) were comparable in their average belief with both averaging closer to agree
(4). Therefore, teachers and principals both show agreement that colleges will prepare
fewer FACS teachers for the next ten years
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Table 71 presents the hypothesis that the teachers and principals were similar in
their belief regarding perceptions of outdated curriculum continuing to be a problem for
next year was not rejected (t= -.480, d.f. = 223). The results indicate that teachers and
principals did not differ significantly in their average belief regarding perceptions of
outdated curriculum continuing to be a problem for next year. Both teachers (X =2.85,
s.d.=1.174) and principals (X= 2.93, s.d.= 1.090) were comparable in their average belief
with both averaging between disagree (2) and undecided (3). Therefore, teachers and
principals both show agreement that perceptions of outdated curriculum will continue to
be a problem for next year.
Table 71. Differences in Beliefs Between Teachers and Principals Regarding Perceptions
of Outdated Curriculum Continuing to be a Problem for Next Year, Five Years, and Ten
Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

151
74

2.85
2.93

1.174
1.090

-.480

223

.632

Five Years

Teacher
Principal

150
77

2.94
2.97

1.131
1.124

-.215

225

.830

Ten Years

Teacher
Principal

144
74

2.90
2.97

1.193
1.085

-.466

216

.642

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding perceptions of outdated curriculum continuing to be a problem for the next five
years was not rejected (t= -.215, d.f.=225). The results indicate that teachers and
principals did not differ significantly in their average belief regarding perceptions of
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outdated curriculum continuing to be a problem for the next five years. Both teachers
(X=2.94, s.d.=1.131) and principals (X =2.97, s.d.= 1.124) were comparable in their
average belief with both averaging between disagree (2) and undecided (3). Therefore,
teachers and principal both show agreement that perceptions of outdated curriculum will
continue to be a problem for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding perceptions of outdated curriculum continuing to be a problem for the next ten
years was not rejected (t= -.466, d.f.=216). The results indicate that teachers and
principals did not differ significantly in their average belief regarding perceptions of
outdated curriculum continuing to be a problem for the next ten years. Both teachers
(X =2.90, s.d.=1.193) and principals (X =2.97, s.d.=1.085) were comparable in their
average belief with both averaging between disagree (2) and undecided (3). Therefore,
teachers and principals both show agreement that perceptions of outdated curriculum will
continue to be a problem for the next ten years.
In Table 72 the hypothesis that the teachers and principals were similar in their
belief regarding more career choices for females hurting FACS enrollment for next year
was not rejected (t= -.371, d.f. =225). The results indicate that teachers and principals did
not differ significantly in their average belief regarding more career choices for females
hurting FACS enrollment for next year. Both teachers (X =2.94, s.d.=1.137) and
principals (X =3.00, s.d.=1.085) were comparable in their average belief with both
averaging close to undecided (3). Therefore, teachers and principals both were undecided
that more career choices for females are hurting FACS enrollment for next year.
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Table 72. Differences in Beliefs Between Teachers and Principals Regarding More
Career Choices for Females Hurting FACS Enrollments for Next Year, Five Years, and
Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
74

2.94
3.00

1.137
1.085

-.371

225

.711

Five Years

Teacher
Principal

149
77

2.95
3.06

1.117
1.139

-.709

224

.479

Ten Years

Teacher
Principal

145
74

2.89
3.08

1.161
1.156

-1.156

217

.249

Note: p< .05
The hypothesis that the teachers and principals were similar in their belief
regarding more career choices for females hurting FACS enrollment for the next five
years was not rejected (t=-.709, d.f.=224). The results indicate that teachers and
principals did not differ significantly in their average belief regarding more career
choices for females hurting FACS enrollment for the next five years. Both teachers
(Y=2.95, s.d.=1.117) and principals (Y=3.06, s.d.=1.139) were comparable in their
average belief with both averaging close to undecided (3). Therefore, teachers and
principals both were undecided that more career choices for females are hurting FACS
enrollment for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding more career choices for females hurting FACS enrollment for the next ten
years was not rejected (t= -1.156, d.f.=217). The results indicate that teachers and
principals did not differ significantly in their average belief regarding more career
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choices for females hurting FACS enrollment for the next ten years. Both teachers
(.A =2.89, s.d.=1.161) and principals (X=3.08, s.d.=l. 156) were comparable in their
average belief with both averaging close to undecided (3). Therefore, teachers and
principals both were undecided that more career choices for females are hurting FACS
enrollment for the next ten years.
The next two questions were developed to identify why the family and consumer
sciences programs stayed open or reopened when they were cut back or closed. In Table
73 the hypothesis that the teachers and principals were similar in their belief regarding
FACS programs staying open for next year because parents will complain if they close
was rejected (t= 4.244, d.f. =225). The results indicate that teachers and principals did
differ significantly in their average belief regarding FACS programs staying open for
next year because parents will complain if they close. The teachers (X =3.32, s.d.=.998)
average belief was between undecided (3) and agree (4). The principals (X =2.74,
s.d.=.877) average belief was between disagree (2) and undecided (3). Therefore, the
teachers feel stronger than the principals that FACS programs are staying open for next
year because parents will complain if they close.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs staying open for the next five years because parents will
complain if they close was rejected (t= 3.733, d.f.=225). The results indicate that teachers
and principals did differ significantly in their average belief regarding FACS programs
staying open for the next five years because parents will complain if they close. The
teachers (X =3.11, s.d .=.913) average belief was between undecided (3) and agree (4).
The principals (X=2.65, s.d.=.791) average belief was between disagree (2) and
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undecided (3). Therefore, the teachers feel stronger than the principals that FACS
programs are staying open for the next five years because parents will complain if they
close.
Table 73. Differences in Beliefs Between Teachers and Principals Regarding FACS
Programs Staying Open Because Parents Will Complain if They Close for Next Year,
Five Years, and Ten Years.
Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

153
74

3.32
2.74

.998
.877

4.244

225

<.001

Five Years

Teacher
Principal

150
77

3.11
2.65

.913
.791

3.733

225

<.001

Ten Years

Teacher
Principal

144
74

2.92
2.59

.979
.843

2.408

216

.017

Note: p < .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs staying open for the next years because parents will complain
if they close was rejected (t = 2.408, d.f. = 216). The results indicate that teachers and
principals did differ significantly in their average belief regarding FACS programs
staying open for the next ten years because parents will complain if they close. The
teachers (X=2.92, s.d.=.979) average belief was disagree (2) but closer to undecided (3).
The principals ( X=2.59, s.d.=.843) average belief was between disagree (2) and
undecided (3). Therefore, the teachers feel stronger than the principals that FACS
programs are staying open for the next ten years because parents will complain if they
close.
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In Table 74 the hypothesis that the teachers and principals were similar in their
belief regarding FACS programs reopening when FACS teachers move into the local
community for next year was not rejected (t=l .608, d.f. =223). The results indicate that
teachers and principals did not differ significantly in their average belief regarding FACS
programs reopening when FACS teachers move into the local community for next year.
Both teachers (X =2.84, s.d.=1.212) and principals (X=2.57, s.d.=1.171) were
comparable in their average belief with both averaging between disagree (2) and
undecided (3). Therefore, teachers and principals both disagree that FACS programs will
reopen when FACS teachers move into the local community for next year.
Table 74. Differences in Beliefs Between Teachers and Principals Regarding FACS
Programs Reopening When FACS Teachers Move Into the Local Community for Next
Year, Five Years, and Ten Years.

Role

N

Mean

SD

t

df

P

Next Year

Teacher
Principal

151
74

2.84
2.57

1.212
1.171

1.608

223

.109

Five Years

Teacher
Principal

150
77

2.87
2.53

1.160
1.142

2.107

225

.036

Ten Years

Teacher
Principal

145
74

2.70
2.51

1.198
1.113

1.095

217

.275

Note: p < .05
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs reopening when FACS teachers move into the local
community for the next five years was rejected (t = 2.107, d.f. = 225). The results
indicate that teachers and principals did differ significantly in their average belief
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regarding FACS programs for the next five years. The teachers (26=2.87, s.d.=1.160)
average belief was close to undecided (3). The principals (A"=2.53, s.d.=1.142) average
belief was closer to disagree (2). Therefore, the teachers feel stronger than the principals
about FACS programs reopening when FACS teachers move into the local community
for the next five years.
The hypothesis that the teachers and principals were similar in their belief
regarding FACS programs reopening when FACS teachers move into the local
community for the next ten years was not rejected (t = .1.095, d.f. = 217). The results
indicate that teachers and principals did not differ significantly in their average belief
regarding FACS programs reopening when FACS teachers move into the local
community for the next ten years. Both teachers (26=2.70, s.d.=l .198) and principals
(26=2.51, s.d.=1.113) were comparable in their average belief with both averaging
between disagree (2) and undecided (3). Therefore, teachers and principals both disagree
that FACS programs will reopen when FACS teachers move into the local community for
the next ten years.
The conclusions and recommendations are presented in Chapter V.
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CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS
The purpose of this study was to identify the future need for family and consumer
sciences teachers in the North Dakota public schools. A second purpose was to identify
the reasons why family and consumer sciences middle and secondary programs are
closing and what North Dakota could do to stop this trend. The following research
questions were examined:
1. What will be the need for family and consumer sciences teachers in North
Dakota in the next year, five years, and 10 years?
2. Will the demand for family and sciences teachers be met by the supply of
available teachers in the next year, five years, and 10 years?
3. Why are North Dakota high schools dropping family and consumer sciences
programs?
4. If there is a need, how can high schools and colleges retain or increase family
and consumer sciences programs?
Summary
What will be the need for family and consumer sciences teachers in North Dakota
in the next year, five years, and 10 years? Both FACS principals and FACS teachers
believe that a large percent of today’s North Dakota FACS teachers will retire in the next
ten years. There are 100 CTE-funded high school FACS programs, 10 non-funded status
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high school FACS programs, three Career and Technical Education centers, and one state
program in North Dakota servicing 9,400 FACS students that need family and consumer
science teachers to keep existing programs viable. Seven FACS teachers are retiring this
year, 41 FACS tachers will be retiring in the next five years, and 34 will be retiring in
five to ten years. The U.S. Department of Education (2006) has listed North Dakota
family and consumer sciences as a teacher shortage area for 2003-04, 2004-05, and 200506. Thus, the North Dakota FACS teacher crisis has started and will be critical in the
next five years and steadily continue for ten years.
Will the demand for family and consumer sciences teachers be met by the supply
of available teachers in the next year, five years, and 10 years? Both the FACS teachers
and FACS principals believe that colleges will prepare fewer FACS teachers for next
year, five years, and ten years. In the year 2007 when 11 FACS teachers retire and in
2010 when 16 FACS teachers retire, North Dakota State University’s graduation of two
to eight new FACS teachers per year will not keep up with the retirements. Diane
Jackman (Jackman & Rehm, 1994), former family and consumer sciences education
teacher at North Dakota State University, predicted the teacher shortage. Her study
concluded that the decline in home economics majors was greater than the decline in
teaching positions. The demand for FACS teachers for the North Dakota public schools
increased, but the supply from the North Dakota University System decreased. During the
last ten years the North Dakota University System has become more accountable though
the Roundtable of Higher Education not only to economic development in North Dakota,
but also to K-12 public schools, thus creating partnerships. But when Glenda Crawford,
UND FACS educator, defended the FACS education department from closure to solve
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the teacher shortage, she wasn’t heard because the vision thinking was too narrow at the
time. Higher education was still in its ivory tower and did not perceive its obligation to
the K-12 public school system.
Why are North Dakota high schools dropping family and consumer sciences
programs? The number one reason that North Dakota high schools are dropping FACS
programs is because of the lack of qualified teachers to fill the open positions. The
second reason is that the small rural schools are losing school enrollment because of
lower birthrates and outward migration thus reducing the number of FACS students
(Decker, 2003). Secondary school enrollments are decreasing, but FACS enrollments are
remaining constant and in some schools increasing. Seven school districts that do not
have on-site programs are willing to receive one or more FACS classes by interactive TV
from another school just to keep the program. Four schools are willing to share a FACS
teacher to keep their program open. Ten schools public are willing to give up Career and
Technical Education funding so they can hire a teacher with a minor just to keep their
FACS programs. The Transition-to-Teaching program has four teachers on job sites to
keep programs open. Some programs have been reopened after being closed for as long
as 10-11 years when a FACS teacher has moved into the area suggesting that interest
in/demand for FACS is not dying.
The majority of the FACS principals and FACS teachers in this study believed in
the new FACS mission and their FACS programs were strong. The majority of the FACS
teachers believe that they have administrative support. The majority of the FACS
principals and teachers believe that FACS programs will continue to offer classes for
non-college bound students and that students will continue to value FACS programs. The
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majority of FACS principals and teachers agreed that in the first year that FACS
programs will survive funding cutbacks, but were undecided for five and ten years. But
several teachers commented that their school had funding problems, but that there was
always money for sports.
Conclusions of the FACS Teachers
As a result of the analysis of the data in Chapter IV, the following conclusions
have been drawn based on the FACS teachers’ responses regarding this study.
Demographics o f the FACS teachers
1. The majority of the North Dakota FACS teachers are female holding a North
Dakota State University bachelor degree in home economic education that was
earned between 1967-1979.
2. Because North Dakota is experiencing a shortage of FACS teachers, four
teachers are part of the Transition-to-Teaching program with degrees in
elementary education, dietetics, or early childhood education and are working
on their FACS major through North Dakota State University. Five FACS
teachers are teaching with only home economics minors.
3. Only 24 FACS teachers have earned their masters degree, but not at North
Dakota State University nor in family and consumer sciences education.
4. The majority of the FACS teachers spent their entire career teaching grades 612 in small North Dakota communities as the only FACS teacher in the school.
FACS Teacher’s Career Plans
1. The majority of FACS teachers will not seek a position elsewhere, higher
position, or employment outside of education for next year, five years, and ten
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years. Since the majority of the FACS teachers are female and living and
teaching in small communities, they are not as mobile for many are married to
local farmers or businessmen.
2. The majority of the FACS teachers will not leave the work force temporarily,
leave the work force to obtain an advanced degree, leave the work force
permanently before retirement, nor leave the work force because of salary or
workload for next year, five years, and ten years.
3. The majority of the FACS teachers will remain in their same position for next
year and five years, but will not remain in their same positions from five to ten
years because of retirements. When the FACS teachers indicated their actual
year of retirement, seven will retire next year, 41 will retire in the next five
years, and 34 will retire in five to ten years. Thus, the North Dakota FACS
teacher crisis will happen in the next five years and steadily continue for ten
years. The total FACS teachers retiring from next year to ten years is 82, which
is close to the number of FACS teachers who obtained their degree between
1967-1979.
4. In the year 2007 when 11 FACS teachers retire and in 2010 when 16 FACS
teachers retire, North Dakota State University’s graduation of two to eight new
FACS teachers per year will not keep up with the retirements.
5. The majority of the FACS teachers believe that another teacher will fill their
position if they left next year and in five years, but the data were inconclusive
for ten years.

173

6. The majority of the FACS teachers will recommend teaching family and
consumer sciences to high school students as a career choice for next year, five
years, and in ten years.
7. The majority of the FACS teachers believe they will have administrative
support for their programs for next year, five years, and ten years.
Teachers ’ Beliefs About the Future o f FACS
1. The majority of the FACS teachers believe that the demand for FACS teachers
will increase for next year, five years, and ten years.
2. The majority of the FAC teachers believe that FACS programs will survive
funding cutbacks for next year, but were undecided about FACS programs
surviving cutbacks for the next five and ten years.
3. The majority of FACS teachers did not believe that FACS student enrollments
will increase and classes will be added for next year, and were undecided about
FACS student enrollments increasing and classes being added for five and ten
years.
4. The majority of the FACS teachers believe that FACS programs will continue
to offer classes for non-college bound students for next year, five years, and ten
years.
5. The majority of FACS teachers believe that a large percent of today’s North
Dakota FACS teachers will retire next year, in five years, and in ten years.
6. The majority of the FACS teachers believe that when a FACS teacher retires,
the position will be filled with another teacher for next year; but they were
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undecided about filling the position with another teacher for the next five and
ten years.
7. The majority of the FACS teachers believe that college-bound classes will not
be more important than FACS classes for next year and five years, but the data
for ten years were inconclusive.
8. For next year, five years, and ten years, the majority of the FACS teachers
believe that FACS programs will continue to suffer from image or identity
problems.
9. The majority of FACS teachers believe that FACS programs will continue to
suffer from scheduling conflicts for next year, five years, and ten years.
10. The majority of the FACS teachers believe that FACS students will continue to
value FACS classes for next year, five years, and ten years.
11. For next year, five years, and ten years the majority of FACS teachers believe
that colleges will prepare fewer FACS teachers.
12. About 30% of the FACS teachers do not believe that perceptions of outdated
curriculum will be a problem for next year, five, and ten years, but about 30%
were undecided and about 30% agreed leaving this question inconclusive.
13. For next year, five years, and ten years, about 30% of the FACS teachers
believe that more career choices for females will hurt FACS enrollments, but
about 30% disagreed and about 30% were undecided, leaving the question
inconclusive.
14. For next year the majority of the FACS teachers believe that FACS programs
will stay open because parents will complain if they close, but they were
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undecided about programs staying open for the next five and ten years because
of parents complaining if they close.
15. The majority of FACS teachers were undecided about whether FACS programs
would reopen next year, five years, and ten years, when FACS teachers move
into the local community.
Conclusions of the FACS Principals
As a result of the analysis of the data in Chapter IV, the following conclusions
have been drawn based on the FACS principals’ responses regarding this study.
Demographics o f the FACS principals
1. The majority of the North Dakota FACS principals who answered this survey
were males holding a masters degree that was earned between 1990-1999.
2. The majority of the FACS principals who answered this survey spent their
careers in North Dakota and administering family and consumer sciences in
grades 6-12 in small communities.
Principals ’ Beliefs about the Future o f FACS
1. The majority of the FACS principals believe that the demand for FACS
teachers will increase for next year, five years, and ten years.
2. The majority of the FACS principals believe that FACS programs will survive
funding cutbacks for next year, but were undecided about FACS programs
surviving funding cutbacks for five and ten years.
3. The majority of the FACS principals did not believe that FACS student
enrollments will increase and classes will be added for next year, five years,
and ten years.
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4. The majority of the FACS principals believe that FACS programs will continue
to offer classes for non-college bound students for next year, five years, and ten
years.
5. The majority of the FACS principals believe that a large percent of today’s
North Dakota FACS teachers will retire next year, in five years, and in ten
years.
6. The majority of the FACS principals believe that when a FACS teacher retires
this year, the position will be filled with another teacher, but they were
undecided if the position would be filled for the next five and ten years.
7. The majority of the FACS principals believe that college-bound classes will be
more important than FACS classes for next year, five years, and ten years.
8. About 40% of the FACS principals believe that FACS programs will continue
to suffer from image or identity problems for next year, five years, and ten
years; but about 40% were either undecided or disagreed leaving the question
inconclusive.
9. The majority of the FACS principals believe that FACS programs will continue
to suffer from scheduling conflicts for next year, five years, and ten years.
10. The majority of the FACS principals believe that FACS students will continue
to value FACS classes for next year, five years, and ten years.
11. The majority of the FACS principals believe that colleges will prepare fewer
FACS teachers for next year, five years, and ten years.
12. About 40% of the FACS principals believe that perceptions of outdated
curriculum will continue to be a problem for next year, five years, and ten
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years; but about 40% of the principals disagreed leaving the question
inconclusive.
13. About 40% of the FACS principals believe that more career choices for
females will hurt FACS enrollments for next year, five years, and ten years; but
about 40% disagreed leaving the question inconclusive.
14. For next year the majority of the FACS principals do not believe that FACS
programs will stay open because parents will complain if they close, and for
five years the principals were undecided and for ten years evenly split between
disagree and undecided leaving this question inconclusive.
15. The majority of the FACS principals did not believe or were undecided
whether FACS programs will reopen in the next year, five years, and ten years
when FACS teachers move into the local community.
Conclusions Between Teachers’ and Principals’ Comments
As a result of the analysis of the data in Chapter IV, the following conclusions
have been drawn based on the comparison between the FACS teachers’ and the
principals’ responses regarding this study.
1. Both the FACS teachers and principals believe that the demand for FACS
teachers will increase for next year and in ten years. But there was a significant
difference in their beliefs for the next five years with the FACS teachers
believing that the demand for FACS teachers will increase and the principals
not believing that the demand for FACS teachers will increase.

178

2. In the first year both the FACS teachers and principals agree that FACS
programs will survive funding cutbacks, and for five and ten years they are
both undecided.
3. The FACS teachers and principals show a significant difference in their beliefs
with the teachers believing that FACS student enrollments will increase and
classes will be added next year, five years, and ten years and the principals do
not believe that enrollments will increase and classes will be added.
4. Both the FACS teachers and principals believe that FACS programs will
continue to offer classes for non-college bound students for next year, five
years, and ten years.
5. Both the FACS teachers and principals believe that a large percent of today’s
North Dakota FACS teachers will retire next year and in ten years, but there
was a significant difference in their beliefs regarding retirements for the next
five years. The FACS teachers believe that a large percent of today’s North
Dakota FACS teachers will retire in the next five years, but the principals did
not.
6. Both the FACS teachers and principals believe that if a FACS teacher retires
next year and in ten years, the position will be filled; and both were undecided
for filling the position for the next five years.
7. The FACS teachers and principals were significantly different in their beliefs
with the FACS principals believing that college-bound classes will be more
important than FACS for next year, five yeas, and ten years and the FACS
teachers believing that FACS will be more important.
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8. The FACS teachers and principals believe that FACS programs will continue to
suffer from image or identity problems for next year, five years, and ten years.
9. The FACS teachers and principals did differ significantly in their average belief
that FACS programs will continue to suffer from scheduling conflicts for next
year, five years, and ten years with the FACS teachers believing stronger than
the principals.
10. The FACS teachers and principals did differ significantly in their average
belief regarding students valuing FACS classes for next year and five years.
The FACS teachers believe that students will value FACS classes for next year
and five years but principals did not, and after ten years they were both
undecided if students will value FACS classes.
11. Both the FACS teachers and principals believe that colleges will prepare fewer
FACS teachers for next year, five years, and ten years.
12. Both the FACS teachers and principals believe that perceptions of outdated
curriculum will continue to be a problem for next year, five years, and ten
years.
13. Both the FACS teachers and principals were undecided about whether or not
more career choices for females will hurt FACS enrollment for next year, five
years, and ten years. On the national level career choices for females have been
proven to hurt FACS enrollments.
14. The FACS teachers and principals did differ significantly in their beliefs
regarding FACS programs staying open for next year, five years, and ten years
because parents will complain if they close. The FACS teachers believe
180

stronger than the principals that FACS programs will stay open for next year,
five years, and ten years because parents will complain if they close.
15. Both the FACS teachers and principals believe that FACS programs will not
reopen when FACS teachers move into the local community for next year and
ten years, but did differ significantly in their beliefs for five years. This
question was asked because in North Dakota some programs have been
reopened after being closed for as long as 10-11 years because a FACS teacher
has moved into the area.
Implications and Discussions
This section warrants a discussion and thus implications of two problems
encountered by the FACS teachers and their principals in completing the surveys and
four inconsistencies or unclear findings in the data. In completing the surveys, the FACS
teachers indicated that some of the questions were leading them to specific answers. Also
the open-ended questions were not designed to allow either teachers or principals to
express their beliefs that FACS programs should be eliminated and their reasons why.
Both survey problems could imply skewed data showing only the positive side of FACS
programs.
The first of the four inconsistencies or unclear findings in the data refers to the
majority of FACS teachers believing that the demand for FACS teachers will increase for
next year, five years, and ten years in Table 17. And yet in Table 19 the majority of
FACS teachers did not believe that FACS student enrollments will increase and classes
will be added for next year, and were undecided about FACS student enrollments
increasing and classes being added for five and ten years which would increase the
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demand for FACS teachers. Thus, the reason why the majority of FACS teachers believe
that the demand for FACS teachers will increase for next year, five years, and ten years is
probably because of the predicted retirements in Table 10 and not because of increasing
student enrollments.
The second of the four inconsistencies or unclear findings in the data refers to the
principals ranking marketing education as their last elective choice within a limited
budget in Table 40. And yet in the open-ended questions in Table 58, how they retained
or increased their FACS program was by marketing the program. The probable
explanation for the inconsistency is the difference between large and small school
electives because the smaller schools would not have the enrollment to offer marketing
education.
The third of the four inconsistencies or unclear findings in the data refers to the
majority of the principals believing that FACS programs will continue to suffer from
scheduling conflicts for next year, five years, and ten years in Table 49. And yet in the
open-ended questions in Table 59, how they retained or increased their FACS program
was by avoiding scheduling conflicts. Thus, inconsistencies are exhibited between their
claim as to what they have done and their prediction.
The fourth of the four inconsistencies or unclear findings in the data refers to
comments made earlier in chapter two and this chapter about North Dakota FACS
enrollments staying constant and even increasing according to Karen Botine, state
supervisor of Family and Consumer Sciences, Department of Career and Technical
Education, and the North Dakota Department of Public Instruction’s K-12 enrollment
figures. And yet in Table 19 the majority of FACS teachers do not believe that FACS
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student enrollments will increase and classes will be added for next year, and were
undecided about FACS student enrollments increasing and classes being added for five
and ten years which would increase the demand for FACS teachers. And there is a
general concern expressed by several FACS teachers in the open-ended question section
about living in fear of losing their jobs or going from full time to part time. As small
schools in the less populated rural areas lose enrollment, they will combine and there will
be some FACS teachers without jobs if they are not mobile. The FACS enrollment
inconsistencies probably appear between the large and small schools because the larger
districts are adding classes and thus hiring more teachers.
In conclusion, Bobbit (1988) and Hall and Miller (1989) were among the first to
predict a serious national shortage of home economics teachers in the 1990s. Many FACS
researchers conducted both state and national studies publishing journal articles that
provoked the national FACS organizations to sponsor meetings, sponsor studies, publish
journal articles, pass resolutions, award grants, and prepare resource packets to recruit
students and teachers.
In the mean time the North Dakota secondary home economics teachers were
shifting the curriculum as the boys entered their classrooms. Then as girls were
encouraged to follow non-traditional career tracks, the secondary enrollments shifted to
the seven and eighth grade required courses. The FACS teachers moved forward adapting
the curriculum to the students in their classrooms, later changing the name and adopting a
new mission and national standards. They realized that they were qualified to teach
seventh and eighth grade health, which increased their class loads and enrollment figures.
They heeded the words of the national organizations through its publications and
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meetings and learned to promote their programs to the administrators, counselors, other
teachers, school boards, the community, parents, and to the students. Thus, North
Dakota’s middle and secondary public school enrollment has remained constant and even
increased since 1989 when the FACS teacher shortage was predicted.
Unlike the public school system the North Dakota Legislature and the newly
formed North Dakota University System did not heed the published literature and
dropped the ball by closing FACS college programs when a FACS teacher shortage was
predicted. The North Dakota Legislature, as in many states, is not fully funding higher
education to maintain all needed or wanted programs that train the labor force in the state.
Thus, the Board of Higher Education facing a decrease in legislative funding with
operating cost increasing redefined the mission of each institution resulting in the
elimination of low enrollment programs or duplication of programs.
The reasons for closing the two FACS university education programs at the
University of North Dakota and Minot State University were exactly the same redefining the mission, availability of resources, and low enrollment. But actually very
little financial resources were saved because the faculty were retained at both universities
and moved to other departments (Schmidt, 1994). The highest cost factor in any
institution is in the form of salaries and benefits. The shifting of the FTE (Full Time
Equivalents) allowed other departments within the school or college to offer more
courses. Thus, it does come down to the role of the dean or department chairperson to
make the crucial decision to continue or eliminate programs to save or build other
programs.
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This researcher offers three reasons why the university student enrollment
dropped both nationally and in North Dakota that could be used as solutions to the
problem. The two-year home economics minor program at Minot State University was a
feeder program to the other two larger universities. The 460 students taking the home
economics classes were not all home economics minors, but primarily females who were
from small schools in Northwest North Dakota who never had the opportunity to take
home economics classes. They were an untapped resource that should have been
recruited. Historically, higher education institutions remain independent from each other,
thus the three North Dakota home economics programs were not communicating the
problems that they were facing which lead to their downfall. The three programs working
together along with the state supervisor and state organizations could have actively
recruited and increased their enrollment numbers, but were never given that chance.
The second reason why the university student enrollment dropped both nationally
and in North Dakota that could be used as solutions to the problem was derived from
Glenda Crawford. Crawford (1993) stated the first reason in her defense of keeping the
University of North Dakota’s FACS education program that also matches the national
literature. She stated that home economics education was in a transitional stage as many
of our social institutions and our society itself with women being encouraged to follow
non-transitional career tracks. Teacher education enrollments are lower because the job
market is moving to prestige, power, and money occupations. Central values are
changing in our society, and thus, women, families, and children are getting lost.
Leadership within the field is lacking. At a time when leadership is critically needed to
pull out the enrollment slump, the leadership is lost. The down sizing of home
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economics education at the university level directly leads to the closure of public school
programs due to the lack of qualified applicants.
The third reason given by the researcher on why the university student enrollment
dropped both nationally and in North Dakota that could be used as a solution to the
problem was derived from Cheryl Lee’s North Carolina study in chapter II. Lee (1998b)
thought that recruiting at the middle school would increase the supply of FACS teachers,
but only 16% of the 1,297 eighth graders surveyed expressed an interest in pursuing a
FACS career. In studying the North Dakota K-12 course codes, our largest FACS student
enrollment is in the seventh and eighth grades with female and male students choosing
one or two specialized courses in high school that will benefit them to live independently
not to major in FACS in college. Thus, the secondary FACS feeder program to the
university level no longer exits.
Recommendations
The findings of this study and the review of the literature suggest that there is
support for FACS programs, thus the following are recommendations on how can high
schools and colleges retain or increase family and consumer sciences programs. These
recommendations are suggested for the North Dakota Department of Career and
Technical Education, North Dakota State University Education Department, and the
North Dakota public school FACS teachers and FACS principals.
1. If every FACS teachers who filled out this survey would recruit one student
from their program to study family and consumer sciences education, 157 new
students would enter North Dakota State University and would take care of the
FACS teacher shortage.
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2. FACS teachers need to encourage the 7 and 8th graders to acquire additional life
and occupational skills from high school FACS classes and to pursue a FACS
teaching career thus increasing both high school and college enrollments.
3. Since principals believe that college-bound classes are more important than
FACS, they probably are thinking of the major concern of both teachers and
principals that students have strong math and science skills. FACS teachers
could incorporate these skills into FACS lessons so that students recognize the
need and daily application of math and science and also learn FACS lessons at
deeper levels. FACS teachers and math and science teachers may be willing to
team or at least plan cooperatively.
4. FACS teachers and FACS principals need to work on creative schedule ideas to
insure students the opportunity to choose FACS classes.
5. North Dakota State University’s education department should work on both
recruiting and retention of FACS students.
6. Since the majority of the teachers will not leave the work force to obtain an
advanced degree, the university system should be very creative using IVN
(Interactive Television), weekend classes, cohorts, and online courses.
7. Since the Transition-to-Teaching teachers already have a bachelor degree,
earning a FACS masters degree, as the second degree would be an incentive to
enter the program.
8. All three of the above entities should increase their communication level and
promotion efforts to address the image or identity problems and the perceptions
of outdated curriculum.
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9. All three of the above entities should contact their legislator/s and informed
them of how their lack of funding trickled down to the closing of FACS middle
and secondary programs because of the lack of qualified FACS teachers. The
legislators in the districts where the FACS programs closed should be
contacted first.
10. As the crisis hits the critical stage in the fourth and fifth year, all three of the
above entities will need to have available funding such as scholarships, loan
forgiveness, or other job incentives available to offer to students and teachers
to fill teaching positions.
Further Study
1. This researcher should consider a follow-up study separating the data for
school and community size to determine if image or identity problems and
perceptions of outdated curriculum exist only in small rural communities.
2. Another follow-up study could compare the North Dakota Department of
Public Instruction school enrollment data to the FACS retirement data to
predict if the school enrollments will decrease faster than FACS teachers retire.
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APPENDICES

Appendix A
Family and Consumer Sciences (FACS) Teacher’s Survey
A ll in f o rm a tio n w ill b e h e ld in s tric t c o n fid e n c e a n d re s p o n d e n ts w ill n o t b e id e n tif ie d in d iv id u a lly , b y
s c h o o l, o r b y s c h o o l s y s te m . P le a s e a n s w e r all q u e s tio n s a s h o n e s tly a s p o s s ib le . Please complete this

survey right now, or as soon as possible, or no later than March 11.
G e n d e r: M a le
D e g re e

F e m a le
Y ear

In s titu tio n

S ta te

M a jo r

M in o r

N u m b e r o f w o r k in g y e a rs in e d u c a tio n in N o rth D a k o t a : _____________ O u t o f S t a t e : ____________
W h a t le v e l(s ) d o y o u te a c h /a d m in is te r ? C h e c k (x ) a ll th a t a p p ly .
M id d le S c h o o l (g r a d e s 6 - 8 ) _________

S e n io r h ig h s c h o o l (g r a d e s 9 - 1 2 ) _________

W h a t is y o u r to ta l e n r o llm e n t in g ra d e s 6 - 1 2 ? _____ T o ta l F A C S e n ro llm e n t in g r a d e s 6 - 1 2 ? _____
F o r e a c h s ta te m e n t b e lo w , d o y o u b e lie v e it w ill h a p p e n n e x t y e a r ? In fiv e y e a r s ? In te n y e a r s ?
C irc le th e a p p r o p r ia te n u m b e r in e a c h c o lu m n u s in g th e f o llo w in g r e s p o n s e c a te g o rie s :

l=strongly disagree, 2=disagree, 3=undecided, 4=agree, 5=strongly agree, N/A=not applicable
N ext Y ear

F iv e Y e a rs

T e n Y e a rs

1. I w ill r e m a in in s a m e p o s itio n .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

2. I w ill s e e k a p o s itio n e ls e w h e r e .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

3. I w ill s e e k a h ig h e r p o s itio n .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

4. I w ill s e e k e m p lo y m e n t o u ts id e e d u c a tio n .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

5. I w ill le a v e th e w o rk fo rc e te m p o ra r ily .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

6. 1 w ill le a v e th e w o rk fo rc e to o b ta in an
a d v a n c e d d e g re e .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

9. A n o th e r te a c h e r w ill fill m y p o s itio n i f I le a v e . 1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

11. I w ill le a v e m y p o s itio n b e c a u s e o f w o rk lo ad . 1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

7. I w ill le a v e th e w o rk fo rc e p e rm a n e n tly
b e fo re re tire m e n t.
8. 1 w ill re tire . W h e n ?

Y ear

10. I w ill le a v e m y p o s itio n b e c a u s e o f sa la ry .
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12. I w ill re c o m m e n d te a c h in g F A C S to h ig h sc h o o l
s tu d e n ts a s a c a r e e r c h o ic e .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

13. I w ill h a v e a d m in is tr a tiv e s u p p o r t f o r m y
p ro g r a m .

F o r e a c h s ta te m e n t b e lo w , d o y o u b e lie v e it w ill h a p p e n n e x t y e a r ? In fiv e y e a rs ? In te n y e a rs ?
C irc le th e a p p r o p r ia te n u m b e r in e a c h c o lu m n u s in g th e fo llo w in g re s p o n s e c a te g o rie s .

l=strongly disagree, 2=disagree, 3=undecided, 4=agree, 5=strongly agree, N/A=not applicable
N ext Y ear

F iv e Y e a rs

T e n Y e a rs

1. T h e d e m a n d fo r F A C S te a c h e rs w ill in c re a se .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

2. F A C S p ro g r a m s w ill s u r v iv e fu n d in g c u tb a c k s .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

5. A la rg e p e rc e n t o f to d a y ’s N o rth D a k o ta F A C S
te a c h e r s w ill re tire .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

6. W h e n a F A C S te a c h e r re tire s , th e p o s itio n w ill b e
fille d w ith a n o th e r te a c h e r.

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

10. I b e lie v e s tu d e n ts w ill v a lu e F A C S c la s s e s .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

11. C o lle g e s w ill p r e p a r e fe w e r F A C S te a c h e rs .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

12. P e r c e p tio n s o f o u td a te d c u rr ic u lu m w ill c o n tin u e
to b e a p ro b le m .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

3. F A C S s tu d e n t e n ro llm e n ts w ill in c re a s e a n d c la s s e s
w ill b e a d d e d .
4 . F A C S p r o g r a m s w ill c o n tin u e to o ff e r c la s s e s fo r
n o n -c o lle g e b o u n d s tu d e n ts .

7. C o lle g e - b o u n d c la s s e s w ill b e m o re im p o rta n t
th a n F A C S .
8. F A C S p r o g r a m s w ill c o n tin u e to s u f f e r fro m
im a g e /id e n tity p ro b le m s .
9. F A C S p ro g r a m s w ill c o n tin u e to s u f f e r fro m
s c h e d u lin g c o n flic ts .

13. M o re c a r e e r c h o ic e s fo r fe m a le s w ill h u rt F A C S
e n ro llm e n ts .
14. F A C S p r o g r a m s w ill s ta y o p e n b e c a u s e p a re n ts
w ill c o m p la in .
15. F A C S p ro g r a m s w ill re o p e n w h e n F A C S te a c h e rs
m o v e in to th e lo c a l c o m m u n ity .
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I encourage you to use this page to share with me your general thoughts about your job and the profession
of family and consumer sciences now and in the future.

H o w c a n h ig h s c h o o ls a n d c o lle g e s re ta in a n d in c r e a s e e n ro llm e n ts in f a m ily a n d c o n s u m e r s c ie n c e s
p ro g ra m s?

W h a t h a v e y o u d o n e th a t h a s w o rk e d in y o u r F A C S p ro g r a m to in c re a s e e n r o llm e n t?

T h a n k y o u f o r y o u r c o n tr ib u tio n to p la n n in g f o r th e fu tu re . P le a s e m a il th e q u e s tio n n a ir e in th e s ta m p e d ,
s e l f - a d d r e s s e d e n v e lo p e b y March 11, 2005.
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Appendix B
Family and Consumer Sciences (FACS) Principal’s Survey
All information will be held in strict confidence and respondents will not be identified individually, by
school, or by school system. Please answer all questions as honestly as possible. Please complete this
survey right now, or as soon as possible, or no later than Friday, March 11.
Gender: Male
Degree

Female
Year

Institution

State

N u m b e r o f w o r k in g y e a rs in e d u c a tio n in N o rth D a k o ta : ___________________

Major

Minor

O u t o f S t a t e : ____________

W h a t le v e l(s ) d o y o u te a c h /a d m in is te r ? C h e c k (x ) a ll th a t a p p ly .
M id d le S c h o o l (g r a d e s 6 - 8 ) ______________

S e n io r h ig h s c h o o l (g r a d e s 9 - 1 2 ) _________________

W h a t is y o u r to ta l e n ro llm e n t in g ra d e s 6 - 1 2 ? _________

T o ta l F A C S e n r o llm e n t in g r a d e s 6 - 1 2 ? ______

M y k n o w le d g e a b o u t fa m ily a n d c o n s u m e r s c ie n c e s p ro g r a m s c o m e s fro m : C h e c k (x ) a ll th a t a p p ly .
__________ T o o k F A C S c la s s e s in m id d le /h ig h sc h o o l
__________ T o o k F A C S c o u r s e s in c o lle g e .
__________ H a v e o r h a d frie n d s w h o to o k F A C S c o u rs e s
__________ T o o k F A C S c o u r s e s in A d u lt E d u c a tio n
__________ H a v e o r h a d c h ild re n e n ro lle d in F A C S c la s s e s
__________ M a d e v is ita tio n s to F A C S c la s s ro o m s
__________ A tte n d e d s c h o o l fa irs a n d o th e r a c tiv itie s p r o m o tin g F A C S c la s s e s
________ _ A tte n d e d a c tiv itie s o f F a m ily , C a re e r, & C o m m u n ity L e a d e rs o f A m e r ic a ( F C C L A )
__________ M e e tin g w ith F A C S te a c h e rs to d is c u s s th e ir c la s s e s
__________ I n v o lv e m e n t in c u rr ic u lu m d e v e lo p m e n t o f in - s e rv ic in g
__________ O th e r ( S p e c ify )_________________________________________________________________________
W ith in a lim ite d b u d g e t s itu a tio n , p r io r itiz e (r a n k 1 -1 1 ) th e fo llo w in g e le c tiv e s :
__________ A g r ic u ltu re E d u c a tio n
__________ A rt
_ B u s in e s s & In fo rm a tio n T e c h n o lo g y
__________ F a m ily a n d C o n s u m e r S c ie n c e s
__________ F o re ig n L a n g u a g e
__________ In fo rm a tio n T e c h n o lo g y
__________ M a r k e tin g E d u c a tio n
__________ M u s ic
__________ T e c h n o lo g y E d u c a tio n
__________ T r a d e /T e c h n ic a l
H e a lth C a re e rs
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F o r e a c h s ta te m e n t b e lo w , d o y o u b e lie v e it w ill h a p p e n n e x t y e a r ? In fiv e y e a r s ? In te n y e a rs ?
C irc le th e a p p r o p r ia te n u m b e r in e a c h c o lu m n u s in g th e f o llo w in g r e s p o n s e c a te g o rie s .
l = s t r o n g l y d i s a g r e e , 2 = d i s a g r e e , 3 = u n d e c i d e d , 4 = a g r e e , 5 = s tr o n g ! y a g r e e , N /A = n o t a p p l i c a b l e

Next Year

Five Years

Ten Years

1. T h e d e m a n d f o r F A C S te a c h e rs w ill in c re a s e .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

2 . F A C S p r o g r a m s w ill s u r v iv e fu n d in g c u tb a c k s .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

3. F A C S s tu d e n t e n r o llm e n ts w ill in c re a s e a n d
c la s s e s w ill b e a d d e d .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

4. F A C S p r o g r a m s w ill c o n tin u e to o ff e r c la s s e s fo r
n o n - c o lle g e b o u n d s tu d e n ts .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

10. I b e lie v e s tu d e n ts w ill v a lu e F A C S c la s s e s .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

11. C o lle g e s w ill p r e p a r e fe w e r F A C S te a c h e rs .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

13. M o r e c a r e e r c h o ic e s fo r f e m a le s w ill h u r t F A C S
e n ro llm e n ts .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

14. F A C S p r o g r a m s w ill s ta y o p e n b e c a u s e p a re n ts
w ill c o m p la in .

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

1 2 3 4 5 N /A

5. A la rg e p e r c e n t o f to d a y ’s N o rth D a k o ta F A C S
te a c h e r s w ill re tire .
6. W h e n a F A C S te a c h e r re tire s , th e p o s itio n w ill b e
fille d w ith a n o th e r te a c h e r.
7. C o lle g e - b o u n d c la s s e s w ill b e m o re im p o rta n t
th a n F A C S .
8. F A C S p r o g r a m s w ill c o n tin u e to s u f f e r fro m
im a g e /id e n tity p ro b le m s .
9. F A C S p r o g r a m s w ill c o n tin u e to s u f f e r fro m
s c h e d u lin g c o n flic ts .

12. P e r c e p tio n s o f o u td a te d c u rr ic u lu m w ill c o n tin u e
to b e a p ro b le m .

15. C lo s e d F A C S p ro g r a m s w ill re o p e n w h e n F A C S
te a c h e r s m o v e in to th e lo c a l c o m m u n ity .
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I encourage you to use this page to share with me your general thoughts about your job and the profession
of family and consumer sciences now and in the future.

H o w c a n h ig h s c h o o ls a n d c o lle g e s re ta in a n d in c r e a s e e n ro llm e n ts in fa m ily a n d c o n s u m e r s c ie n c e s
p ro g ram s?

W h a t h a v e y o u d o n e th a t h a s w o rk e d in y o u r F A C S p ro g r a m to in c re a s e e n ro llm e n t?

T h a n k y o u fo r y o u r c o n tr ib u tio n to p la n n in g fo r th e fu tu re . P le a s e m a il th e q u e s tio n n a ir e in th e s ta m p e d ,
s e lf - a d d r e s s e d e n v e lo p e b y March 11, 2005.
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Appendix C
Teacher’s Cover Letter

/*<■ /

1127C - 32nd Avenue SW, Minot, North Dakota, 58701
F e b ru a ry 2 8 , 2 0 0 5

T e a c h e r ’s N a m e
School
A d d re s s
C ity , S t a t e , Z ip
D e a r ( N a m e ),
M y n a m e is E la in e L a rs o n a n d I a m a d o c to ra l s tu d e n t a t th e U n iv e rs ity o f N o rth D a k o ta as w e ll a s
a p ro f e s s o r a t M in o t S ta te U n iv e rs ity . I a m w o rk in g o n th e d is s e rta tio n to p ic , F u tu r e N e e d fo r F a m ily a n d
C o n s u m e r S c ie n c e s T e a c h e rs in N o rth D a k o ta ’s P u b lic S c h o o ls , w ith th e N o rth D a k o ta D e p a rtm e n t o f
C a re e r a n d T e c h n ic a l E d u c a tio n to d e v e lo p lo n g -ra n g e p la n s to re s p o n d to th e p re d ic te d fa m ily a n d
c o n s u m e r s c ie n c e s te a c h e r s h o rta g e . A c c o rd in g to K a re n B o tin e , S ta te S u p e rv is o r o f F a m ily a n d C o n s u m e r
S c ie n c e s , a s tu d y o f o u r p r o f e s s io n is s o r e ly n e e d e d a n d w o u ld g iv e u s all v a lu a b le in f o rm a tio n in w h ic h to
p la n o u r fu tu re .
T o re s p o n d to th e fa m ily a n d c o n s u m e r s c ie n c e s te a c h e r sh o rta g e , w e n e e d th e b e s t p o s s ib le
in f o rm a tio n a b o u t th e fu tu re . T h e b e s t in f o rm a tio n a b o u t c u rric u lu m tre n d s , s tu d e n t e n ro llm e n ts , a n d c a re e r
p la n s o f te a c h e rs w h ic h a re k e y fa c to rs a ffe c tin g te a c h e r s u p p ly a n d d e m a n d c o m e s fro m y o u , th e fa m ily
a n d c o n s u m e r s c ie n c e s te a c h e r. Y o u r p a rtic ip a tio n is c o m p le te ly v o lu n ta ry . H o w e v e r, I s in c e re ly h o p e y o u
w ill p a rtic ip a te a s y o u r in fo rm a tio n is v e ry v a lu a b le to th e s tu d y . B y re tu rn in g th e s u rv e y , it w ill b e
a s s u m e d th a t y o u h a v e g iv e n m e c o n s e n t to u s e y o u r re s p o n s e s in m y s tu d y . I w ill b e a s k in g y o u r sc h o o l
p rin c ip a l to r e s p o n d to a s im ila r su rv e y . P le a s e c o m p le te th e s u r v e y a n d re tu rn it b y

Friday, March 11.

T h e s u rv e y s w ill b e s to re d in lo c k e d file s in th e U N D E d u c a tio n a l L e a d e rs h ip D e p a rtm e n t fo r a t
le a s t th r e e y e a rs fo llo w in g th e c o m p le tio n o f th e s tu d y a n d th e n sh re d d e d . A ll in fo rm a tio n w ill b e tr e a te d as
c o n fid e n tia l a n d a ll re s p o n s e s w ill r e m a in a n o n y m o u s . O n ly th e re s e a rc h e r, th e a d v is e r, a n d p e o p le w h o
a u d it IR B p ro c e d u r e s w ill h a v e a c c e s s to th e d a ta . I f y o u h a v e q u e s tio n s a b o u t th e re s e a rc h , p le a s e call
E la in e L a rs o n a t 7 0 1 -8 3 9 -3 2 7 5 o r D r. L a rry K lu n d t, a d v is e r, a t 7 0 1 -7 7 7 -4 3 6 5 . I f y o u h a v e a n y o th e r
q u e s tio n s o r c o n c e rn s , p le a s e c a ll R e s e a rc h D e v e lo p m e n t a n d C o m p lia n c e a t 7 0 1 -7 7 7 -4 2 7 9 .
T h a n k y o u fo r y o u r c o o p e ra tio n . I h o p e to re p o r t o n th e s u r v e y r e s u lts a t th e F a ll 2 0 0 5 C a re e r a n d
T e c h n ic a l E d u c a tio n C o n fe re n c e h e ld in B ism a rc k .
S in c e re ly ,

E la in e H . L a rs o n
U N D D o c to ra te C a n d id a te
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Appendix D
Principal’s Cover Letter

1127C - 32nd Avenue SW, Minot, North Dakota, 58701
f.

,v

4■
f

F e b ru a ry 2 8 , 2 0 0 5

P r in c ip a l’s N a m e
School
A d d re s s
C ity , S ta te Z ip
D e a r (M r./M s . N a m e ),
M y n a m e is E la in e L a rs o n a n d I a m a d o c to ra l s tu d e n t a t th e U n iv e rs ity o f N o r th D a k o ta a s w e ll a s
a p ro f e s s o r a t M in o t S ta te U n iv e rs ity . I a m w o rk in g o n th e d is s e rta tio n to p ic , F u tu re N e e d f o r F a m ily a n d
C o n s u m e r S c ie n c e s T e a c h e rs in N o rth D a k o ta ’s P u b lic S c h o o ls , w ith th e N o rth D a k o ta D e p a rtm e n t o f
C a re e r a n d T e c h n ic a l E d u c a tio n to d e v e lo p lo n g - ra n g e p la n s to re s p o n d to th e p re d ic te d fa m ily a n d
c o n s u m e r s c ie n c e s te a c h e r s h o rta g e . T o d o so , w e n e e d y o u to v o lu n te e r y o u r e x p e rt in s ig h ts a s an
a d m in is tra to r o f y o u r sc h o o l.
P le a s e re s p o n d to o u r s u r v e y b e c a u s e y o u r e x p e rie n c e s a n d fu tu re p e rs p e c tiv e s a re v e ry im p o rta n t
to p re d ic t c u rr ic u lu m tr e n d s a n d s tu d e n t e n ro llm e n ts . Y o u r p a rtic ip a tio n in th is s u r v e y is c o m p le te ly
v o lu n ta ry . H o w e v e r, I s in c e re ly h o p e y o u w ill p a rtic ip a te a s y o u r in f o rm a tio n is v e r y v a lu a b le to th e stu d y .
B y re tu rn in g th is s u rv e y , it w ill b e a s s u m e d th a t y o u h a v e g iv e n m e c o n s e n t to u s e y o u r re s p o n s e s in m y
stu d y . W e a s k th a t y o u c o m p le te th e s u r v e y ra th e r th a n y o u r fa m ily a n d c o n s u m e r s c ie n c e s te a c h e r b e c a u s e
sh e w ill re c e iv e a s im ila r su rv e y . P le a s e c o m p le te th e s u rv e y a n d re tu rn it b y

Friday, March 11.

T h e s u rv e y s w ill b e s to re d in lo c k e d file s in th e U N D E d u c a tio n a l L e a d e rs h ip D e p a rtm e n t fo r a t
le a s t th r e e y e a rs fo llo w in g th e c o m p le tio n o f th e s tu d y a n d th e n sh re d d e d . A ll in f o rm a tio n w ill b e tr e a te d as
c o n fid e n tia l a n d a ll re s p o n s e s w ill re m a in a n o n y m o u s . O n ly th e re s e a rc h e r, th e a d v is e r, a n d p e o p le w h o
a u d it IR B p ro c e d u r e s w ill h a v e a c c e s s to th e d a ta . I f y o u h a v e q u e s tio n s a b o u t th e re s e a rc h , p le a s e call
E la in e L a rs o n a t 7 0 1 -8 3 9 -3 2 7 5 o r D r. L a rry K lu n d t, a d v is e r, a t 7 0 1 -7 7 7 -4 3 6 5 . I f y o u h a v e a n y o th e r
q u e s tio n s o r c o n c e rn s , p le a s e c a ll R e s e a rc h D e v e lo p m e n t a n d C o m p lia n c e a t 7 0 1 -7 7 7 -4 2 7 9 .
T h a n k y o u fo r y o u r c o o p e ra tio n . I h o p e to r e p o r t o n th e s u r v e y re s u lts a t th e F a ll 2 0 0 5 C a re e r a n d
T e c h n ic a l E d u c a tio n C o n fe re n c e h e ld in B ism a rc k .
S in c e re ly ,

E la in e H . L a rs o n
U N D D o c to ra te C a n d id a te
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Appendix E
Postcard

Dear Elaine,
I have completed and returned my questionnaire.
Your Name_____________________________

School District

Miss Elaine Larson
1127C 32nd Avenue SW
Minot, ND 58701-8301
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Appendix F
Teachers’ Open-ended Responses
The following comments were taken from the surveys that were returned by the
North Dakota family and consumer sciences teachers. The comments are reported
verbatim except for minor corrections in spelling and grammar to make the meaning
more clear.
Question No. 1: I encourage you to use this page to share with me your general
thoughts about your job and the profession of family and consumer sciences now
and in the future.
1. Funding is certainly an issue. I don’t think you have to have all the bells and whistles,
as far as equipment goes, to have a great up-to-date program. But it is essential to be able
to purchase and maintain quality, basic equipment. This is becoming more difficult. Each
year I feel my job is more important as I follow social trends and issues.
2 .1 love my job - each day is different and presents challenges in a variety of ways. I
believe FCS is important because each of us needs to be able to relate to others in
positive ways to make the world a better place.
3. Be visible - in school, to other teachers, to administrators and school board. Parent
support very important.
4. Until FACS courses are required for senior high students we will continue to fight for
numbers.
5. I love my job and enjoy sharing my FACS classes with my students. I teach in an
alternative high school and feel this information is very important to their success when
they live on their own. Many of our students are already trying to live on their own. This
information will always be necessary.
6 .1 work in an outstanding dept, w/competent people. We turn 5-7 SECTIONS of classes
each year. Our curriculum is relevant and we have strong support from our school board,
administration and students. I think the biggest negative factor of FACS in ND is at the
state level. Eve never seen it do something innovative or progressive.
7 .1 thoroughly enjoy my job. However, I find that other areas of education are taking
over and teach what is taught in our content area. Our image has to change - in today’s
society, youth are not always thinking realistically and that they will make lots of money
and hire someone to do daily living skills. Wish we had realistic products to use in the
classroom. Some of it is very elementary in nature.
8. This is a great job - 1 think we need more scheduling to compete with non-electives.
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9. I have built up a strong program. I have the administration behind me. My FCCLA is
also strong. I’m trying to encourage a local gal to consider taking classes to update so she
could take over when I retire.
10. FACS offers valuable real-world preparation to students who have less and less of it
at home and in other classes.
11.1 have enjoyed my career in FACS. Schools will continue to teach concepts which are
more in FACS but a more popular title like “Health” will prevail.
12.1 am in a unique position of being shared w/2 schools. I sometimes find it difficult to
feel like things are under control. I am afraid that down the road not only will programs
(FACS) close but the school enrollments themselves will decline so much that the school
will close.
13. It is a lot of work. People change jobs more often in future - less commitment.
14. Administrators need to take FACS departments seriously and realize their value to
students and the community. Students need to see and understand the value of the classes.
I think the future for FACS is bleak.
15. We receive a lot of parental support here. Students like to balance their classes with
classes in our department.
16. As we continue to work on a media campaign I believe the # of schools offering
FACS will maintain at the current level (& even increase in other parts of the country.)
17. Family and Consumer Sciences is necessary because of the common sense approach
to living which is essential to stretching the dollar bill now and the future. Prices go up
not necessarily money. Therefore, people need to be knowledgeable and wise consumers.
18.1 love my job teaching FACS classes at DHS. We have a 4 block system which works
very well for all vocational classes. We have been on this system for 10 years +. Our
dept, consists of 2 full-time FACS teachers and one at 67%. We cut students every year
from FACS classs because another position will not be hired due to $ issues. Students
seem to enjoy our classes which are not out of date. We stay very current with what is
happening. Our curriculum in the FACS Dept, consists of food prep., world foods,
independent living, child-dev., child-related careers, 4 levels of fashion design, and life
skills. Life Skills class is a mandatory health credit at our high school for all sophomores.
19. Currently, I teach only seventh graders and while I find a great amount of support for
my program from my community and school district, I don’t feel that there is much
support for middle school FACS programs from the state.
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20. My high school is “college prep” oriented. AP classes are continually being added to
the curriculum as well as a push for dual credit. And, like many parents, our parents view
their kids as future Einsteins. Our program has been demoted as a program for “the other
kids.” Since I am soon retiring, I think my answers on the previous 28 questions may be
difficult to calculate.
21.1 love my job. Helping kids is what it is all about but the constant tension of being cut
is my hardest tension for my job. They are always scrutinizing cost, budgets etc.
However, I usually hate spring because of budget etc.
22. At the Junior High level there is no stereotype that FACS is for girls. My classes are
usually about 50/50. My numbers have stayed steady and FACS is not required. The
people in the area seem to recognize the value of a class that prepares students for the real
world - both college bound or not. The school system has not shown discrimination in
scheduling practices. Our enrollment isn’t decreasing so those problems haven’t
interfered. We do need to work on keeping our curriculum updated. Sewing is an
important part and shouldn’t be eliminated but people educated that it teaches many work
related skills - time planning - sticking to job till done, ability to read directions, etc.
2 3 .1 am a bad one to answer this as I was hired (with a minor only) as no one else
applied! And we have a great base pay! As a business major, I’ve always taught only 1 or
2 FACS classes. Now I teach six and it is too much work.
24. It is so important that we keep current with our curriculum and our equipment.
2 5 .1 absolutely love my job, I am very concerned about the teacher shortage of FACS. I
have mixed feelings because I do not want anyone to fill the position - yet I want
students to be able to take a class in FACS and there may not be a certified teacher in
FACS. I am concerned how people even should go about recruiting teachers.
26. In the future, I may be more library than FACS in my position. I have been able to
hold a full-time because I went back to school to get a LM02. Over the past 15 years, I
have been 4-5 FACS classes and 1-2 library periods daily. I have also been able to stay in
town to be available to my children.
27. I’m worried that there won’t be FACS teachers in the future.
28. I see it as very challenging. I think students need this information today more than
ever. (Nutrition, parenting, cooking skills.)
29. love my job - we all know our curriculum lasts a lifetime.
fh

th

30 .1 teach FACS to the 7 and 8 grade. The students really enjoy some of the topics we
cover. There has been positive comments from teachers and parents on how useful the
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course is. We do not have a “Home Ec.” room so topics we cover is limited. I don’t see a
FACS program at the high school level because of lack of space and equipment.
31. As a thirty year veteran of the teaching profession I often tell students if I had it all to
do over again, even knowing what I would get paid, I would choose this career path. I
have thoroughly enjoyed working with talented young people and perhaps helping to
shape who they would be as adults.
32 .1 am concerned about the leadership of the program at the state level. It is not
apparent there is enthusiasm, energy, and insight, all basic requirements of leadership. It
is also not apparent that the leadership moves forward in a timely and knowledgeable
fashion with issues such as standards development and curriculum mapping. Without
leadership, the profession in our state is not likely to thrive, or perhaps even survive.
(You will have to decide whether or not you want to include these comments, but I feel it
is a MAJOR concern.)
33. Our students love Home Ec. but because we’re such a small school with a small
enrollment we don’t have the staff or facilities for more FACS classes. I have K-12
library, I teach grades 3-6 computer keyboarding, and ITV Spanish. I don’t have any free
time. I think that FACS classes are very good now and will continue to be needed in the
future.
34. With declining enrollment and difficult funding of rural schools it is hard to predict
what will happen to all vocational programs!!
35. Very unstable position! Too many electives offered to students. I get the lower
achieving students (those that cannot do chemistry, anatomy, etc.) What happened to the
good students who were gun hoe for ‘Home Ec’ all four years of high school? Students
are being pushed to take foreign language and they can’t even crack an egg and know
nothing about child development/nutrition or value system.
36. 1. Very time consuming but rewarding. 2. Changing needs of students. 3. Seeing
more “special needs’ students.
37. The concern I have is who will be available to replace me when I retire so that the
program will continue. We currently have two people in the system that are dieticians
working on getting a teaching degree. I do work hard at encouraging students with a great
interest in FACS to teach vs. getting a degree in elementary ed. like many do. The # of
applications for those vs. FACS is eye opening to them.
3 8 .1 love teaching in the FACS department. I like being able to do lots of hands-on
activities with the students.
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39. We will have great difficulty filling positions due to retirements. People need to
become more aware of job availability. Many don’t realize the shortage in the area of
FACS.
40. Only if we can gain support of people in charge of making decisions in regards to
funding, offerings, and scheduling will FACS remain viable. Is it necessary? Yes, with
women working full time we are finally seeing the need to teach even the most basic of
life skills. We need good young teachers who are willing to commit, work hard, (longer
than 9-5) and care.
4 1 .1 really enjoy my job and I love the concepts behind FACS education. It saddens me
that others do not think families and related topics are important.
42. We have to do more projects less book and paper learning. Problem is the cost and
who will pay for teaching this way. FACS classes lend themselves to co-curricular
learning if teachers in other subjects are willing to work together.
4 3 .1taught for 20 years in Carson high school grades 7-12. We have combined our high
school with Elgin and we are now a co-op. I am teaching 7th and 8th grade FACS and my
position was cut to part time. In the rural area I live in there are no openings close by. If a
position opened up in Mandan or Bismarck I would apply and drive - which would be 65
miles. In the future I look for there to be more small schools combining which will leave
some teachers without a job.
4 4 .1 have not followed the traditional career path for a FACS teacher. I taught FACS one
year after college (after 1 yr. of subbing) and left for a job in kitchen design for twice the
salary. Eventually left that job to help my husband farm and raise my family. After 25
years absence from education returned as a sub - 6 yrs. Three yrs. ago began working on
masters in elementary ed because FACS teachers in my geographical area are my age.
Currently teach FACS 1/2 time and Pre K 1/2 time, but drive 55 miles one way. Would
eventually like to find teaching job closer to home.
45. If we could teach - 1 would be satisfied and die on the job - 1 have no time or
patience for all of the other things that are expected of us to do. I’m also tired of
counselors using our classes as dumping grounds for students who do not want to be
there. It also is so unfair for us to have 3-4 preps and curriculum mapping to do when
most teachers have 1 or 2.
46. As a recent graduate from NDSU, my class was a whopping 2! Now, when you only
graduate 2-5 students a semester, that has to say something. I think young people are
choosing other career paths simply because teaching doesn’t pay. Going to school four
years and only making $23,000 in education, while the next career with the same
bachelors degree is making $40,000-50,000.
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47. I love my job as a FACS teacher. The shrinking funding scares me now and I’m
afraid it will only get worse.
4 8 .1 don’t think there has been a time when the materials covered in FACS classes are
needed as badly as they are now. The students need the life skills - and they aren’t
learning them at home anymore. Even the sewing, baking, etc....considered unnecessary
in this day and age. Students still need a way to be productive in leisure time too. These
skills also lend themselves well to service learning opportunities.
49. Family and Consumer Sciences is definitely needed today to help families cope with
changes, relationships, etc. We need to look, as a profession, at what we do well - where
we are needed - and concentrate on that. We need to be professional - look like a
professional - and act the part. We need to lose out dated materials and curriculum, but
avoid getting rid of valuable curriculum in the sake of “being current” - it’s sometimes a
tough call. We need help in promoting our programs. Many of us are so busy managing a
full work load and our own families that PR is shoved to the last spot on our priority list.
Perhaps some corporate $ could help set up a good PR program.
50.1 think our program is so important because we teach life skills the students - both
male and female - need to know to go into the world. 99% of students say they want to
have children someday, but they need FACS skills to raise children. People are getting
more obese as time passes, but we can help teach healthier eating and exercise skills.
Everyone is a consumer and we can help people to buy wisely and be informed
consumers.
51. The image problem is not with FACS curriculum content. The problem is with the
attitude of FACS people. We teach skills, abilities, and information that is important and
relevant to every person. Approached with the idea that “this is important for you to
know to be successful in life”, instead of, “take my class and you get to make cookies”
we as FACS instructors can do a lot to remedy our “perceived image” problem. Also non
- college bound students have lives, too!
52.1 have been a Home Economist in Business and a FACS teacher. My profession is
one of the most misunderstood professions! Everyone agrees that its important but not
important enough to be a required course of study in schools. I teach life skills for
everyone, not just those who struggle with core classes. When I began my degree
program at NDSU in 1968, there were 100’s of us. At 55 I do not plan to teach for many
more years. When I see 1-2 graduates of FACS programs and 100’s of us in the 50+ age
bracket, it’s frightening. I honestly don’t think the future is bright for FACS classes. Low
graduate #’s cannot fill the void of the 50+ yr olds who will be gone in at least 10 yrs.
Schools will continue to cut electives for more science and math. Soon we will have
proficient scientists and mathematicians who cannot parent, maintain a home or make
appropriate choices for themselves or their family. The “message” of FACS has been
hidden under “a bushel” forever. It will die because of that same idea. I predict no FACS
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in most schools within 10-12 years - or even sooner. We do not have the teachers to fill
the positions vacated by retirees - of which there are many.
53.1 enjoy my job and students. With “No Child Left Behind” emphasis on academics,
students are strongly encouraged to take college bound subjects. Students have special
math and English tutor programs M - Th. in our school so having FCCLA meetings is
difficult.
54. The future of FCS in our smaller district is “shaky” at best. FCS is usually the first
area cut when finances get tight. It is also the class most often scheduled opposite core
classes students need to enroll in college. More creative scheduling needs to be done as
well as finding other areas to cut when the budget is tight, (goodness, we can’t cut any
athletic programs now can we. We seem to be adding them rather than cutting!)
55. Policy and lawmakers need to be aware that the majority of students are not headed
towards a college degree and also FACS is important for developing for developing life
skills for everyone even those college bound.
5 6 .1 am very fortunate to be so satisfied with my career. I think that Grand Forks is a
great place to be and I have received good support from colleagues and administrators. I
imagine that Grand Forks may not be like the rest of North Dakota. I hope that FACS
programs continue, as they are immensely important to individuals in our ever changing
world. The youth today need our classes now to help ensure their bright tomorrows.
57. I think that this latest program of No Child Left Behind will hurt our programs.
Already our administrator is focusing on reading and math so the test scores will be
higher. We cannot do field trips or activities that interfere with math or reading classes. If
this program of “teaching to the test” doesn’t change I’m afraid it will get worse in the
future and our programs will decline.
58. Having recently graduated last May, I feel very fortunate to have found a FACS
position in the city I live in. Even though this first year has been incredibly
overwhelming, I am grateful for all of the help and support that other FACS teachers
provide. The other teacher in my department has been very helpful. These teachers have
been so willing to share ideas and tips. I chose FACS because I have always been very
interested in so many topics that are covered. There is so much variety that it’s hard to
imagine the info becoming boring. Things are constantly changing with this information
as well (i.e. nutrition) I love sharing this information with my students because I truly
believe that they will use it in their future. I know I did. As far as the future of FACS. I
am concerned by things I have heard about counselors encouraging foreign language for
college. I have also had parents pull their child out of FACS to have a study hall. FACS
can be so valuable to students on every level. It is beneficial for college bound students,
as I referred to my FACS classes numerous times during college and while living on my
own. It is also beneficial for students not going to college, whether they will be entering
the work force joining the military, or starting a family. There truly is something for
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everyone in FACS and I believe that this diversity will help FACS maintain a strong
presence in our schools.
59.1 have enjoyed being a FACS teacher because I feel that I am teaching skills and
values that will increase the quality of my students lives. “Family” is not viewed in a
positive way in many aspects of our society. As I look back on my career, I know I have
made a difference in the lives of my students. This profession has been stressful at times
because it is often looked at as being of secondary importance to other classes. There has
always been the threat of dropping classes, closing programs, etc.
60. I have always felt this is a vital profession and educational opportunity for all
students. Lately schools have used FACS for a dumping ground for special needs
students and therefore some of our better students don’t take classes. FACS teach vital
life skills but still needs an image update.
61.1 have a minor in Home Ec and at this point in time, I really don’t think I will go to
Fargo to get a 4 year degree. It just will not work for me. So, in the next 2 years I will
probably not be teaching Home Ec., because of NCLB. Possibly I’ll plan to work on a
portfolio - undecided - 1 started my teaching career late in life - this is why.
6 2 .1 have currently opted to teach in my “other area” for the 2005-2006 school year. I
have made this decision because of the time being FCCLA advisor takes away from
family. My position is listed already.
63. The profession is valuable and realistic to life. The general public still see it as
cooking and sewing.
64. The FACS programs are more important now than ever. We are in about the 3rd
generation of parents that don’t know what they are doing - and kids are suffering for it.
The family living, parenting and foods classes are essential - should be required - so
everyone can see there is more than one way to do things. Smaller schools may have to
concentrate on these areas rather than clothing and home interiors - offer the necessities.
6 5 .1 can see it focusing on children and also on research both in foods and in energy
savings on appliances.
6 6 .1 have been fortunate to teach in communities that value programs in FACS. I would
like to see that continue. My closeness to Fargo may make filling the position a bit easier
when I retire probably in next 5 years or so. Another thought I’ve had is to teach part
time - 2-3 classes just to help keep dept, open and give students option.
6 7 .1 think our programs are so valuable. Today’s students need “family living skills,”
now more than ever. Communication between people (not by computers) is so important
and I think we encourage that in FACS.
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68.1 enjoy my position very much but my classes are small and continue to go up against
technology and language courses in our schedule. Most upper classmen feel that it is
more important to take those courses. I feel the subjects we teach are more needed now
than ever as families have less time to teach things at home.
69. There’s nothing I’d rather have done than become a FACS instructor. I’ve taught 36
years and I feel my programs have been important ones for students. It seems we have to
teach students more that they used to learn from their parents. I’d hate to see our
programs dropped.
70. It’s great to see more enrolled in the post-secondary programs. I believe more people
see the value of our programs. “No Child Left Behind” causes uncertainty because so
much emphasis is put on core classes.
71.1 see my role as an extension of being a parent. I try to help my students build the
skills needed to be healthy physically, socially and emotionally which is satisfying to me.
However, the demands of the job wear me out! Having 6 preps daily and a highmaintenance department in a rural school with budget problems and declining
enrollments creates lots of stress. As FACS and Health teachers we need such a broad
knowledge base that it’s exhausting to keep up. Students who are struggling because their
needs aren’t met at home create additional challenges. I like what I do, but wish I could
somehow lighten my load. This role needs to be filled in the future but something needs
to be done to prevent burn out.
72. Great job. However the workload due to so many available classes seems unfair. We
have 10 course offerings, requiring us to each have at least 3 preps. This is different from
the core teachers. Also, our space is very limited. I have no classroom and move from
room to room, while core teachers here less years than me have their own rooms.
7 3 .1 love my job, and I’m very fortunate to be in such a supportive school district. Many
schools are facing cuts, and I’m afraid they will be looking at Vocational Education to get
rid of to increase their funds. It’s also very scary thinking about the limited number of
teachers that are coming out of the university system. No teachers. No FACS programs!
Where are these children going to learn such Important Basic Life skills?
74. We will succeed if we build our profession. We need national to get into the real
world- classroom and see successful programs. My department grows each year but we
work hard at promoting and networking. It just doesn’t happen unless you make it
happen. Funding is possible but again - form in - back community programs and support.
75. It would be nice to be able to finish a degree at a local college instead of having to
leave a job to finish it during the school year. Having classes available in the summer to
better our degree would be a plus. Workshops don’t get you the degree. The internet class
doesn’t give you the whole class learning experience either.
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76. 1 .1 believe FACS classes fill a role for preparing students for successful parenting
and home management they may not be learning at home. 2 .1 believe schools like ours
benefit financially from offered the FACS class electives because several students could
graduate by the end of the 1st semester decide to stay here and take these classes as
preparation for life. Since schools receive per pupil payments based on the # of students
enrolled - this is a win-win for everyone involved.
77.1 love teaching FACS. It has changed over the years. Our focus from “home life” to
“vocational career options.” Not that one was ever left out, we just push the publicity one
way. We know that what we teach is of value. We teach basic life skills that society
assumes are being taught at home or “somewhere.” We need to find a way to let people
know the importance of the basics and the challenges and excitement of building on those
as we grow and challenge ourselves.
78. So many of my colleagues wonder why we aren’t a regular course area! I believe
what we teach is valid and important and should continue in High Schools across the
state.
79.1 have gone into FACS ED through ‘transition to teaching’ and I would not
recommend it. You are essentially getting a whole new degree, going back to school for
80+ credits.
80.1 feel FACS will continue to be important. Fewer jobs need a 4 yr. degree; therefore,
students vocational options.
81.1 have a minor in Home Ed. and have used it to teach in two schools. Students enjoy
my classes and it has been a good elective for some of them. I don’t have a strong
program because I teach in other areas. Administrators treat Home Ec. much like our
nation treats ‘stay-at-home-moms’ - not much value but very necessary.
82. We need to stress the importance of FACS for college bound students for personal
relationships, credit and other money matters, decision making process which really no
one else does! Too many people see our problem as stuff anyone can do on own which is
just not true, or because we do some components that students enjoy (cooking) it can’t
really be learning of worth. Will more people do regular budget math in their life or
physics?
83.1 love my job! It fulfills the middle schooler’s needs for “hands on” learning. We also
address the current needs of teens. We still need to update (incorporating technology) and
play up our strengths such as character ed., or service learning.
84.1 feel FACS is a valuable class but most schools feel it is expensive to have in their
schools. Each year I see the Carl Perkins funds decreased compared to the shop/ag.
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program. The preparation and work load along with the extra-curriculars in rural ND
FACS overwhelms the teacher. We are supposed to be teaching balance in family and
that’s hard when our job definitely takes away from family time.
85. Difficult to retain enrollment when classes conflict with other highly sought after
classes.
86. This department was re-opened after being closed for several (about 12) years. Two
schools consolidated, and the parents requested it. As a result, a lot of money was put into
the remodeling of the room and the equipment. I don’t think the program will be dropped
in the near future, but I worry about it being cut to part time and then I couldn’t afford to
stay, as I now live away from my home during the week, and go “home” on weekends.
87.1 feel that I am not valued for what I teach. Our school tracks everyone for college.
This leaves no time for students to fit my classes in. This also leads me to having only the
students who are either in Resource Room or very low achieving. It’s extremely
frustrating.
88. There will always be a need for FACS. The problem in “replacing” present teachers is
going to be that there will be fewer full time programs due to drop in enrollments. Full
time FACS teachers today may only be part time FACS and part time some other
discipline. So students going into FACS education today should get a double major so
they are qualified to teach another area, too,
89.1 love teaching what I don’t enjoy is all the extra things you’re expected to do,
meetings, committees etc. a ssignments on the phone, computer. I also have five different
preparations each day this semester. That is a lot of preparation and I have large classes 24, 22, 21- some are lab classes.
9 0 .1 enjoy my job as a FACS teacher. I believe they need to pay us more! We are often
over-worked (many preps, extra-curriculuars) and underpaid. I believe kids and society
needs FACS programs even more than ever!
91. The work load in FACS classes is increasing (for teachers.) More of our students are
realizing the work load and fewer are interested in more work!! It is difficult to convince
students of the benefits in teaching - and in FACS!
9 2 .1 love teaching FACS and think most of my students see the value of learning the life
skills that they learn in FACS. One of the moms of a 7th grader shared with me “my son
is the youngest of 4 boys and he told me that he knows how to cook, clean, sew, decorate
his house and wash clothes so he could move out tomorrow and would be just fine. I wish
my older boys would have had FACS and could do that!”
9 3 .1 have always been glad that I chose Family and Consumer Sciences as a career.
FACS can help individuals and families improve their daily lives. Today the emphasis I
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place on learning has shifted from facts to broader skills in reading directions, time
management, needs assessment, etc. I believe this has a greater impact on outcomes than
learning facts, or completing labs that can become outdated.
94 .1 firmly believe in the profession of FCS. However, I am tired of the fight to have
others outside us believe it is important to children coming up. Look at society as a whole
- we lack social skills, manners, parenting skills, family living skills, awareness of
nutrition, etc. Everything we believe is good and true. Until society gets its act back
together - we are a dying breed.
95. Each school and community is unique in how it views and promotes FCS. I feel the
administrator is a key factor in this. My own children attended a school where there was
virtually no support for FCS by the superintendent, therefore, only eighth grade (9 weeks)
classes were required and only high school classes if enough interest. None of my
children took a FCS class in high school. In the school in which I teach FCS is required
for 7th and 8th graders, either 9 weeks or semester depending on enrollment numbers,
freshman and sophomores choose between industrial arts or FCS as an elective ( I get
most of the girls and some of the guys). There is FCS III or Independent Living for
juniors and seniors. All classes are without much.
96. We’re more important than ever before. Kids enter our rooms without the knowledge
needed to survive. Some can’t open a can! Parents don’t take the time or have the energy
to teach these skills at home - sad but true!
9 7 .1think our job of teaching FACS is so important to our future society of course.
Maybe NCLB will help us - not leaving behind the disabled, etc. And kids that are great
at like sewing and being a chef, but not English and math.
98 .1 enjoy my job, it is a heavy workload and working with other teachers who are
against change has made this a trying time. Younger teachers will struggle as I do with
information and technology changes and getting older teachers to consider updating. I
think in the future this will also happen. I wouldn’t do another job teaching is for me and
I enjoy the students.
99 .1 am currently in the process of obtaining my teaching degree. I am a dietitian who is
changing careers. I think the value of FACS teachers has been underestimated in the past,
but I think that’s changing in society now - we know that these skills are needed.
Hopefully these programs will continue to grow.
100.1think students take our FACS classes to experience hands-on classes now - not
because they want to use this info into their future. We need to make the material relevant
to them now - or they won’t remember it long enough to benefit from them later.
101. If a school presently has a strong program it will continue to stay strong until that
teacher leaves.
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102. Declining enrollment in ND will continue to affect schools. I was hired due to
increased enrollment in the FACS which was a one year surge. I knew this could happen
when I took the job.
103. We need to keep current with what kids can relate to. They love activity and we can
create ways to learn from activity.
104. I love my job and have had awesome administrative and community support. The
district is experiencing declining enrollment and strained finances - I am not sure they
will value electives over core electives.
105. Compared to other teaching areas - FACS has a greater amount of prep and
planning (ex: labs, child care activities, house tours, etc.) Kids are less skilled from when
I began teaching. I have enjoyed teaching - FCCLA wears me out.
106. How can I recommend this career to anyone, when my own children see how much I
put into my job and see such little salary to back it. I love my job but it’s exhausting, has
extra long hours, parents think that it’s an easy A, (even if their children miss 2 1/2 weeks
of a 9 week course - with no make-up). Costly (always using my own $$ to help with
supplies needed for class.) Always having to share classroom resources with the world
and the least attractive is how FACS are used as the class for all students, including ones
that have been removed from other classes due to bad behavior.
107.1 love my job. I enjoy the variety and the ever-changing topics that directly relate to
the curriculum. I love the “hands-on” parts of FACS! My biggest challenge is burn
out. . .trying to do too much with only so many hours. Advising an active FCCLA chapter
could be a full-time job in itself. Many positive rewards!
Question No. 2: How can high schools and colleges retain and increase enrollments
in family and consumer sciences programs?
1. There are college and ITV classes which take away from the FACS programs. It may
need to be that some of our courses be required to graduate. Many seniors do nothing
more than what is required their senior year,
2 .1 have found that being on our school curriculum committee has helped keep the FACS
program alive in my school. I have found that public relations and doing a variety of
activities and projects has helped. FACS needs to show how they are meeting the needs
of students and that new classes or departments are not needed in schools because FACS
is already teaching that topic or class.
3. If there is a demand for FACS teachers, there will be no shortage of students interested
in pursuing the degree, (at the college level.) At the 6-12 level, I think more students are
interested in the program content because they need to use it now.
211

4. My school requires FACS classes at the 7th and 9th level. My biggest problem
w/upper level is scheduling as well as a lenient policy on study halls.(They are easier than
taking a class!)
5. Require a life skills course in marriage, family and parenting.
6. To continue to encourage students to become FACS teachers. In our school, students
need electives and they don’t have too many choices so I never have a problem getting
students.
7. Strong H.S. programs with competent staff will show students the importance of these
topics. Colleges with enrollment will not consider closing.
8. Recruit them - indicate the need for this position - that draws possible candidates. If
there is a shortage, it might interest some students.
9. More news articles and coverage on TV.
10. Continue to encourage administration life skills are very important for all students
throughout life. Most will be in a relationship or be parents one day.
11. We’ve been asking this question for 30 years. Does everyone/anyone ever have a
complete answer? Perhaps if a celebrity promotes the concept that would work. It sells
shoes, clothes, beverages, cars!
12. Emphasis on related careers. Emphasis on classroom activities rather than FCCLA.
It’s tough to compete with sports.
13. Keeping a full-time FACS program is #1. Students need to be able to choose electives
at their convenience. Not just when the teacher has time.
14. Testimony from past students. More flexible schedules. Less sports. Develop a sense
of value for a family unit.
15. Promote classes.
16. Representatives from colleges must come out to high schools and speak to FCCLA
chapters and FACS classes.
17. It’s difficult because so many positions are part-time (mine included) and now with
NCLB if teachers want a full time teaching position they will need another teaching
major or minor equivalency or travel between schools, which are becoming further apart.
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18. By making the program a “real” and useful program at the high school level.
Encouraging students to check out FACS as a career - “grow our own replacements.”
More outreach from college.
19. We don’t have that problem, however, Family and Consumer Science needs to be
called by what people understand. Home Economics is what people called Family and
Consumer Science. So many times I tell people that I teach Family and Consumer
Sciences - 1 get a blank stare. Then I refer to Home Economics and they respond,”Oh,
Yes!”
20. Scheduling always a problem. Activities planned in classes - attract a lot of students.
Plan activities that students want to participate in.
21. In high school - stay current and make the class relevant - promote your class - live
the class - you as the teacher be up to date. Display things done in class - in the halls,
bulletin boards, etc. - let others see what you do. In college - promote in high school - it
is because of my 9th grade Home Ec. teacher that I went into FACS teaching. Once in
college make them aware of all the options open to them.
22. Stay current with topic areas and keep activities in class exciting and worthwhile to
students. We do a lot of cooperative learning and students enjoy it. We also incorporate
community service projects into most of our classes and students enjoy that. An example
of a couple are: we read to pre-schoolers at the public library each week, make comfort
hats in fashion design for cancer patients, bake pies for a community Thanksgiving
dinner, etc.
23. Scholarship.
24. By keeping up with technology my class sizes have grown. I think students want new
technology like Power Point. Word of mouth of students helped also.
25. We can promote our classes as sciences rather than home skills. We also need to be
positive role models. How can we teach nutrition and fashion when we do not follow
what we teach?
2 6 .1 think that you need to be qualified to teach in an area besides FACS.
27. Education to the public to show how not only do we teach practical real life skills
everyone needs, but job related skills that apply to any kind of job you might want.
Curriculum needs to be written and implemented using this idea. We need to adjust so
our lessons are appropriate for both sexes.
28. Continue to recruit through high school teachers. They are able to recognize potential
students.
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2 9 .1 feel fortunate because we have a very strong program in FACS at the high school
level. Hats off to our high school teachers! I feel we need to recruit FACS teachers in
college during their “basic classes” that they need to take and also with education
students. It would be interesting to know the percentage of students that take FACS
classes in high school go on to college.
3 0 .1 don’t know because - FACS is more work than teaching several other subjects.
However, I don’t believe it is as much fun or satisfying for the instructor.
31.1 have been told by a few high school seniors that they would have majored in FACS
Ed. if UND had a program. They chose other education majors instead. UND offers a
Dietetic program which would tie in nicely to a FACS education program. Many people
don’t want to go to NDSU.
32. Work on the image.
33. Better marketing.
34. Advertise the area more. I hardly ever heard about FACS in college or my high
school.
35. Continue to update, especially in the area of technology. Show students how what we
teach will help them be successful in the other areas of their lives.
36. Increase teachers salaries in our public schools to attract college bound students into
these programs. If school age students enjoy their experience in the FACS classes they’ll
likely continue on in the program, if there’s encouragement from teachers and counselors
3 7 .1 think our Block system has helped our students take the classes they want to take.
Each student has a choice of 2 electives instead of 1. Schools using the Block need to
offer more for the students so many ND rural schools think twice about using it because
they will need to hire more teachers. In rural areas I feel more schools need to use the
Block in order to share teachers with other districts, sending a teacher to a district for 1
whole day every other day instead of a 1/2 day every day.
38. Don’t make cuts in funding. Don’t make changes at state level so FACS enrollments
are affected. Push for junior high/middle school programs are available if others
vocational classes have to be offered at 9th grade (vo-tech.)
39. Prove there are opportunities for employment.
40. High salary. Staying current.
41. Offer this degree at other universities in ND. (Not just NDSU)
214

42. Our programs are maintaining numbers. Keeping up with the times, especially in
clothing and housing areas will assist in retaining enrollments. Student grants and $$$ to
study FACS at the college level.
43. Promotion, promotion, promotion! Principals, other administration, faculty, staff, and
parents should all see the importance of family and health. If they care about their
students, they should be promoting the program. I think finding educators in general is a
problem. We need to increase pay and promote our state.
44. Make the subject matter more applicable to what students will need to know and use
in the future.
4 5 .1 wish I knew because right now I am fighting and it seems like almost begging for a
full time position. We have students who would take the classes if they were offered at
the junior high level.
46. Focus on practical life skills preparation - H.S. College- I don’t know. Salaries in
education are low, which isn’t the most important consideration in becoming a teacher,
but higher compensation would help us provide for our own families. I have 5 siblings.
None are in education. All are making double + my salary.
47. Honestly, I truly believe it’s the pay that is holding kids back. One thing that may
help is to have FACS students visit schools and explain the classes they are taking and
encourage students to think about this career.
48. I’m sorry, I don’t have any suggestions.
49. Making a class or two a requirement.
50. Recruitment is essential. We need a well publicized PR program to change general
conceptions that our curriculum is outdated or not crucial to today’s world. Currently
each school and teacher(s) do their own thing to promote FACS. All need help! Many of
us are so busy that a PR program is shoved to last on our list of “to do.” We also need to
take a good look at our programs - revise or modify them to reflect today’s families
needs - and get rid of non-necessary topics - even if they are a teachers favorite.
51. We need to introduce topics that are relevant to students like buying products, eating
healthier, treating relationships and sexuality with respect, information about drugs,
alcohol and tobacco. How to be responsible when babysitting, working, in school or with
adults.
52. The ability to obtain a credential that can be provided to prospective employers Child Care Provider Certificates - Certified Housing and Design Consultant - Accredited
Nutrition Education. If they were available and employers knew to look for these
qualifications it is possible that students would seek the necessary accreditation.
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53. Enrollment will increase when the classes become important for males and females.
Right now the % of males and females in 8th grade classes is about 50/50. Male #’s
decrease significantly from 9th grade on. I teach skills for living and until FACS classes
are perceived as such, interest will diminish. Administrators and counselors still talk in
terms of “Home Ec class” and cooking or sewing.
54. When businesses demand the skills we prepare students for.
55. The change from Home Economics to FACS has been a big help. Including career
choices and education, health, life skills, independent living and other similar classes has
also helped. FACS is not just cooking and sewing anymore. It is relevant to all students in
all areas of their lives. We just need to get the message across to students. Having college
students and recently graduated students return and talk to their peers about the relevance
of FACS is important. This “good” peer pressure works better than FACS teachers trying
to get the point across.
56. By offering FACS jobs (supply and demand). By attracting creative and dynamic
FACS teachers who inspire students. Active FCCLA program incorporated into the
classroom.
57. Continue to offer useful and interesting curriculum. Promote and sell all year - not
just during enrollment time.
58. Promote! Encourage individuals to connect a career choice with their interests and
values. The most important thing to me has always been home and family - the very
foundation for living. I became very motivated to teach FACS when I made the
connection. My passion continues after almost 10 years of teaching.
59. We’ve got to show that school districts are willing to hire full time people. It’s very
difficult to get a FACS major, along with another major and be highly qualified. Also,
salaries in small school districts have got to increase or we will lose a lot of good
teachers.
60. If college students feel there is a future in this career, I think that will help. Increases
in salary will be important to interest students in teaching.
61. Make curriculum requirements meaningful and more directly related to what a FACS
teacher does. There have been some serious voids in teacher prep in last few years in
preparing them to conduct labs, etc. It seems that requirements are no longer a balance of
content areas as they used to be, but very weighted in Child. Dev. Theory and related
theory classes at the expense of other areas widely taught in high schools, such as foods,
home furnishing., etc.
62. High schools can promote FACS to their students because we teach skills that are
needed to succeed after high school. Many students at that age can’t wait to be
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independent. By taking our classes, they can show their parents they are willing to learn
how to make it on their own. Colleges need to find a way to promote the program to more
people. I attended NDSU for over 2 years before I had heard of the FACS program. I
think if s a great major for someone interested in those topics, enjoys working with
people, and wants to have an exciting career (not one where you sit in a cubicle for 8 hrs
a day!) At this time, it is a great idea to look into this major as I’m sure there will be a lot
of job openings in the near future. It’s nice to know that you will have options of where
you would like to teach!
63. We need to educate the general public about the value of what we teach. Example why is Dr. Phil, Oprah, etc. so popular? People must feel needs - do they realize these are
the subjects we talk about and teach in our classes? As educators, we need to teach our
administrators, school boards, counselors, other staff members the value of our classes.
(Mutual respect.)
64. Assess the needs and interests of local communities to develop course offerings.
65. Counselors need to recognize value for all students not just sp. needs students and
below average students. Stop pushing students to articulation and college courses - let
kids grow naturally and take advantage of normal HS coursework. FACS need to
promote themselves as life skills to avoid pitfalls when starting on their own.
66.1 have a great enrollment in New Town High School. I have to turn students away.
Possibly offer a vocational college in the middle of the state. Not everyone can choose to
go to Fargo to take courses. I think if courses were more available in smaller schools possibly the students would be interested.
67. Encourage youth and middle school age of its value.
68. Have potential teachers know they’ll have a full time job upon graduation.
69. That’s a hard question - if high school students were required to take more - they
would see the benefit more. My daughter - in the elementary ed - feels better prepared in
some classes because of the family living and parenting class she took in high school.
The college could recruit - come out and speak to classes about opportunities etc.
70. By promoting them!!
71. Colleges - so many times HS students go off to college with intent of being an
elementary teacher. There is a glut of that area - Maybe we need to help them see the
advantage of FACS - often there are many similar backgrounds.
72. Keep them fresh and relevant.
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73. Individuals and schools should concentrate on the “sciences” that are involved with
the family and consumers.
74. More aggressive recruitment may help. Also, we will have to adjust and change with
the times to offer courses that apply to today’s life.
75. Colleges need to make prospective FACS teachers aware that they should have a
second major to make them more employable. It used to be a minor was enough, but not
any more.
76. NDSU needs to maintain a strong program w/ strong staff. Have colleges get into HS
classrooms - perhaps create a video.
77. Current and update curriculum. Better prep classes for college students. A positive
image at local and state levels. Dress: image to give an updated look.
78. Students are drawn to courses they enjoy and those with real-life application. If
teachers are creative and enthusiastic and the subject is relevant the courses will sell
themselves. Students who have taken them are the best ambassadors.
79. Showing students our offerings through special elective fairs. Mandating some
courses, such as Family Living or Child Development. (Good Luck.) (in Mn. where I
taught Family Living was team taught w/ a Social Studies male teacher and offered as a
Social Studies required elective.)
80. They can help increase enrollment just by letting students know it’s an option! If
students are really interested and have taken many FACS classes in high school, teachers
need to be planting the seed, Hopefully this will at lease get them thinking about it.
College students/FACS organizations could even be going to high schools and informing
them of the great program!
81. Market and promote the program. Colleges are not doing this! We are in high school
and even visit the college programs but they do not come to us.
82. Promote your classes year round not just certain terms or semesters.
83. Colleges need to maintain a strong program in FACS. NDSU’s image in this area
needed to be changed. High schools need to support the programs financially, with
equipment and salaries to attract teachers.
84. Push the content not the FACS title. Let people know what FACS classes teach. We
need to coordinate with the other content areas. Over the years I have found we double up
on teaching some things. Health topics taught also in science. Finances taught in business
classes. We may slant our focus - but kids see it as “old” information by who ever
teaches it second.
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85. More promotion to H.S. kids (recruitment) More males in program. (Bring them to
the HS to talk.)
86.1 feel that our school has always had a strong enrollment and I believe that
introducing the program in 8th grade is what has kept my numbers up and my program
stable. I call 8th FACS ‘my infomercial.’
87. Continue to teach career education of FACS related careers in the curriculum.
Encourage students, parents and community members the need for FACS education.
88. Incorporate technology - society needs to value the program more highly.
89. Scheduling and perception is a major problem. I have gone from having honor
students 15 yrs ago to problem or lower ability students in my class.
90. More advertising to students. Showing need for new teachers, (our school has 200
applicants for elementary positions while few for vocational teachers.) Retraining
teachers in other fields.
91.1. Offering more FACS classes to High Schoolers (we are short on electives)
2. Having more schools offering FACS so more people will go into FACS as a career.
3. Have FACS teachers work full-time so that students have more chances to take the
classes. 4. Funding.
92. Continue to update programs, resources, etc.
93. By adapting their programs to the needs of the students and offering courses that the
students are interested in and will use in the future.
94. We need to promote, promote, promote everything we do that is not cooking and
sewing. I.E. STAR events, budgeting, financial matters, career skills, relationships, anger
management, organizational and planning skills, etc. All those life skills not taught by
core curriculum.
95. Get married, have lots of children to populate our schools, and stay in North Dakota.
96. Continue to offer a variety of classes for all ages 7 - 1 2 grades. Increase the budget
instead of decreasing the budget - groceries cost more and will continue to go up but
budgets get cut.
97. The departments/teachers needs to be able to actively recruit students.
98. Keep curriculum current. Increase funding. Recruit students/teachers. Increase
teacher pay.
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99. We must stay current!!
100.1 feel colleges need to have classes that update the teachers.
101. De-emphasizing machine sewing. Students need to learn hand sewing for mending
but most will never own a machine. Many college age students feel comfortable learning
cooking, housing, child care, but sewing can’t be learned as easily and can be a definite
turn-off to college/HS students.
102.1 wish I knew the answer. We have tried so many ways to promote our classes.
103. They can want to - Attitude.
104. High school teachers need to be willing to promote their programs and encourage
students in the career areas available in our field. We have had quite a good response to
our program and have encouraged a number of students to pursue FACS related careers.
105. High schools can if the scheduling and class offerings allow this option. Too often
FACS is scheduled against needed college courses. Being realistic I understand this and
encourage college bound students to take the academic classes. Many times the students
in my junior and senior classes are there because they have to be to get enough credits.
This is challenging, but FACS easily meets the needs of any student. The best incentive
to being FACS in our school is the junior high requirement. All students know what
FACS is and had fun while they learned at the junior high level.
106. Have programs connect with college programs and offer articulation and duel credit
for courses. Offer tuition credit or incentives to those that teach X years in our state and
advertise and have the program offered to students currently enrolling in college!
107.1 think in H.S. classes of several disciplines should be required to create a wellrounded base for students.
108. Keep offering classes and keep the importance known.
109. Great question!
110. Constantly work towards making the information useable to them now. Not how to
plan a kitchen so the work triangle is appropriate - kids have so many issues to deal with
today - we as teachers, need to be aware of those and work hard at making our
instruction relevant/useful/manageable/realistic and show our enthusiasm for the
learning.
111. Make them fun, active and useful.
112. Publicize the # of students hired with college diplomas. Many or every student needs
real life skills, parenting, family life.
220

113. We require 7-9 qtr./sem. So kids get a taste of what FACS is - after that I get lots of
kids to enroll in electives because they enjoy them. I feel we need to fight for what we
have - 1 have a dept, that is well equipped, modem, etc., because I’ve demanded the best
for my students.
114.1 don’t see our high schools having enrollment problems! As for college----let’s
see some recruitment on their part, or the state’s.
115. Keep promotion alive - communication with community and public.
Question No. 3: What have you done that has worked in your FACS program to
increase enrollment?
1 .1 offer 6 different periods with a total of 9 different classes during the school year. It is
required that 7th and 8th grade students take FACS if they are not in band.
2 .1 have one class for Seniors become a requirement for graduation. I teach the health
curriculum in my school for 7& 8 and high school. I offer classes students want to take. I
do more than bookwork in my classes so students see what FACS is all about. We do a
lot of hands on activities in all FACS topic areas.
3. My program is very activity based so it appeals to most students.
4. Try to incorporate more hands-on activities than my predecessor.
5. Talked one to one with students.
6. Integrating FCCLA into classes - helps with both FACS and FCCLA enrollment.
Change class options to fit students interest (ex: add sports nutrition). Went to curriculum
committee and school board to talk about importance of FACS classes. Independent
living and parenting classes now required for graduation.
7. We have lost our high school courses due to college prep and ITV courses.
8 .1 continue to try to have hands on projects and keep the information relevant to them.
Our courses usually appeal to real needs.
9. We are current, work hard, maintain positive attitudes and thoroughly love our jobs.
10. Doing projects that interest students - like individual quilts. Foods class - preparing
foods that they feel helpful and useful. Teach skills they realize they need.
11. ITV (Interactive Television) I teach 4 schools at the same time and it works.
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12. Gotten a required semester class at the Junior level (11th grade). Said ‘yes’ to any
suggestions such as should we put school-to-work in your area. Be open to any and all
opportunities.
13. When students can have a work experience and develop positive relationships in
regards to that experience, I think they are very good ‘advertisers’. These work
experiences often require pre requisite classroom courses.
14. Jr. High classes are very popular due to curriculum choices. Also that I taught a
required health class at Jr. High level. Students know me and my department.
15. This is my first semester @ both schools so the only thing I have done is try to make
classes more exciting for students to get them involved.
16. Hands on activities. Energetic teacher.
17. More hands on projects. Advertised. Been successful with previous classes.
18. Changed projects so students are more anxious to participate = keep classes “handson” whenever possible.
19. We promote at the middle school level. We encourage students we already have
enrolled to sign up for other classes.
20. By staying organized, thereby less stressed and a more positive outlook. Reduced
family, community, social and personal time so I can get it all done. I don’t like what I’ve
had to do, but I think it has resulted in a full time job for a few more years.
21. Scheduling changes have helped some.
22. Make the program fun and worthwhile. Relating what we’re doing to skills they need
now and in the future. Be a role model for my position - “walk the talk.” Worked to
make my program one that the students want to be a part of.
2 3 .1 work hard, teach the students what they want to learn. For example, students love to
sew quilts not only because they are functional but they love the cartoon material. Know
what they like.
24. Write curriculum that is gender friendly to both males and females. Activities that are
not gender based. Advertising opportunities.
25. Some of the above mentioned things. I never teach fashion class the same every year update constantly. Have good rapport with students. (Our school has a strong program enrollment is steady or increasing all the time.)
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26. We promote our dept, through a window display in our hallway. We change it at least
every 4 wks. or so. We also make learning fun with activities that keep students engaged
in the learning process. We utilize many community resources and do a good job keeping
the community aware of our programs through the newspaper, conferences, etc.
27. In our school, FACS is an exploratory 12 week class offered opposite computers and
technology. It is required of all seventh graders attending our school. It creates an interest
that hopefully will expand further curiosity at the high school.
28. Enrollment has declined in my classes because of ITV but the kids take classes
“online.”
2 9 .1 have a Power Point that I do for 8th graders to welcome them to the FACS program
and FCCLA. It helped my program a lot.
30. My enrollment has stayed stable due to scheduling by principal.
31.1. Adjusted curriculum to students level - not my level of what I “should teach.”
Students do not come with background info, (foods class). I presently go much slower, do
more labs to increase learning. Isn’t it better to learn 10 things than be presented with 20
and not really learn any. 2 .1 emphasize that my classes are family oriented and needs to
be enjoyable to be related in the family. Students will not take an elective class if it is
viewed as “boring” or includes “stuff’ you won’t use.
32. This is only my 2nd year here. We are looking at additional offerings.
33. Sewing projects that are non-sexist (sweatshirts and animal or sports projects.)
Always blending groups - no boy/girl groups, Emphasizing practical side. Focusing on
work skills - brings in those college bound also. Education to counselors who sign up
students for classes. Parent night used to educate parents. Much in-class work so students
that struggle can be successful. Hands on as much as possible to keep interest.
34. Our school loans a computerized embroidery machine. The students love it. We may
purchase our own and offer a sewing class.
35. Public relations is essential! Have activities from classes publicized in the town
newspaper and school newspaper. Be sure and let the counselors know what you teach as
they have a lot to say about what classes students sign up for. Posters in the hallways or
video clips on the school channel help get the word out.
36. All 7th graders need to take the program unless their IEP states differently. The H.S.
does an awesome job in recruiting by (I think) an open house. The program also has a
great reputation so students continue to take the classes.
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37.1 teach in a middle school where students are required to take FACS. However in my
7th grade classes I strongly encourage high school classes. A high school FACS teacher
comes to our school once or twice a year to excite the students about classes they can
take at the high school level. They bring in pictures of their students (our former students)
participating in FACS classes as well as other props - the baby that cries and foods from
their classes - Specialty Foods. When students are enrolling in high school classes I
strongly encourage them to take FACS.
38. Family living is a required class at our school for Juniors and Seniors.
39. Stress everyday why students need to enroll in our classes.
40. Every student in 7th and 8th grade is required to be in the class.
41.1 have all eighth graders be members of FCCLA. The chapter pays their dues and we
have their meeting during class time. Having older students involved in district activities
and STAR events helps younger students see the value of the organization. All eighth
graders take FACS which gives them a chance to see what we do in vocational classes. I
try to do fun activities and act excited about what we are learning. We do lots of hands on
and group activities. I constantly tell them “you will use this so listen.”
42. They really enjoy doing craft projects and sewing projects. The boys like leathercraft
and some really get into cooking. Once a month I let my students make their lunch in the
Home Ec room. They think that’s quite cool. They can read to our Headstart children and
observe them during their play time. I think that variety is important.
43. Our school went to Block scheduling which is “awesome!” We meet 90 minutes per
class every other day. It has allowed all students to take 7 classes plus 1 student
responsibility Block (similar to a study hall) or 8 classes with no SRB. All vocational
areas have seen an increase in enrollment. I have added 2 new classes (semester classes).
Our administrators have both worked in S.D. where block is very common. Our staff
loves it but does require more creativity in teaching.
44. Continue to stress and show that what they learn in FCS classes are basic real life
skills.
45. Talk, talk, talk! Inform parents. Try to encourage students to take my classes. I have
the support of the administration, but some students shy away because I don’t offer a
‘slough class’. They go towards ag., etc. It’s a “catch 22.”
46. ITV class offerings have increased enrollment. Also, Jr. High introductory classes.
47. 1. Word of mouth - student to student. 2. Positive consistent program. 3. Updating
and changing as needed. 4. Student/parent input and involvement.
48. Developed a curriculum that is relevant to students.
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49. I do 7th grade tours to introduce students to what we do in class. Use of display cases
in the school to display projects.
50.1 have a very good and strong program. I believe it is because of my work ethic and
willingness to put in the extra time.
51. Talk to students and parents outside of school at conferences and at orientations.
52.1 have tried to establish good relationships with the students. I show interest in their
personal lives as well as academic. With declining enrollment in general, it’s difficult to
keep the school going, not to mention my program. I also promote my program by
speaking to parents and administration about what we are doing in our program.
53. We recruit big time all year to get and retain students. Also recruit with parent
information nights at the middle schools.
54.1 make a syllabus for all my classes and pass out to students in the spring. Kids are
always excited about taking my classes. I do a lot of projects and hands on activities
which the kids enjoy doing.
55. Offered food labs in classes, which have not been offered for a few years.
56. A large part of my program is trying to appeal curriculum to the young age group.
Using recipes that they enjoy, relating information to real life situations. Making the kids
feel like they have a say is so important. Plus, I always leave my door open during
cooking labs and it’s so funny to hear comments from students about the good smells.
57.1 am a first year teacher, being new raised my enrollment.
58. Incorporated fun things like crafts and cooking.
59. It doesn’t really matter what I do - the enrollment is directly related to how the
classes are scheduled (in a small school, our schedule doesn’t have much wiggle room)
For example, Independent Living is scheduled opposite band and choir - and this years
senior class has more kids involved in music. Last year the enrollment was larger in
Foods and Ind. Living because very few were in Music. Believe me, I am working on the
schedule.
60. 1. Talked to younger students about classes. 2. Put things in the hallway outside of the
classroom (posters, pictures etc.) 3. Open the door when we’re cooking - the smells in
the hall and seeing what we’re doing creates interest. 4. Invite the principal in when
something interesting is going on. (Speaker etc.) 5. Elementary teachers (grades 4-5)
brings class in to work with foods class to read and follow a recipe. It’s a lesson in
reading for the younger ones and an awareness of role modeling for older ones. A big
problem facing FACS programs in ND is general declining enrollment all over the state
(except for a few urban areas) - that directly impacts FACS program enrollment!
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61. We keep on top of current events and issues. We try and keep our class fun and do
hands on projects. We expose students to a variety of topics and let the 7th graders know
how and which classes they may be interested in taking at the high school level.
62. Provided relevant quality education.
63. High school instructors are invited to speak to FACS classes at the Middle School
level to inform them of available classes at the HS level. In classes at the Middle School
level we discuss jobs that require a FACS degree/information/class participation.
64. Offered Independent study classes to Juniors and Seniors where they work on
Lifetime Skills. I have several Juniors and Seniors making Star quilts. I’ve used a lot of
technology in my classes. Also many hands on projects.
6 5 .1 am always at the school the day our students come to register for the fall semester. I
help them plan their schedules and encourage them to enroll in FACS classes, explaining
what the class is about and giving examples of things we will do during the semester.
66. Flexible classes. Active FCCLA.
67. Middle level students are required to take Life Skills but we encourage students to
take High School classes, especially during enrollment time.
68. My class is required for all eighth graders.
69. FCCLA is a great way to build enthusiasm for a program. Once students get involved,
they are more likely to take a FACS class. At our high schools, they also have dual credit
with Lake Region college for child development classes. That helps bring in more
students.
70. We do recruiting B/4 spring scheduling to Jr. Highs, also our high school math
classes.
71. This is a constant concern and battle. We do visit all 9th graders and share a slide
show and try to interest students, but all elective classes also do. We need to continue to
complete “fun” yet meaningful curriculum activities that students will tell others about.
Word of mouth is our best friend.
72.1 recently created a display board promoting our 8th grade FACS class. The board
was displayed at the registration for next years’ 8th graders. This occurred earlier this
week so I do not know how effective it was. I certainly hope it worked as those numbers
will determine how many classes I could be teaching next year.
73. FACS enrollment has always been stressful because it is an elective and each year
schools are offering more and more choices of classes with fewer students enrolled in
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their schools. I have found students are the best way to increase enrollment. Doing
projects that are visible to other students and parents (community) cause interest in FACS
classes. “When can I take Child Development?”
74.1 get very excited about what we are studying and try to make the classes fun and
interesting. I encourage lower level students to continue in areas where they show some
interest. I talk about Junior/Senior level classes in the Freshman/Sophomore classes. For
example when we are doing our Freshman Foods unit I talk about the things that go in the
Foods class.
75. Hands on activities. Use display case.
76. My students like to eat and this is why my classes are full. I offer an easy calm,
environment and they always want to take classes. We cook a lot and we go through the
course work. I plan 2-3 labs a week, we have chapters to read and qts and worksheets usually a test every Friday.
77. Let the former students speak on its behalf.
78. Try new techniques; take classes and go to teachers convention. Attitude.
79. We are so small that I don’t get much chance to recruit - as we have cut back choice
of electives diminishes and more kids come by default and learn. *This is a tough
problem we are so necessary and so undervalued. We need the govt, to see how our
program can strengthen the family.
80.1 found this very difficult - questions were difficult and somewhat leading.
81. Presented a curriculum to the board that was then implemented into schedule.
82. The variety of activities often pleases students projects. Some thought, organization
and creativity.
83. More and more hands on projects ... lots of cooking and sewing and relationship
projects. Less and less emphasis on tests and paperwork.
84. More hands-on learning, working with higher technology equipment.
85. I have offered quilting classes and specialty foods classes.
86. Use lots of technology to help students access information.
87. Our Sem. Foods classes are very popular with males and females. I always have at
least 10-20 signed up. It’s just been Jrs., and Srs., but we’ve added a beginning foods for
9th and 10th graders.
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88. Portfolio of our classes. Elective fair.
89. Got involved with Life Smarts, a program that is sponsored by the Attorney Generals
Office.
90. It’s not a problem in our small school. The # of elective courses is somewhat limited
in other subjects and we offer a variety of courses, partly based on student needs and
interests. We added a semester of Interior Design 2 years ago when students asked for it.
We give students the chance to help decide what is included in our courses.
91. Elective fairs.
92. At West Fargo all 7th graders are required to take FACS. I really try to make my class
fit for both sexes, especially the boys! Also, I try to encourage them to take courses at the
high school level.
93. Brochures, posters, mailings, recruiting presentations at 8 & 9 level. Invite classes
into our department to use labs. Extensive networking with other curriculums and
classrooms. Visit all math classes - all students get bookmarks and presentation before
registration. All School Valentine open house in our department, etc.
94. We try this with open house and 8th grade tours and then let students know what
other classes are also open to them.
95. 1. Run a successful nursery school program with a great reputation. 2. Catering class
has been visible in the community. 3. Continue to work toward cutting edge info, in all
classes. 4. Involve parents - ex. Specialty Foods serves a dinner for parents or other
guests.
96. Working with the administration to schedule classes when students actually can get
into the classes. Plan a class and require students to take it for graduation requirements. I
teach a health class to freshmen for 1 semester. They are then required to take a FACS
elective the next semester. Focus on career opportunities for the students, now and after
high school. Good luck. I look forward to seeing your results.
97. Staying current with trends (fashion, nutrition, fad diets, use of the Baby Think it
Over.)
98. 8th Grade FACS.
99. Encourage more flexible, friendly schedule for FACS classes. Talk individually with
students to encourage FACS enrollment.
100. Students want to take my classes but scheduling conflicts are my biggest problem. I
have a contemplated non-renewal hearing for the two periods of Home Ec. I teach. First
of the few cuts the school needs to make!
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101. Hasn’t been good. I face being scheduled opposite science/math. Unless state
mandates, $ management education or parenting/relationships requirements I fear FACS
will be lost because of college bound push.
102. Talking to 8th graders about high school vocational classes by high school teachers
during 8th grade vocational classes.
103. Lots of class projects and field trips.
104. Word of mouth/current, updated curriculum, doing a good job with the students we
have, they spread the word.
105. Offering an advanced FACS class.
106. Continued to be a quality teacher.
107. We have an 8th grade presentation (they come from another building) and tell them
more about the program. Where the 7th and 8th meet, there are no cooking facilities, so
they get their first introduction to cooking as 9th graders.
108. Fun, fun, fun. I feel I must be creative and entertaining to maintain classes.
109. Offered more variety in semester courses. Added a Food and Fitness class and an
Interior Design.
110. Independent Living - spend time on things they need to live alone, budget, credit,
foods, insurance, food labs, sewing projects. Foods Class - study nutrition labs,
demonstrations. Family Living - food labs, plan a wedding costs, etc. Clothing - sew two
items - pants, quilts.
111. Publicity in local newspaper. FCCLA chapter success at district, state and national
meetings. Promotional brochures. Presentations at local civic organizations.
112. Word of mouth among students speaks volumes!
113. Change curriculum - increase type of classes.
114. Students prepare recipe booklets, researching recipes with the expectation that they
try recipes from it for extra credit. Students are inspired to try new recipes that sound
good and can get extra credit for doing it! Students want to take additional FACS/food
classes because they have experienced success.
115. In this time when our school district has so many electives at the senior high level,
we are grateful when our enrollment for the next year is at least the same as the year
before. We are constantly trying to make our classes visible to the staff and student body.
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116. I really haven’t. I have tried many different approaches - with little to no positive
results. However, next year, we will be offering FACS to the 7th grade - something we
lost 20+ years ago. Slight change in administration has proven positive for the program.
More administrators need to be supportive of family and what we offer - not all students
will obtain 4 year degrees, but they all will be and are part of family.
Families/relationships, communication, etc. need our help today and in the future.
117. We have a FACS 3-ring binder with photos and descriptions of our classes that the
counselors use when they have 8th grade orientation and registration and a career fair for
upper classroom.
118. I have tried to build a program with activities that students enjoy that are relevant to
them. Having taught in this system for 14 years has allowed me to establish my program,
and since I have become a “fixture” in the system, the community accepts what I do.
FCCLA has definitely helped our community image. The enrollment has always been
somewhat steady as far as the percentage of each class that will take FACS classes. The
problem with enrollment come from decline in overall enrollment - our numbers are
going down.
119. Up to date curriculum. Fun teachers who are enthusiastic. Hands on experiences.
Current textbooks. Class outlines prepared in advance and handed out before registration.
Elective fair to promote the classes with displays and posters just before registration.
120. Worked on articulation agreements for college credit. Written articles about
programs for local newspaper and parents newsletters. Visited middle schools to explain
and promote high school electives in our FACS department.
121. Teacher fun! Create excitement - more hands-on that is the key to a strong program.
Kids don’t want to sit - they want and need to experience FACS first hand. Text books?
Who needs ‘em!
122.1 don’t know, but it’s not dropping. And we have never had a problem having boys
in the program, Kids like doing creative things - and they love to eat!
123.1 have cut down on worksheets, note taking and moved to hands on activities and
Power Point presentations. Its gotten to the point that students want to almost be
entertained.
124. Promotion, promotion, promotion. Telling kids about classes - encouraging them to
take more classes in our area. Making classes more hands on.
125.1 have tried to make projects more visible to future students so they can see what
goes on in class. We have instituted a tour day for youth to meet next years’ elective class
teachers before they register.
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126. Our enrollment remains stable and enough to keep four teachers busy full-time.
Classes have to be a change from core classes - a chance to cooperate and learn and do.
Not lots of note taking. It’s not “fluff’ but it needs to help students have a positive feeling
of accomplishment.
127. Stayed consistent in my curriculum - taught to the needs of the students.
128. Provide a variety of hands-on activities. Try not to use the same lesson method exp.
lecture two days in a row.
129. Keep current classes active and worthwhile for students - they tell others! Invite
other classes in for special activities: ex: French, Spanish, Latin, German, English, Art,
etc.
130. Make it a fun place to be. Projects that are meaningful.
131. Kept curriculum and content that appeals to students - do relevant, hands-on type
activities. I treat kids with respect, am caring, etc. I encourage participation in FCCLA to
get to know them better then use that knowledge to meet their needs.
132. We went from a 3/4 program in 1991 to a full-time position in 2002. Verbal
encouragement by myself and school administration to students, to take class - student to
student best way to recruit students.
133. Active FCCLA chapter which integrates activities in classroom.
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Appendix G
Principals’ Open-ended Responses
The following comments were taken from the surveys that were returned by
the North Dakota family and consumer sciences principals. The comments are
reported verbatim except for minor corrections in spelling and grammar to make
the meaning more clear.
Question No. 1: I encourage you to use this page to share with me your general
thoughts about your job and the profession of family and consumer sciences now
and in the future.
1 .1 am a second year high school principal but have 30+ years of experience in
education, 25 of those years as an elementary principal. Students want classes that they
perceive will benefit and help them in college. Also, as enrollment drops and budgets
become tighter, it becomes easier and easier for schools to drop programs that only deal
with electives.
2. All electives are facing a difficult time. The theory behind NCLB is that they are not
important. We need to work extra hard to market our programs.
3. Good program. Has real life value.
4. My job has become very difficult in scheduling FACS classes. I have had to beg
students to take FACS classes so I don’t have my teacher sitting and doing nothing. I see
this as becoming an increased problem in the future with our enrollments declining. Next
year we are going to try to have a neighboring school that does not have a program come
and take FACS classes.
5. Family & Consumer Sciences classes are established in our curriculum now and have
been for a number of years. It is an important area for us to have because it helps students
who need electives and, also, FACS provides our health curriculum. I, as an
administrator, truly hope we can keep this program in our curriculum.
6. With budget constraints, FACS programs will be reduced or cut and worked into other
programs. FACS programs are important but with NCLB they have to take a back seat.
7 .1 feel this is a very important class. Our students have gotten opportunities to do
projects that will help each of them when they get out on their own. I would hate not to
have this program in our school.
8. Our school FACS programs are vital to our curriculum and a very important element of
our elective offerings. Despite our small size, we have a full-time FACS teacher. It has
been a very successful program over the years, despite decreases in student enrollment.
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9. We have a strong FACS program, with positive community support.
10. Teachers - will be hard to come by; will have to be shared; will limit number of
course offerings. Course - will be reduced via funding reasons; enrollment will be
decreasing; will have more potential requirements to act as parents.
11. In our school, we seldom have trouble filling our FACS classes. Numbers are not
usually large but these classes are not conducive to a large number. I have recently seen a
trend where more students are electing to take AP classes and ensure that they have the
necessary education to prepare them for college or work. I do, however, see that there
will be a continued need for this type of instruction for students that do not plan on
furthering their education and intend to join the workforce immediately. I am hopeful that
funding will remain available for these types of programs but am not sure that this is
possible with all of the cuts that seem to be popping up.
12. FACS classes are suffering in our school due to declining enrollment. The number of
students taking the course is the same now, proportionately as it was in years past. I
believe the classes are important for students to experience. We do require all students in
7th and 8th grade to take FACS.
13.1 think the classes will remain an important part of H.S. curriculum.
14.1 believe FACS programs allow students to learn useful life skills. Students who may
not stand out in a traditional academic classroom shine in a FACS class. Some even
become leaders in their class. Seems to have a positive effect on their self-image. I
believe this may be partly due to the success they experience.
15.1 believe FACS should remain an important part of our curriculum.
16.1 think FACS is a vital part of this school. When I replaced the last FACS teacher, I
increased the FACS classes offerings.
17. FACS programming is a very important elective choice for our students. We have the
ability to offer a wide variety of classes that are taken by males and females from all
grade levels.
18. There is a strong movement towards preparing all students for post secondary
education. This is putting pressure on the FACS program. The question might be - How
will FACS help prepare students for post secondary education?
19. My job as high school principal makes it necessary for me to provide as many course
options as we can, considering dollars available. I feel the FACS classes we offer are
valuable and hope they will be offered in the future.
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2 0 .1 am secondary principal at NRHS. Our FACS teacher and classroom are directly
across the hall. I visit with our teacher quite often and know what goes on in her
classroom. Her classes are of good substance and important to kids. She has built a strong
FCCLA organization and keeps students active in activities. I do worry about the future
however. We are seeing so few teachers coming out of colleges in elective fields now
days. The curriculum is good and needed for kids, however, I worry that budget shortfalls
and lack of personnel may someday put an end to such programs.
21.1 believe FACS is very important, but w/NCLB it is not going to be as important or
stressed as much as math, language arts, and science.
22. From a class B perspective, with the decrease in funding from state and federal gov’t,
schools like Hettinger will have to make cuts in programs. Top often, the FACS programs
will disappear. Currently we do not receive monies from the state government as they tell
us they cannot give out additional money because it is already allocated to other schools.
23. FACS courses are important @ our school. The community, board and administration
will continue to support these programs as long as funding is available.
24. In our district, FACS is a strong program and I don’t see this changing.
25. All vocational class offering in schools will suffer from the emphasis that NCLB
places on math and will place on science. Schools who fail to make adequate yearly
progress will be forced to increase the math and science aspects of their curriculum. That
will happen at the expense of vocational classes.
2 6 .1 believe FACS has a place in our curriculum.
27. FACS is a very valuable part of total curriculum. The program is hurt by lack of
teachers, students and fund. Wish not true, but FACS one of first programs cut.
28. You’re fighting philosophies like NCLB and not putting out enough teachers.
29. No comment.
30. We are pleased to offer FACS in our school. Money is not our problem. Lack of kids
is out problem.
31. We are experiencing declining enrollment which has led to a change in our course
offerings. Six years ago our classes were large enough to require two sections of all core
classes. This gave students more opportunity to choose from elective FACS classes.
Today with one section offered, all of the students are “tied up” during that period and
cannot take a FACS class.
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32. My experience has been that the instructor quality is the factor in determining FACS
program success. Dickinson High is a prime example of this. Many students are denied
access due to classes being full!
33. NA. Not an instructor.
34. As a principal, teacher, and a father; I feel FACS is a very important program to fill
out the curriculum. We always hear comments about “Boys will be boys” or “girls will be
girls.” I don’t care about that, I want to know if they can think for themselves and live
independently. So many can’t maintain a household and there is no excuse for that.
Question No. 2: How can high schools and colleges retain and increase enrollments
in family and consumer sciences programs?
1. We may need to jazz up the curriculum. The students enrolling in the FCS classes need
to have an interest in what the class will teach and see a genuine benefit in taking the
class.
2. Money drives it all!
3. Demonstrate rigor curriculum mapping. Map-math-reading-science standards. Publish
results of positive follow-up studies.
4. Stop changing the name. Lose the “chip” off your shoulder - stop apologizing for what
yo u teach! Teach classes of value to prospective adults.
5. FACS teachers need to sell their programs.
6. Promote the life skills taught in these classes.
7. Make cutbacks in other areas of electives. This will force students to make other
choices which may include FACS. I do not see this as an option in my school. I think
technology is the way of the future and our students need to take these classes to compete
in life. Maybe technology could be incorporated into FACS more.
8. Working with students on career choices and money management skills would be very
beneficial for students to learn. These classes are so good for life time skills.
9. It starts with pay bonuses to teachers to stay and instruct and get involved in the
programs.
10. They need to promote it. Show some of the projects at school events. This will show
the community and parents the importance of the program.
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11. More high school students need to be encouraged to go into FACS education in
college, male and female.
12. Increase supply of FCS teachers. Financial incentives from state to keep/improve
FACS programs in light of declining enrollment.
13. Students need to be more aware of their value. Currently the perception is you take
FACS for an easy A or when you can’t take anything else.
14. It is very difficult in smaller communities because of declining enrollment.
15. Remain contemporary and relevant in curricular offerings within the program.
16. Update programs and fill vacancies with competent and motivated instructors.
17. Dual credit.
18. Have highly qualified teachers. Good pay. Have good equipment for
students/teachers. Have intense curriculum. Offer middle/jr. high curriculum for all
students.
19. In our school, we have no problem retaining numbers but this may not be so in the
larger high schools. Colleges will probably not be concerned with retention of FACS
classes as they presumable see that they have little value to a college bound student. I am
unsure of how this will shake out but hopefully there are enough futuristic people. As
yourself, that will help to keep FACS a viable area in the schools.
20. How can we increase enrollments in any teaching field?
21. Make sure the classes have current topics and accurate information.
22. Convince students that they need what’s offered in FACS.
23. Stay current, student needs focused.
24. Keep curriculum relevant to what the students are experiencing outside of the
classroom.
25. The curriculum needs to change with the times.
26. For out school it is a requirement for grades 7-9.
27. As more electives are offered - FACS and other existing electives suffer.
Administrators need to understand the value of FACS. FACS teachers need to advocate
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for their profession. The FACS program is very valuable and can stand by itself if school
administrators understand.
28. The hands-on approach is effective. Teaching life skills are important for our student
to experience. Most do not take classes for career purposes, rather for fun and enjoyment.
Also, it is important to have teachers that kids respect and want to take classes from.
29. New courses. Courses that are not viewed as “female” courses. More elective choices
in FACS.
30. Encourage young people to move to rural areas, make a living there, and have more
children. (Maybe an occasional power outage would help!)
31. Promote courses taught — their importance and application to related job fields.
32. Stress the science end of it w/research opportunities. Also, the healthy eating/diet end
of it w/obesity is very important.
33. As with any program - promote it! Students require what the relative nature is in
regards to their life.
34. Get information out to parents, schools and communities to show that this is an area
of importance and will be needed for jobs.
35. Market the program.
36. Smaller schools are running out of students and money. Elective classes (FCS,
Vo.Ag., etc.) will be the first programs cut. These are matters of fact and cannot be
changed. Larger schools may continue but to increase enrollments course offerings need
to be updated.
37. Continue to recruit all students.
38. Keep the high school programs strong.
39. Keep working to improve curriculum.
40. By focusing the comprehensive curriculum to include specific requirements for the
addition of any new elective courses, we keep adding electives. Thus we offer too many
electives which in the end hurts enrollments in many elective courses.
41. There is a need for FACS teachers, but many schools do not have them. Closing small
schools will help. Depending on the teacher, making the classes more appealing.
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42. By doing a better job of informing the public that the majority of jobs in the future
will be vocational based and not four year academic based. Most schools focus on
educating students to prepare them for four year academic universities.
43. By making sure programs are using current practices and technology.
44. Have a good and viable program. Offer classes that are meaningful.
45. With NCLB I do not know how we can increase enrollments in these classes. As
more demands are placed on the schools to increase scores in core courses I think that
many FACS positions will be cut.
46. Sell the need of the program to community. The administration has to back the
program.
47. Not sure.
48. More kids.
49. Start promoting FACS at a younger age and include in the elementary curriculum if
time permits. Having a FCCLA program in all high schools would also promote
increased enrollments. I’ve been in a previous school where FCCLA is very well attended
as an extra-curricular activity. Through FCCLA, students acquire the knowledge needed
to work with real life situations. Their communications skills and public speaking skills
are also enhanced. These positive aspects should help to promote FACS.
50. When a school has a larger student population more classes can be offered to students
- this increases enrollment in FACS classes.
51. We are currently teaching Financial Literacy/Child Development which will be
mandatory for graduation. The school board felt this was a necessary step in a wellrounded education.
52. By making sure you hire quality teachers who are willing to change and update
curriculum to met student needs!
53. A problem in ND because all of the classes are experiencing declining enrollments.
Schools will be forced to share programs or instructors.
54. We work hard to schedule creatively to keep our enrollments. It isn’t easy or always
successful. We also required seventh and eighth grades to take FACS courses.
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Question No. 3: What have you done that has worked in your FACS program to
increase enrollment
1. As enrollment decreases, it is difficult to increase enrollment. I think we have an
excellent teacher but one of the FCS classes we offered for the 04-05 school year had no
students interested in enrolling. I believe students don’t have the interest they once had in
the FCS curriculum. Reasons - I don’t know.
2. Retained a good teacher.
3. Market the program.
4. Have never had FCCLA at this school.
5. Offer a variety of classes.
6. We have never had a concern with enrollment in FACS classes. Juniors are required to
take 1 semester of FACS. 9th grade students all take 1 semester of Cont. Living. The other
semester is Ag. Ed. I. We try to expose all of our students to a little of everything.
7. Made some of the classes required classes. We have made the 8th graders take a FACS
class.
8. Health curriculums, food classes and independent living classes are popular in our
school.
9. We hade FACS mandatory in grades 7-8. We would add the program in high school if
we had qualified staff.
10. N/A - we cap our classes because of space issues.
11. Encouraged students to try it. Our teacher is great and does a good job of promoting
her class.
12. Promotions of program to students (sell the program to students). Scheduling.
13. Combined offerings - for instance had FACS I and III, FACS II and IV in same room
with teacher splitting time between them.
14. The instructor needs to be dynamic and really sell her program to the students.
15. Maintain positive PR for our program.
16. Scheduling arrangement.
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17. Require (strongly encourage) 9th and 10th grade students to have at least one semester
of the course.
18. After school clubs. Courses are taught to all our middle school students - 6th grade 4
wks.; 7th grade 4 wks.; 9th grade sem.
19. We do not have to promote these programs - students voluntarily enroll in these
classes and in fact we need to do a bit of cutting as we get too many sign-up. Many
students (especially those not college bound) appear to enjoy these classes.
20. Expressed the importance of the skills that are taught.
21. Required a course be taken by all to graduate.
22. Continue to provide equality as an elective in scheduling. Enrollments are good.
23. Created interesting specific courses that are always relevant.
24. Both 7th and 8th grade students must take 1 semester of FACS.
25. Required all 8th grade students take FACS. Changed curriculum. Hired excellent
teacher.
26. Our teacher is able to connect the things taught in class to the real world.
27. Make it a required class.
28. I offered more classes and encouraged enrollment.
29. Communicate with the FACS instructors on needs and resources and to do my best at
meeting those requests.
30. More classes. More electives. New electives. Ask the students what they want and try
to meet their needs.
31. Visited with students to determine what type of classes they would like.
32. Through visits with my instructor, brought the newest classes, curriculums to the
course offering sheet. We also allow our teacher to get to workshops and conferences to
get the latest and updates.
33. We require it in 7, 8 & 9 grades. We encourage it w/ 10, 11 & 12.
34. Nothing. Primarily the teachers responsibility.
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35. Inform parents. If parents think it is important for college or employment, they will
encourage their child to take the class.
36. We have tried to keep FACS classes away from the required courses.
37. Our instructor is a good ambassador of FACS and FCCLA and is very active in the
FCCLA. She also teaches a required Health Ed. course that is in her FACS curriculum.
38. New classes are being offered - Anatomy - First Aid - Sports Nutrition.
39. Career and course fairs sometimes work. Usually students select courses because
other students have promoted the course.
40. In my building (grades 6-7) all 7th graders take FACS.
41. Offer what the kids want. Ask for their input.
42. Teachers have promoted their classes @ the middle schools by doing a teacher swap
for one day. Our numbers have declined over the past 4 years.
43. Try not to have conflicts with other classes.
44. Limited the schedule conflicts. Advised some students to enroll.
45. Our program has remained the same with numbers. All of our students have a class in
FACS.
46. Scheduled so students can take classes. Hired a teacher. Showed support of the
program.
47. Seniors are required to take a FACS class as well as 7th graders. We offer one
electives which can vary in size from 3 - 1 3 depending on the elective.
48. All junior high students have to take the class.
49. We remain in an 8 period day and limit the number of study halls a student may have.
Many students have taken more classes once they took the 1st one. We may require the
7th and 8th grades to enroll in 1/2 yr of FACS class.
50. Tried to avoid scheduling conflicts.
51. We offer a very flexible schedule and allow classes to be offered with only one or two
students.
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52. We’re in a small school and FACS is an elective that our students basically have to
take to fill their schedule. Although, I do feel that the vast majority of our students would
take it anyway. It’s impressive to see what they accomplish with their projects.
53. Employing a good quality teacher that students respect and who provides a full
curriculum.
54. An active FCCLA program and diversified class offerings have helped us stay with
consistent numbers.
55. Hire and retain great teachers!
56. Offer FACS programs in conjunction with study hall times to draw more students into
the program due to scheduling conflicts. We also tied the FACS program with our Title I
teacher to provide a full time position for the teacher. 1/2 - FACS, 1/2 = Title I.
57. Required to 7th and 8th graders - scheduling - make programs of study appealing to
all groups.
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